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A STUDY OF OCCUPATIONAL VALUES AND
ORGANIZATIONAL ATTRACTIVENESS

Dr. A.R. JAFRI

It is a matter of common observation that the selection of a particular
kind of work has important implications. both for the individual and for the
total society. Every society must somehow arrange to get people to
do what has to be done in order to enable the society to survive atd
[t must distribute its human resources both in quality and
quantity effectively to satisfy the societal needs. From the view point
of the individual, work will importantly influence diverse aspects of his
life. The individual’s status in the community, based on the esteen in
which his people hold him, will Jargely depend on the work he does and how
well he does it. This evaluation by others will be reflected in the mirfor
of his mind to influence the individual’s evaluation of himself; thus, his
self-esteem or self-confidence will, to Some extent, hinge upon his occupa-

tional choice and preferences. Furthermore, every individual has certaif
greater of lesser expression in work.

prosper.!

creative potentialities which find

Part of the richness of human experience lies in our abilities to spend
t our highest poten-

ourselves in an activity which challenges and draws ou
tialities.2 Consequently, the chance of living a life characterized by
and self-fulfilment will depend to some
extent on the degree to which our work allows us to exercise our creative
potentialities.? The individual choosing an occupation, therefore, ofte.n
does so with reference to a host of subsidiary wants which the extrinsic

rewards of work can potentially satisfy.

productivieness, self-actualization,

tend to affect his life
Te some extent

Another way in which an individual’s work will
tional role.

hich the society has defined

is in the requirement to play a certain occupa
the doctor or engineer must behave inaway W
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as appropriate for one occupying such a status. Thus, the individual who
makes an occupational choice also commits himself to a certain pattern
of thought and behavior for his future working career.

In many cases, if the role is sufficiently internalized, it may influence
the entire personality structure, In addition, the individual’s interaction
with other human beings, which tends to be the source of most gratification,
is influenced by the nature of his occupation.

It is obvious, then, that the individual’s occupational choice has
important implications both for society and for his future life activity and
satisfaction. But, whenever an individual makes a decision, which is a
process of selecting one alternative from a given number of alternatives,
it is likely that some value is behind ths decision. For a value is a
“conception of the desirable.”® Values are things “in which people are
interested . . . things they want, desire to be or become, feel as obligatory,
worship, enjoy.”S When an individual chooses an. occupation, he thinks
there is something ‘good’ about it and this conception of ‘good’ is 2
part of an internalized mental structure which establishes priorities and
preferences regarding what he Wwants out of his life. To ask what an
individual wants out of his work is, to a large extent, to ask what he wants
out of his life. It is, therefore, indispensable to an adequate understanding
of occupational appeal of a particular source of employment to consider
what people want or consider good or desirable, for these
criteria by which choices are made. But the domain of values is not as
simple as it might appear, because human values are often inconsistent,
conflicting, some times unrealistic and, as such, very subjective in charact

are the essential

Cr,

In many definitions of values
anthropologists, the common element lies
an expression of the ultimate ‘ends’,

Proposed by sociologists and
in the recognition of values as
‘g00ds’, or purpose of social action.”
with what is, tut with what ought
oral or ethical imperatives. Because

Furthermore, valyes deal not so much
to be. In other words, they express m
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of this normative nature, the study of values in the past has been confined
within the realm of philosophy and metaphysics.

It was only after World War II that social scientists went beyond
merely defining and discussing values and began actively to measure
their nature and distribution.®* One of the most complex and interesting
efforts has been carried out by Florence Kluckhohn.® She began by
defining certain basic “‘common human problems for which all people
at all times must find some solution.”10 All societies, she maintained,
“adopt some value position with regards to man’s relation to other men,
to nature, to time, and to activity.”11 She argued that all cultures had
discovered much the same range of positions or alternatives one might
take with regard to these life problems, but that different cultures placed
different values on the various alternatives,12

Despite the ubiquitous nature of values, they form an indispensable
part of human behaviour. They are guides to beliefs, attitudes, and
actions, and as one writer has put it, without them a man is like a ship
without a rudder.!3 Parsons has most ably worked out the interpenetrating
and integrating relationship of values and social systems. He wrote :

The implication of the role of norms in the stability of system
of social interaction can be generalized in two directions. The first
of these concerns the consistence of the normative system governing
the process of interaction. The primary reference point for the treat-
ment of this problem is to be found in the goal-orientation of the
individual members. For the normative system to be consistent,
they need not within considerable limits pursue the same goals, but
thev must not, to too great a degree, pursue goals the attainment
of ;vhich are mutually incompatible. A normative system, which can
successfully define the conditions of stability of an interaction system,
must include the definition of the goals to be pursued by interacting
units in the system, at least to the extent of setting limits with
reference to their mutual compatibility. 14
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Parsons further indicates :

There must be a generalized consistency of pattern in normative
“definition of situation’ which include goal specifications, adaptive
or institutional procedures, and inter-unii or integrated actions.
It is as such a normative system generalized to include all these
functional contacts of relevance that I should like to define the
common value-system of a system of behavior. I have stated this
in terms of the System of interaction. i.e., as a social system, but it

applies equally 1o any system of action, i.e., it includes personality
systems. 15

The present study is, however, concerned with only one aspect of
socially structured action system that related to

; the way in which people
achieve their values

concerning their occupational life through accepting
organizational roles in the various sources of employment. This, then,
requires us to understand the social and psychological dimensions of the

processes of occupational choice. For this purpose we shall explore these
dimensions in the next two sections of this study.

PSYCHOLOGY OF WORK

Let us start with fundamentals.

: Why do people work? No question
1s more vital to society,

: as Hearnshaw points out : “A theory of work is
basic to any industrial psychology of work,”16 A ready answer is that
men work to earn a living, This Teason seems so obvious and so sufficient
that the inquiry often stops there, People do have to have money to
purchase the necessities of life and the customary way to get money is to

work for it. it i

or it ng and it is supported by the autho-
emphasis on economic man,!7 But
ous, have not been content to stop

3. enough to explain the cases where
;c:)e Plé do no tneed to work in order to have money for their necessities.
ther reasons for working, therefore, exist.

. The logic seems compelli
rity of classical €Conomists and their
many inquiries both casual and seri
there, for economic motives are not
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Lists of human motives, of reasons for working, of why people like
or dislike their jobs are many in number and varied in content. Each
student or observer of human nature seems to have preferred his own
classification, his own terminology, causing a great deal of confusion.!'s
The discussion that follows does not, therefore, correspond exactly to tha:t
of any other writer on the subject. It does, however, include the investi-
gations which have been reported by other students of wqu, organized
here in what seems to this writer to be the most meaningful and simple
way. It includes three major needs for which satisfaction is sought in
work, human relations, work, and livelihood.

Human Relations

People are happy when their relations with other p.:gople e
satisfying. This does not necessarily mean that they are happlest Wb:en
there are close or affectionate relations, nor that satisfying "‘313{10“5?195
are the cause of happiness, but only that people like whatever relations
they do have with others to meet certain meeds. Let us look at these
‘human relations’ needs,

Much of modern living is anonymous. People live, travel, wo'rk, a.nd
play together in large numbers. This amounts to a pattern of TelaF:onsmps
based on mass identification without individual par_tlcllp?,tlon. As
Roethlisberger and Dickson found in the ‘Hawthorne Studies’® ‘.md. as
Warner and Low showed in the ‘Yankee City Study’* depersonalization
seems to be an increasingly common characteristic of the modern work
situation, one which creates serious dissatisfaction in workers. thle df;pi;
sonalization is partly the product of the corporate nature © ;nou?aL
enterprise, both public and private, in partdue to scope of presen‘t in e::ingly
business, and government activity, and it results also from the incr e
large centralization of people in geographically small are.a.s, thtj SO-OfaI e
metropolis. It often makes the individual feel that fle is lost in 84 aril
complex and impersonal machine.2! The ‘Hawthorne, ‘Yankee C:tsy,rvmg
Other such studies suggest that recognition as a persomn means prese:
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one’s integrity, This, in turn, requires independence, fair treatment.
and opportunity for self-expression, this last factor being, however, more
one of work activity than human relations,

Independence

Independence involves autonomy, a degree of control of one’s own
actions and activities. The need seems to be general in the Western World,
at least in the United States.22 To the worker in a factory or in an office,
independence means freedom to express opinions concerning the work
being done or to be done, as Guest has shown with automobile workers.23
To the professional worker it means an opportunity to select aspects of the
job which should be emphasized, to determine priorities, to plan one’s
work activities, to answer to others for the end results rathter than the
method of attaining it. Every one gives up a degree of independence in
order to be a member of society. As Hobbes and Rousseau long ago
pointed out, in a socio-economic syst:m as highly organized as that of the
present day, independence is only a relative matter.2* But a common need
in modern man is to find a life and work situation in which he can retain
sufficient independence to pursue his own integrity, to be himself.

The extent to which the need for independence or autonomy is met
varies from one occupation and from one work situation to another,
while it is often those whose needs are or have been frustrated who are
most conscious of having them. Knutson2s has shown this need appears
to be strongest at higher occupational levels, as, for example, the
professional group, at which freedom is ‘greatest.26 In others, it appears
to be uniformly important at aj| occupational levels.27

Fair Treatment

Fair treatment to the present day worker means an equitable
‘ ewards on known standards. People like to know how they ar
judged and what the bases of Jjudgement are, and they want to be s
the persons making judgements are impartial,
not very helpful unless Standards which are ac

system
¢ being
ure that

To say this, however, is
Ceptable to the worker are

of r
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made specific.  As numerous morale surveys in industry have shown, the
typical worker of today, white-collar or blue-collar, believes that the length
of time on the job and the quality of work done are the most important

criteria for judging merit, and he wants advancement and retention to
be based on a combination of these. Personal factors still enter in, of
course, for the younger worker tends to want quality of work to be stressed

and the older employee wants more weight to be given to seniority. Fair
treatment also means consideration of the needs of the individual and
loyalty in return for loyalty. Another aspect of recognition is related to
the idea of status, Just as relations with others must involve recognition
of oneself as a person, as some one distinct and in some way different from
others in order to be satisfying, so must they be such that the individual
should have some feeling of status.2® Prestige derived from status
appears to be a need of persons in the higher level as well as lower level
occupations.?” Occupational status is somewhat complex, for it involves
a variety of relationships. These are relationships with others in the same
occupations, with clients, and with the general public. In eacl} of these
relationships, the status of the given person occupying an occupatlonzlll role
is revealed ; sometimes, as superior, but at other times, as subordm?te ;
sometimes as one who belongs, but sometimes as an outsider ; sometimes
as one who has something in common with others, but sometimes one v."ho
is remote socially and psychologically. Furthermore, not every occupation
bestows or can bestow a high prestige on its members, a.l.ld not all
members of an occupation react in the same way to its status-giving charac-
teristics. Physicians rank higher on the prestige and ir.lcome scales than
nurses, they are more highly organized and their prOfcsm.on bestowf mope
prestige on its members than does nursing.  Moreover, different ?Splf‘?tllo'l
levels and backgrounds result in different reactions to the status-giving
characteristics of occupations. For example, the young woman.whose
physician-father wanted her to be a physician and who herself as.px‘red to
become a physician but failed for academic reasons to gair'l admission to
a medical college and then entered nursing might feflri bitter 'about the
nurses’ lack of prestige in dealing with physicians and think nothing of the
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status which being a nurse gave her, At the same time, the laborer’s
daughter who made a sacrifice to £0 to nursing school and is the only
professional member of her family might derive great satisfaction from her

general social position and not be aware of her subordinate role in rel

ation
to the physician.3?

Interesting Work Activity

Opportunity for self-expression seems to be more import
than at lower occupational levels.3!
work outlets for his abilities, interes
and the work situation permit him to
with his ‘self-concept’.32

ant at higher
It exists if the individual finds in his
ts, and needs, and if the work itself
play a kind of role that is in keeping
A study of relationship between occupations
and hobbies, for example, brought to light a number of instances in which
workers were dissatisfied with their opportunity to use their training and
knowledge on the job.*®  However, it must be pointed out that some-

times self-expression is more a matter of role and values than of outlet for
specific types of interests or abilities because, as
shown, the need for self-
need.3*

Morse and Weiss have
expression in work tends to be a middle class

Opportunity to use skilis and kno
more interesting, [t is intere:
Perhaps aptitudes are dynamic,
which needs reduction. Perhaps
way result in feelings of satisfacti
rewards lead to repetition. The

wledge helps to make work activities
sting to speculate as to the reason for this.
in that unused activities create tension
attitudes which have been used in some
on with the relevant experiences, so that

latter explanation seems likely, in view
of what we know about psych

. ological theories of learning, although
]?erd1e35 found abilities unrelated but interests related to chosen occupa-
tional fields,
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scores were high. Interest may be, in part, as Strong 'suggests, the
production of satisfaction through successful activity, aptl"tude Iea.ds to
success, success results in satisfaction, satisfaction produces interest in t};:
activity, and interests result in more activit}f: or, as Derley and Hagene%h

view it, with better evidence, personality, 1.e.,. neseds, values, and motiva-
tions, lead to the development of interests which in turn lead to occupa-

tional choice.

For some people, the specific content of the work activity seems to be
less important than its variety.’® What has'been 'mean't by thfa term
variety has not been investizated in surveys of job satisfaction, but m_ some
cases, in which its meaning has been explored, it seems change in the
content and pace of work ; in others, change in locati(?n of wor_k. For a
professional employee working below his ability level w1t‘h too s_lmple and
concrete work content is greatly undesirable; and for him variety means
more abstract and more demanding work.3® On the oth.er‘ hand, a factory
worker considers variety in terms of doing a work activity that leads to
a completion of a product which he could see and l'.lr}d.erstand.. W.e have,
therefore, reasons to believe that different work activities prowc?e different
interests. to the members of various occupational groups in a work

situation,

Satisfying Work Situation | :

The physical conditions in which the work is don‘e, the ‘way 11’{ which
the work-flow is organized, the equipment and m.ater{a]s with whlc'h the
work is done also affect the worker’s satisfaction in his \afork.‘*.o Viewed
psychologically, these factors should be discussed alon.g with the need for
status, for independence, for the preservation of thel- ?ntegltny of tl"lﬁ self.
The desire for pleasant and efficient working conditions is 'a desire for
personal adequacy and for respect by others.

Livelihood :
The need to earn a living is so obvious and so often stressed in popular
writing and discussion to the exclusion of, or at the expense of, other



reasons for working, that it hasbeen left until the end of this section.
The reasons for stressing it are clear enough ; when one cannot earn a
living or when one’s earnings are close to subsistence level, other needs,
such as those we have been discussing, lose some of their importance.?!
But once the basic needs of livelihood are met, human relations and the
work itself become at least equally important. In fact, once the standard
of living is truly adequate, earnings continue to seem important more
because of their psychological and social significance than for their material
affects.*> The phrase ‘earning a livelihood’ refers to two points in time,
the present and the future, Current wages, salary or fees, are important
largely because they fix the present standard of living. But what earning
that income in that way does to the future prospects of earning is also
important. It is, in fact, more basic to the question of economic security
than that of current income.

The absolute level of current earnings is important because it deter-
mines the standard of living. The term ‘absolute’ is used in Economics
to denote consumer or capital goods the income will buy. This usage is
made necessary in this context in order that it may be contrasted with
the relative level of current earnings, that is, how much an individual can
buy with his income level as compared to his neighbor. These terms have
not only economic implications but also socio-psychological meaning. If
the needs of the worker are to be satisfied by his work, the absolute level
of current earnings must be sufficient to maintain an adequate standard
of living. The ralative level of current income is more often, in the
United States, a factor in work satisfaction or morale. The individual likes
to feel that he is earning as much as others of his sex,

s : age, experience,
seniority, education, and profession. He wants to be

paid as much as

F:js employer can pay for his type of work and as much as he might earn
if he worked for another employer.

that this is a status need, one of human
It is helpful for some practical purpose:
tations, economically,

It therefore becomes perfectly clear
relations rather than of €Conomics.
S to view it in terms of its manifes-
but many managerial or administrative mistakes
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have been made because of failure to realize that this is basically a
psychological problem. The results of an investigation conducted by
Reynolds and Shister3 provide empirical evidence to substantiate this
point of view.

Another dimension of the problem of livelihood need satisfaction is
concerned with security. In the thinking of the average person, security
1s best assured through working in a situation which is minimally affected
by seasonal or cyclical fluctuations of employment market. The middle
or upper-middle class people, however, commonly think of security as
being achieved through hard work, ability, and thrift. But the beliefs that
merit will be recognized and that enterprise and activity will win rewards
are as widespread in the lower ‘working’ class as in the middle class,
just as the experience of being able to save for future need is not as common.
These observations are supported by the research studies of Weits and
Nuckols# for the life insurance agents. In particular, they reported that
the attitudes towards security are in considerable contrast with that of
professional men of middie-class background and those of wage earners.
The professional men considered that it is not the job which provides
security, but it is the job you can get, thereby showing a confidence in
merit and mobility.

Professionals have their own standards as to what constitutes advance-
ment. To be sure, they are interested in higher incomes and status titles
(though they sometimes deny it).* But they seek recognitior from
their fellow professionals, Thus, they are tied to a criterion of excellence
that exists outside the organization for which they work. In a way they
have a dual loyalty.#6 This dual loyalty may both help and hinder the
structuring of work activities. - A man’s feeling of professional pride may
motivate him to work harder and to maintain higher standards than he
would otherwise. A recent study of hospitals found that this motivation
was an important element in explaining the doctor’s higher level of
voluntary cooperation in accepting many unpleasant administrative
procedures.*’ Qn the other hand, severe conflict arises when a man is
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more interested in winning recognition from his professional colleagues
than from the organization for which he works.  For examplc,hlhc
medical professional has a tendency to look down upon physici
take administrative jobs in hospitals, and for this re
men may refuse such assignments.* Similarly, engineers, architects,
accountants, and other professionals sometimes turn dow |

that require administrative work which may interfere with
One author has put in it this way :

ans who

ason highly qualified

n. promotions

their research.

Management believes  that an individual’'s success is primarily
proc.iuct of his position on the management leader, yet many pro-
fessionals in this environment, though not all, still c;ing to their belief
that success for an individual should be a result of !;is professional
and technical  achievements, They are more interested in appro-

bation by their ¢ b
e y olleagues than the positions offered by manage-

Such a radically different way of t
to a traditional approach to adminis
respensible for causing many

hinking is often completely foreign
trative management and is, therefore,

Do i Intra-organizational conflicts, At this
proper to change the focys of our discussion from the

sychol indivi : :
psychology of individual in 2 work situation to the social-psychological

SOCIAL PSYCHOLOGY oF ORGANIZATION

behavior in many ways,

; This prevalen, s i
influence has not always 3 ¢ of lorganizations: and ., their

those who are concer dbe?ﬂ viewed as an unmixed blessing. There are
in ou ' whed with the power these large organizations have
T social, political, and economic life

concerned with the tremendous, often subtle, in

S0 Stili another group is
fluences that organizations
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can haveon the individual. They see organizations subverting the indivi-
dualistic nature of man and moulding him into a cog in a large impersonal
entity. 'On the other hand, there are those who view large-scale organi-
zations as one of the factors in developing our modern society to its higher
level of material well-being. Obviously these different points of vicw deal
with very fundamental issues releyant to organizations. The limited scope
of this study however, does not allow us to deal with them, although they
are of vital importance. The point of view taken here is that organiza-
tions do exist, they are numerous, and have a profound impact on the
individual and collective life of the people. The purpose of our discussion
is to bring about a better understanding of organization as an instrument
of social action and as a determinant of human behavior.

Organization Defined

In order to understand the relationship between organizations and
people, we must first define what we mean by organization. The traditional
approach to organization gave us the following definition :

An organization is the rational coordination of the activities of
a number of people for the achievement of some explicit purpose
through division of labor and a hierarchy of authority.”!

It must be noted that the classical view of organization as depicted by the
above definition was totally mechanistic as it did not take into considera-
tion the socio-psychological dimensions of organization. March and
Simon observed that : '

Scientific management group (classical approach) was concerned
with describing the characteristic of human organism as one might
describe a relatively simple machine for performing comparatively
simple tasks. The goal was to use the rather inefficient human
organism in the productive process in the best way possible.”?

But dealing with organizations as simple mechanism produces out-
comes which cannot be anticipated on the basis of classical theory. Out
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of the search for an explanation of these unanticipated outcomes was born
the modern approach which includes the mechanistic and dynamic aspects
m order to present an integrated picture of organization. Pfiffner and
Sherwood, for example, defire a large administrative organization as :

Organization is the pattern of ways in which large number of
people, too many to have intimate face-to-face contact with all others,
and engaged ina complexity of tasks, relate themselves to each other
in the conscious systematic establishment and accomplishment of
mutually agreed purposes.’3

This definition emphasizes the systematic interrelationships between people
working together to accomplish certain purposes. The social-psychologist
Bakke emphasizes even more strongly the importance of thinking of human
organizations in their social context, with the following definition :

A social organization is a continuing system of differentiated
and coordinated human activities utilizing, trapsforming and weld-
ing together a specific set of human, material, capital, ideational
and natural resources into a unique problem-solving whole whose
function is to satisfy particular human needs in interacton with
other human activities and resources in its particular environment.5*

In a similar vein Presthus points out :

Organization is defined as a system of structural interpersonal
relation. . , . Individuals are differentiated in terms of authority,
status and role with the result that personal interaction is prescribed.

« « - Anticipational reactions tend to occur, while ambiguity and
spontaneity are decreased,ss

: In thir:s study, an organization is considered to be a social unit
within ?vhlch' people have achieved so . ewhat stable relations (not
necessan.ly face-to-face) among themselves in order to facilitate the
accomplishment of a set of objectives or goals.s®

] From this definition it
is clear therefore that organizations are purposef

ul social units and that
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they achieve their objectives through people who agree to offer personal
needs. Although it is often asserted that all the members of an orga-
nization have, or should have, the same objective as the organization,
the circumstances which promote such singleness of purpose are, however,
25 more the exception than the rule, Organizations consist of individuals
and small groups, as well as arrangements of these elements into larger
collectives. Each of these elements may have not one but many goals.
Further, it is likely that these goals are not identical, in many instances,
dissimilar, in some relatively few, actvally in opposition,

Although the individuals or groups within an organization may have
different goals, it would be wrong to assume that they can have just any
goals, because organizational behaviour in contrast to individual
behaviour is highly structured, more predictable and stable.5” It is only
by focussing individual behaviour on the accomplishment of over-all
goals that the organization is able to accomplish its objectives.

MODERN ORGANIZATION AS A COMPLEX SOCIAL SYSTEM

One of the difficulties in discussing the field of organization, as Litterer
has pointed out, is the scope of the subject matter.58 To some, organiza-
tion is the study of whole cultures or societies. To others it is the study
of small groups. Needless to say, between these extremes there are a
number of intermediate concepts of how inclusive the study of organizasion
should be. To delimit the area for the purpose of this study, we will
explore the field of organization from the general system view-point.
There are several reasons for this choice, but the strongest argument is that
the general system approach offers a unique theoretical framework for
scientific investigation and meaningful understanding of complex and
dynamic organizational processes. In order to put general system approach
in a proper perspective, in relation to earlier organization theories, it is
desirable to say a few words about them. '

The traditional organization theory emphasized parts and segments of
the organization and was centered with the separation of activities into
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tasks or operational units. The traditional theory did not give sufficient
emphasis to the problem of interrelationship or integration. of activities,

Nor did the neo-classical or human relations approach move in this

direction. - Its approach was aimed at injecting back into the mechanistic
traditional models  human motivations, aspirations, . - desires.  and
limitations.3 . Neither of - these approaches provided a
integrated systematic behavioral model of  modern organization. The
task of developing such a model was. accomplished by the n
organization theory with its

basis for an

10dern
distinetive qualities of coneeptual-analytical
base, its reliance on empirica] research data, and, above all. its integrat'ng
and synthesizing nature. These qualities are fr
accepts the premise that the only me

is to study it as a system.60

amed in a philosophy which

aningful way to study organizations

As Scott has pointed out ?

Modern organization theory is in part a product of

the past, systems
analysis is not a new idea,

Further, modern organization theory relies
for supporting data on microcosmic research studies, generally drawn
from the journals of the last ten years. The newness of modern
organization theory, perhaps, is its effort to synthesize recent research
confributions of many fields into g System theory characterized by a
reoriented conception of Organization,61

The system approach has
the invention of any one
profession, but has evolved
have long used

18 roots in science and engineering. It is not
individual, or group of individuals, nor any
from many sources. Scientists and engineers

Or engineering problems, However, the
pplied to many organizational problems which
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In this study, however, we plan to focus our attention only on certain
features of the systems approach which we feel to be the most important
from the organization theory view-point. According to Johnson, Kast
and Rosenzweig :

The system concept is primarily a way of thinking about the job
of managing. Tt provides a framework for visualizing internal and
external environmental factors as an integrated whole, allows recog-
nition of the proper place and functions of the systems. The systems
within which businessmen must operate are necessarily complex.
However, management via systems concept fosters a way of thinking
which, on the one hand, helps to dissolve some of the complexity and,
on the other hand, helps the manager to recognize nature of complex
problems and thereby operate within the perceived environment. It
is important to recognize the integrated nature of specific systems,
including the fact that each system has both inputs and outputs and
can be viewed as a self-contained unit. But it is also important to
recognize that business systems are part of larger systems, possibly
industry-wide or including several, may be many companies and/or
industries, or even society as a Whole,63

These authors have described the systems approach from the private
business organizations standpoint but their description applies equally to
various kinds of organizations existing in our society like government
agencies, voluntary organizations, professional associations, and ?ther
social, political, and economic organizations. It must also be pointed
out that organization theory is a special case of general systems theory.
As Johnson and others have put it

S : it

Systems theory and organization theory are both conoeljned wul'il
FokE ate

the investigation and performance of the organization as an mte.glr i
ShEh e

whole. However, the general system theory is concerned W{tl ;
nine levels of systems whereas organization theory focusses primarily
- S e tTen 6

upon the human social organization,®
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Before outlining a systems concept of organization, it is important to
describe briefly what we mean by system. The term system is often used
in such a generic and common sense meaning in the literature of social
sciences that many scholars do not commit themselves to a particular
definition. However, those who believe in scientific specificity and
empirical validity have defined system in_ their theoretical formulations.
According to Miller ;

Systems are bounded regions in space and time involving energy
interchange among their parts which are associated in functional
relationship and with their environments. . . . Systems must have some
properties. They should be surrounded by a single boundary,
continuous in space-time and have recognizable functional
relationship, 65

He further comments *

Some may wonder whether ‘system’ is identical with ‘Gestalt.’
Are there laws of the whole which do not apply to specific parts ?
We hold that both the parts, or subsystems, and the whole behave
according to similar laws. 'However, there are characteristics of the

whole which do not apply to any part, This is true of systems at
every level.66

Johnson and others have dealt with the system concept at a lower level
of abstraction, under the following definition : A system is an organized
or complex whole: an assemblage or combination of things or parts forming
a complex or unitary whole.”’67 A general survey of the literature on the
system theory and application suggests that a system is a collection of
interacting elements which can be viewed as an entity. We will adhere to
this definition throughout our discussion,

Turning now to the- application of general system theory to the field
of organization, we observe that the modern organization is a system of
mutually dependent parts or subsystems which are Jjoined together in order

IR(H), xx11(1-2) 19

to accomplish certain tasks or to achieve a set of goals. Parsons expresses
this view :

It seems appropriate to define an organization as a social system
which is organized for the attainment of a particular type of goal ;
the attainment of that goal is at the same time a performance of a type
of function on behalf of a more inclusive system, the society.9

It is obvious from the above discussion that the system model of
organization consists of four dimensions

I. The strategic parts of subsystem of the system.
2. The mutual relationships or dependency between the parts.

3. Processes which link the parts together and facilitate their
adjustment to each other.

4. Goals sought by the systems.”®

Let us explore these dimensions in a little more detail in order to put
our discussion in a conceptually clear and theoretically meaningful frame
of reference. Because of its scholarly insightfal analysis, sharp theoretical
focus and close relevance of subject matter, we have borrowed the following
exposition from Scott’s article, “Organization Theory : An Overview and
An Appraisal”,’!

Parts of the System and their Interdependency

The first basic part of the system is the individual and the personality
Structure he brings to the organization. Elementary to an individual's
personality are motives and attitudes which condition the range of
€Xpectances he hopes to satisfy by participating in the system.

The second part of the system is the formal arrangement of functions,
usually called the interrelated pattern of jobs which make up the struchare
of a system, Certain writers like Argyris?? see a fundamental conflict
resulting from the demands made by the system and the structure of the




20 JR(H) xx11(1-2)

mature, normal personality. In any event the individual has expectances
regarding the job he is to perform, and, conversely, the job makes demands
on, or has expectances relating to, the performances of the individual.
Considerable attention has been given by writers in modern organization
theory to the incongruences resulting from the interaction of organiza-
tional and individual demands. A thorough discussion of this point is
postponed until a later section of this study.

The third part in the organization system is the informal organiza-
tion which appears in response to social needs, the needs of people to
associate with others. But it must be noted that an interaction pattern
exists between the individual and the informal group. This interactional
arrnagement can be conveniently discussed as the mutual modification of
expectances. The informal organization has demands which it makes on
members in terms of anticipated forms of behavior, and the individual has
expectances of satisfaction he hopes to derive from association with people
on the job. Both sets of expectances interact. resulting in the individual
modifying his behavior in accordance with the demands of the group,
perhaps, modifying what it expects from an individual, because of the
impact of his personality on group norms.

. The fourth part of the system is the physical setting in which the job
is done.. Although this element of the system may be implicit in what has
been said already about the formal organization and its function, it is well
to Separ'flte it. In the physical surrounding of work, interactions are
present i the complex man-machine system. The human ‘engineers’
canno.t approach the problems posed by such interrelationships in a purely
techm‘cal engineering fashion. As Haire says, “These problems lie in the
domain of social theorists,73 Attention must be centered on the
re.sponses demanded from a logically ordered production function, often
with the view of minimizing the errors in the system. From this stand-

pomt, work cannot be effectively organized unless the psychological,

:ocx.al, and physiological characteristics of people participating in the work
nvironment are considered. Machine and processes should be designed

TR(H) xx1m1(1-2) 21

to fit certain generally observed psychological and physiological proper-
ties of men, rather than hiring men to fit machines.

Storm and Finkle have stated this fact in more general terms as :

That good organization and administrative design must be
adopted to institutional purposes, processes, and ultimate goals is
almost an axiom of administrative theory. Perhaps less widely
understood or accepted is the extent to which in any given organiza-
tion, administrative design must be adopted to the characteristics of
persons responsible for achieving the organization’s purpose. In
other words, structure and design of organizations are not indepen-
dent variables but are factors subject to manipulation.”

Linking Process

One can say, with a good deal of glibness, that all the parts men-
tioned above are interrelated. Although this observation is quite correct,
it does not mean too much in terms of system theory unless some
attempt is made to analyze the process by which the interaction is
achieved. Modern organization theorists point to three linking activities
which appear to be universal to human systems of organized behaviour.
These processes are communication, balance, and decision-making.

Communication is viewed as the method by which action is evoked
from the parts of the system. Communication acts not only as stimuli
resulting in action, but also as control and coordination mechanism linking
the decision centres in the stystem into a synchronized pattern. Deutchs
points out that organizations are composed of parts which communicate
with each other, receive messages from the outside world and store
information. Taken together these communication functions of parts
comprise a configuration representing the total system.

The concept of balance as a linking process refers to an equilibrat-

ing mechanism whereby the various parts of the system are maintained
in a harmoniously structural relationship with each other, Balance
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appears in two varieties : quasi-automatic and innovative. Both forms of
balance act to ensure system’s integrity in face of changing conditions,
either internal or external to the system. The first form of balance, quasi-
automatic, refers to what some think are ‘homeostatic’ properties of the
system. That is, systems seem to exhibit “built in® propensitiss to main-
tain steady state. If human organizations are open self~maintaining
systems, then control and regulatory processes are necessary, Systems
have programs of action which are put into effect when chan ge is perceived.
If the change is relatively minor and if the change comes within the pur-
view of established programs of action, then it might be fairly confidently
predicted that the adaptation made by the system will be quasi-automatic.”6
The role of innovative creative balancing efforts now needs to be examined.
The need for innovation arises when adaptation to change is outside the
scope of existing balance. New programs are created by trial and
error search for feasible action alternatives to cope with a given change.

A wide spectrum of topics dealing with types of decisions in human
systeu}s I?Jake up the core of analysis of another Important process in
organizations. Decision-analysis is one of the major contribations of
March and Simon in their book, Organizations.”’ The two major classes
of decision they discuss are decisions to produce and decisions to
participate.” Decisions to produce are largely a result of an interaction
between individual attitudes and demands of the organization. Motivation
analysis becomes central to studying the nature and results of the
interaction. Individual decisions to participate in the organization reflect
on such issues as the relationship between organizational rewards Versus
the demands made by the organization. (This point will be discussed

in gre'ater depth in a later section). Participation decisions also focus
attention on the reasons why individuals

remain in or leave organiza-
internzl variables in an
individual expectations, motivations,
this case, the organization is viewed
¢ the ability to maximize survival

tions, March and Simon treat decisions as
organization which depends on jobs,
and organizational structure.79 In
as having inherent to its structur
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requisites through its established decision processes.

Goals of Organization

Organization has three goals, which may be either intermeshed or
independent ends in themselves. They are growth, stability, and inter-
action. The last goal refers to organizations which exist primarily to
provide a medium for asscciation to its members with others. Interestingly
enough, these goals seem to apply to different forms of organizations
at varying levels of complexity ranging from simple clockwork mechanism
to social systems. These similarities in organizational purposes have
been observed by a number of people, and a field of thought and research
called general system theory has developed, dedicated to the task of
discovering organizational universals. The theme of a system theory is to
create a science of organizational Universals, or if you will, a universal
science using common organizational elements in all systems as a starting

point.80

Having briefly described the four dimensions of systems models of
organization, we are now in a position to take a step further and discuss
the conceptual scheme underlying the general system approach. Before
outlining this conceptual scheme, it isimportant to set aside the idea that
a system is necessarily something that is fully predictable or tightly
controlled. This impression is created whenever anyone trics to apply to
a human organization the closed or non-human models used by physicists
and engineers. A human organization is much 1:_nqr‘e co_lnp]icated. _Grc?gs
has indicated that, specifically, when viewed in g(ai_lera] system terms, a
formal 0rga11izétion ‘whether a business enterprise or a government

agency is ;

1. A man-resource system.

2. Open, with various transactions between it and its environ-
ment.

3. Characterized by internal and external relations of conflict
as well as cooperation.,
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4. A system for developing and using power, with varying
degrees of authority and responsibility both within the
organization and in the external environment,

v

A feedback system, with information on the results of past
performance activities feeding back through multiple
channels to influence future performances.

6. Changing, with static concepts derived from dynamic
concepts rather than serving as a prelimina ry of them.

1. Complex, that is containing many subsystems beine
crisscrossed by overlapping systems.

8. Loose, with many components that may be imperfectly
coordinated partially - autonomous and only partially
controllable,

9. Only partially knowable, with many areas of uncertainty
with ‘black regions’ as well as ‘black boxes’ and with many
variables that cannot pe clearly defined and must be
described in qualitative terms.

10" Subject  to considerable uncertainty with respect to current

information, ' future environmental conditions, and the
consequences of its own action.8!

concepts.  First, the Organization
which means that jt 18 in constant
raw materials, people, energy,
verting these into products a

must be conceived as an open system,
interaction with environment, taking in
and information, and transforming or con-
nd services which are exported into the
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attitudes. The input can similarly be broken down into three ways : (1)
acquiring resources tobe usedin the inputs;(2)using inputs for investment
into the systems; and (3) making efficient use of resources. Furthermore,
the organizational performance also includes efforts to conform with
certain behaviour codes and concepts of technical and administrative
rationality in order to achieve organizational goals. This conception of
organizational performance is graphically portrayed by Gross$® in

Figure 1.

Although Figure 1 very effectively depicts the relationships among the
performance variables, a word of clarification must be added here. This
clarifying point is concerned with the fact that these relationships, if
looked upon in a static or constant state of environment, will result in

confusion and misunderstanding,

The organization exists in a dynamic environment which consists of
other systems, some larger, some smaller than the organization. The
environment places demands upon and constraints the organization in
various ways, while keeping these relationships in a constant state of flux.
The total function of the organization cannot be understood, therefore,
without explicit consideration of these environmental demands and
constraints. Furthermore, because of continuous exchange between.the
organization and the environment, the boundaries of any given orga.mzsll-
tion become less distinct, Finally, the systems concept of organization is
perhaps more suitable than the static structural approach for the study of
dynamic behavioral aspects of organization. Given the syste‘ms concept
of organization, how can one assess the occupational attractiveness o.f a
given source of employment. This will be the topic of the next section

of this study.
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Making Eificient Use of Inputs
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TRANSACTION BETWEEN THE PSYCHOLOGY OF WORK
AND SOCIAL PSYCHOLOGY OF ORGANIZATION

Before attempting to describe the dynamics of transaction between
the psychology of work and social psychology of organization, which itself
is a process of synthesis, it may help us to remind ourselves of what is
being synthesized. It is, on the one hand, the personal needs and resources
of the individual, and, on the other, the economic, social, and administra-
tive demands and resources of the social system. The former we have
seen include needs, values, interests, and other variables concerning the
psychological satisfaction of the individual. The latter comprise the
opportunities, experiences, and demands of the social system to achieve
the predetermined goals. The developmental tasks described by
Havighurst include the expectations which society has of the individual
as one of its members and the roles which he must learn to play.84

The satisfaction which is derived from the rewarded use of abilities,
the approved meeting of needs,the accepted manifestation of interests, and
the social realization of values channelize personal resources. The result
is, then, an integrated person whose personal resources are harmoniously
allied, attuned to the cultural resources of his environment, and adequate
for the developmental tasks with which he must cope. Synthesis may,
however, take place and values may be rewarded in some contexts bt}t not
in others. The result is a poorly integrated person who is ill equtpp_ed
to fit into his environment and to meet the requirements of the social
system.85

From the discussion above, the importance and imp lica.ti(‘)nS.Of
transaction of resources between the individual and the Orgamzatfon
are evident. The question of assessing how well or poorly a transaction
Process is functioning in an organization is difficult to answer. Howe\{er,
the answer to this question has an intrinsic value for the understanfhﬁg
of occupational attractiveness of a source of employment. Hf:nce, e
imperative for this study that we explicitly face up to this question.




28 IR(H) xXI1I(1-2)

Perhaps the best way to get at this question is to explore the relevant
contributions of the distinguished students of organization theory who
might have found some logically reasonable and rationally acceptable
answers. It must, however, be admitted at the very outset that we intend
to expose ourselves only to the highlights of three most significan!( contri-
butions, because the limitations of time and' space do not permit us to
attempt an intensive or extensive exploration.

It will be useful for the purpose of this study to take the pioneering
work of Bernard and Simon as our starting point.*"s  According to the
equilibrium theory of Bernard and Simon, the decision by the individuals
to participate in an Oorganization depends upon its ability in arranging
payments in terms of inducements for acquiring their contributions
towards the fulfilment of organizational objectives,

As Simon himself
points out :

The clue to the participation of
in...regarding the organized grou
Individuals are willing to accept org
activity in the organization coniri

individuals in organization lies
P a$ a system in equilibrium.
anization membertship when their

butes directly or indirectly to their
OWn personal goals. The contribution is direct if the goals set for

the organization have direct Personal value for the individual. . . .
The contribution is indirect if the organization offers personal
rewards... monetary or other...to the individual in return for his
willingness to contribute activity to the organization.37

which motivate the individuals to offer or
to cooperate in satisfying the organization’s
al postulates of the Bernard-Simon theory is :
]%8011 participant will continue his participation in ap organiza-
tion only 50 long, the inducements offered to him are as_great or
greater (measured in tepms of his values. and in terms of the

alternatives open to him) than the contributions he is asked to make,*

withdraw their willingness
demands. OQnpe of the centr
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However, willingness to contribute is a phenomenon of consent: In
order to secure consent and to maintain equilibrium, organization yields
“net satisfaction which induces a man to contribute his efforts.”’®® The
ability to provide net satisfactions and secure part.icipation Il"rom its
members is crucial. Bernard refers to this as organizational efficiency.

The efficiency of a cooperative system is its capacity to mainta-in
itself by the individual satisfaction it affords. This may be (.:alled‘lts
capacity of equilibrium, the balancing of burdens by satisfaction
which results in continuance.??

Organization maintenance will depend, in part, on the ability fo
secure a stream of contributions. Something must be offered by eac'h in
the trade between participants and organization, induce?nents as perceived
by the organization, satisfaction as perceived by participants.

Considering some implications of equilibrium theory on the perlson.nel
function of the organization, we can safely suggest that an ur.gamzatlon
which can afford a variety of inducements to its participants will ha?ve.no
difficulty in attracting sufficient contributions for lhelpurpose of achlcfnng
organizational goals. Further, if the organization 15? able t9 Fran-smjt to
the external environment, the scope of its potential in providing mduc(’t-
ments to the prospective participants, it can hopeITullly atttract the contri-
butions of the type of non-members desired for attaining |.ts purpose's‘ But
we must inject a comment from Sherman Krupp who pointed out :

Evenif inducements and contributions are measural?le in pru-lclple,
to measure them in practice may necessitate the lnf.l'OdI-ICt.l()n of
highly limiting conditions. These conditions may so hmitdthe
observational field that what is observed may not correspond to

: : . 91
inducement, contirbutions concept.

Ry hat
The above comment, therefore, draws our attention to the fact that,

although the equilibrium theory proyides a thelore.tically S‘?“md l‘?‘i?’?;e'
tion, it fails to help us in providing a quantitative assessmer

transaction process of an organization.
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Let us now take up another effort to develop a theoretical framework
of organization based uponthe transaction process by which the organiza-
tion attracts and holds the individuals for securing its objectives. Bakke
and Argyris have put forth a conceptyal scheme which provides a useful
understanding of the relationship between the individual and organization.
This scheme, as we will see, is not fundamen(a[l_v at odds with the Bernard-
Simon model, byt is somewhat more differentiated and atty ned to
empirical investigation.92 Bakke and Argyris have the organization and
the individual as their orienting points, Their main concern is with
integrating the organization and the individual. To be able to do so,
they have developed the concept of fusion Process, which is in operation
when the socializing and the Personalizing processes are congruent and
compaiible, i.e., when they fuse in the role of the individual. The two
elements of fusion Process are defined as -

Taz socializing process is defined as that by which individuals
are made into the agents of the forma] organization and/or informal

The individya] in some circumstances gains
work without contributing anything to the Organizatio
socializing requirement is pot then met.
demands are met withoyt bringing any

satisfaction from
n. Obviously the
Again, when the organizational
satisfaction to the worker, the

Personalizing dimensjon 18 sacrificed. “Onl
socializing demands are simultaneously
that fusion is really occuring *04

Y when personalizing and
being actualizeq can we say
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orgranization achieves its goals and fylfils its ends through the behavior
of its employees.

In attempting to evaluate Bakke and Argyris’s contribution towards
the understanding of how well a social system is organized to recruit and
maintain its supply of human resources, it is in order to point out that
the fusion model can provide many helpful guidelines for creating an
internal organizational environment which is conducive enough for the
attractiveness of the organization to its members, but it does not allow
us to draw any inferences as to the ability of the organization to create
external organization environment which is sufficiently attractive to lure
prospective personnel to it, Taking full cognizance of this limitation, we
are led to embark on further exploration to find a conceptual framework
which offers a rationally acceptable solution to our problem,

Faced with the pressing problem of how to recruit, train, and
effectively utilize people in organized human effort, many contemporary
industrial and social psychologists have recognized :

That for an individual member, whether worker or manager, an

organization as a whole exists as a psychological entity to which

he reacts. The quality and quantity of his work are related to his
image of the organization as a whole, not just to the immediate
characteristics of the work or his immediate monetary incentives,95

In order to understand the nature of relationship between the psychological
forces operatin g on individual and behavioral constraints required by the
Organization, Schien has proposed : “That the problem is a complex
one which can better be conceptualized in terms of a ‘psychological
contract’ entered into by both the individual and the organization, "9

He further elaborates this concept as :

The notion of a ‘psychological contract’ implies that the i“di"id“"fl
has a variety of expectations of the organization and that the orgftm-
Zation has a variety of expectations of him. These expectations
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not only cover how much work is to be performed for how much
pay, but also involve the whole pattern of rights, privileges and
obligations between worker and organization. For example, the
_ worker may expect the company not to fire him after he has worked
there for a certain number of years and the company may expect
that the worker will not run down the company’s public image
Or give away company secrets to competitors. Expectations such as
these are nol written into any formal agreement between employee

and organization, yet they operate powerfully as determinants of
behavior,

App.oiylng the notion of ‘psychological contract’ to a real work situation,
Schien makes it clear :

Th-e psychological contract is implanted from the organization’s
pcn'nt' of view through the concept. of authority, in that the decision
to join anorganization implies the commitment to adopt the authority
system of that. organization, . From the side of the worker, the
psycl}ological contract is, implanted through his perception that he
can ;_nﬂucnce the organization or his own immediate situation
sufficiently to ensure that he will not be taken advantage of.%®

Hef has syrpn:;arized this conceptual scheme as: “Thus the organization
;r.x or.ces its view of contract through authority and the employee enforces
18 view of contract through upward influence.”9

: Turning now to the qQuestion of assessing the ability of  organiza-
tion to attract and maint.

st oy g ain fl steady supply of personnel resources, it is
vl e .pfjtchologxcal contract’ theory leads to some useful
:rlr:p llsatlons for eliciting greater. cooperation and commitment of the

.p yees towards the achievement of organizational goals, but it also
fails to take into account the forces in the external environment which

attr indivi
act or repel.an individual from accepting an organizational role with
a given employing unit,

The di i ' '
discussion of three models of relationship between individual
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and organization clearly suggests that their concern is primarily ' with
the processes by which the organizationand its members adapt to theneeds
of each other, but they fall short of presenting a systematic theoretical
formulation to deal with the problem of external environment which
enhances or depresses the attractiveness of an organization tothe kinds of
prospective members who are in short supply. Consequently, we have
every reason to wonder why these conceptual schemesare slanted so
heavily in one direction, i.e., towards the internal environment. After an
extensive survey of the literature we found that probably the best answer
to this question is given by Roethlisberger :

Obviously this formulation slanted 'in the direction of looking at
and {rying to understand the organization’s internal environment,i.e.,
how the actual on-going social-structure operated and was adminis-
tered in order to survive in its external environment. This did not
mean that we ignored the organizations external environment, we
were very interested in any changes going on there that would have
consequences for the social-structure and the wayit would cope with
them. But why these changes were going on ‘out there’ we were
willing to leave to the economists and the sociologists to explain.
We were interested in trying to explain how the internal system, i.€.,
the organization within, was going to assimilate and cope with"this
external environment,109 -

He further indicates :

According to this point of view, the executive’s natural habitat
is the internal environment and from an acquaintance with and a
knowledge about the internal environment the professional compe-
tent manager as well as a general theory of management would be
developed.101

It is worth pointing out here that this concer:t:ation of effort towards
understanding of internal dynamics of organization is not only observed‘
In the field of theory but also in research. As Blau and Scott noticed :

e
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One serious shortcoming of most organizational research includ-
ing our own is that there is no investigation of the publics related to
the organization. Studies of the organizations have not included
within the scope of their analysis the publics directly in contact with
the organization, let alone the larger public which is potentially in
contact. The neglect of this aspect of organizational research
means that a one-sided picture of the official client relation has been
corlstructed. We are beginning to know something about the
or.:entation of ‘officials to  clients, whereas we know little of the
orientations of clients to officials and organizations,!02

T_his, however, should not be taken to mean that the students of
f)rganlzation have totally neglected to bridge this gap in our knowledge of
mternal and external dynamics of organization, But we must admit the
fact that theory and research pertinent to the problem of developing an
organizational image which is favourable enough for attracting high
quality personnel is not only sparse but also rather scanty.

: .A]thf)ugh favourable external environment, particularly the public
opmlc?n, is indispensable for growth, stability, and interaction (the three
orga‘mz'ational goals mentioned earlier) of any kind of organization, it has
special importance to the government agencies, There are several reasons
for greater dependence of government agencies on the public opinion, but
the most notz?.ble fact is that in a democratic society like the United St,ates
govemr?ent Is the agency through which the society’s public purposes,
resp(-ms:bilities, and activities are determined, expressed in the form 0;
public policies, and assigned public resources for fulfilment.193 The
govefnment‘ organization in a democratic setting, therefore, cannot
.acqulre a fair share of resources if it fails to create a favourab,le public
m-:xage. The difficulty of the United States government in attracting
highly qualified professional personnel as reported by the Brookings

study at the fec.ieral level and Municipal Man Power Commission at the
local level provides a clear evidence to this fact,104
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The public opinion towards government employment and the image
of public employee in the society became the subject of systematic study
after the publication of White’s pioneering works in 1929 and 1931.105
Although White’s studies could not provide an answer to the question of
why the public-at-large attached low prestige to government employment,
we cannot neglect the fact that his studies laid the course for further
research.

As Kilpatrick and his associates have put it ¢

Even so, White’s work is a landmark of enduring importance for
research on the occupational appeal of all levels of government, it was
the first systematic attempt to probe into the public attitude towards
government service by using the social survey technigue, and it
uncovered broad patterns of attitudes towards public employment
which continue to prevail today.1°

In 1954 Janowitz and his associates, following the lead given by
White, attempted to evaluate the prestige of public employment in Detroit.
They found that in spite of the presence of old views, a marked risein the
general prestige of public employment has occurred since the 1920s.107
While Janowitz’s study updated many of White’s findings, it failed to take
into account the causes which inicreased the occupational appeal of public
employment., Miscellaneous other surveys and public opinion polls have
been done from outside as well as within the governmental arena which

show a trend toward lifting of public service Pprestige but none has
attempted to explore the basis of change and its implications for the
ability of the government organizations to attract and retain professional
man-power, 8

Let us tiow tuck in some loose ends, which we deliberately left
dangling for the purpose of maintaining a simple sequence of ideas which
helped us to a great extent in avoiding ambiguity and confusion. We
must, therefore, go back to the subject of values and occupational choice
whiéh we considered at some length in the beginning of this study and tie
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it with the systems concept of organization to bring this discussion to a
meaningful conclusion.

As we stated earlier, from the systems point of view, an organization
is an assemblage of human and non-human resources geared to task
accomplishment through a series of interactions and integrated into a
social system. 109 In order to carry out its purposes and to survive, an
organization must continually have inputs of various resources. At times,
the acquisition of resources is a fairly simple procedure. Inother situations
where resources are scarce, their acquisition and maintenance at a level
which will satisfy organizational needs become a problem of considerable
magnitude. One of the key resources needed by an organization is
personnel. Yet, acquiring the type of personnel needed to fit or carry out
organizational objectives can be a very difficult task, so much so, that we
have to introduce several fundamental changes within the organization
in order to provide for this resource. For thé organization to succeed in
acquiring new personnel, it is often necessary that the organization itself
be such that it will attract the type of people desired. Hence, there is the
problem of developing an organizational image which is attractive enough
to inducs the prospective persongel to it. To do this the organization
must adapt to the occupational values which are the kinds of things
people hope to attain or avoid in their jobs, and it should learn the
attitudes of the group of people whose services are critically needed for the
attainment of its goals.

It was pointed out in the preceding section of our discussion that,
according to the systems concept, organization is considered as an open
system which is influenced by, and influences, its environment and reaches
a state of dynamic equilibrium in this environment. The system perfor-
mance therefore depends upona dynamic inter-play of internal and external
environmental forces which determine the state of equilibrium at any point
of time. We noticed that the previous theoretical formulations, represented
by the three models of organizational behaviour, was entirely focused on
the sources of internal strain and accommodation and remained oblivious
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to external aspects of the organization’s environment. This study is
directed towards the understanding of the impact of external environ-
mental forces on the ability of the organization to acquire scarce
personnel resources, specifically, the professional manpower. without
which no large scale organization can hope to remain viable.

To sum up, then, the primary focus of this study was to provide some
knowledge of the occupational values which impinge upon the appeal of
an employment source and further to explore the undercurrents of
attitudes which carve out an organizational image for a particular group
of people.
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COLONIALISM AND THE COLD WAR
THE LIMITS OF CONTEMPORARY HISTORY

Dr. SADIQ A. GILL

The overall purpose of this paper is to investigate, the relationship of
current historical research to contemporary issues. The basic questions
to be addressed may be stated as : Is'there an area of historical interest
justifiably known as Contemporary History? What is its content and
its limits in time ? The investigative method will be to analyze a repre-
sentative sample of current historical writings in areas selected because of
their importance in the ‘recent past’.

The need for definitions to keep this investigation within buuad_s can
be shown through the statementof a scholarly friend of mine that history
ended with Napoleon ; = everything since has been current eveats, The
statement was made in a humorous context but is not too extreme; a
British hostorian writing in 1966 felt that be still had colleagues who
believed that history stopped in 1914.1

There is a temptation to construct ia definition that emphasizes
relevance. Examples are : ““If we do not learn from history.f we are doom-e,d
to repeat it” or ‘‘the past is prologue.” Relevance itself is.not wrong ; @
distinguished medievial historian has in fact stated that = .« the relevz.m::,f;
of the past is that it connects with the present and has indeed caused it,
And I suggest that few would argue that = . ... OuT options prs limited by
what has gone before and our preferences are shaped by our 1mage of who
we are and have been....”® : '

The dangers of such definitions for this study are tautologic.al. If \n"e
define contemporary history in terms of relevance to today’s affairs we ‘,:];11
have difficulty in claiming an unbiased yiew when we later analyze the
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results of recent historical research. A more disciplined, and useful, guide
to defining any period of history is provided by an American historian who
specifically denies that relevance has anything at all to do with the discipline.
His thesis is that on the subject of relevance “. . .. the other, more pliable,
social sciences can always outbid history.. . .. The use of history lies in its
capacity for advancing the approach to truth. The historian’s vocation
depends on this minimal operational article of faith. Truth is absolute ;
it is as absolute as the world is real.”*

The problem is how to define the ‘recent past’ in a meaningful way.
not as a field separate from the traditional historical division but rather as
a useful area of investigation within modern history. There seems to be
a general consensus among at least one group of scholars that the term
Contemporary History is applied to events occuring since the Second World
War.’ Another view from across the Atlantic would include the events
in Europe’s “Thirty Years of 20th Century Civil War”, thus beginning the
period in 1914. As we will later see the British Journal of Contemporary
History gives considerable emphasis to the period of between-the-world
wars.

A third approach is taken by Geoffrey Barraclough, a British historian
who has written extensively on contemporary affairs. He cautions that
we should beware of precise dates, arguing that “Contemporary History
begins when the problems which are actual in the world today first take
visible shape.” Barraclough sees the first half of the Twentieth Century as
one of those periods when ““. . . . humanity swings out of its old paths on to
a new plane . ..” thus resembling the changes at the turn of the eleventh
and twelfth centuries or the Renaissance and Reformation.

Barraclough further holds that since the time of Thucydides much of
t.he greatest history has been contemporary and that the idea of history
linked to the present is not new, but was the accepted thesis until the
eighteenth century notion that history was something dedicated exclusively
to the past.” He does not, however, deny that there are problems in the area
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with some works which are claimed as contemporary history being little
more than propaganda or journalistic comment. Here he is joined by
other writers on this subject. There is a general consensus that the
problems are three in number : first, the question of sources, second, the
problem of bias and third, the problem of perspective.®

The problem of sources has both quantitative and qualitative factors.
Quantitatively, there is almost too much potential historical data becoming
available in a world where the information flow about all phases of human
activity is increasing in quantum jumps. Indeed, one historian has
hnmorously remarked that pre-modern historians have an easier time of
it simply because so much of their sources have been destroyed.® This
quantity factor increases the difficulty of the qualitative analysis of data
since the historian of any period arrives at the best approximation of the
truth through the critical sifting and crosschecking of bits of evidence ;
some old, some new, some respected and some suspect. Thus, the quality
of contemporary sources need not be automatically questioned and when
the potentials of oral history are added it is suggested that sources, correctly
used, need not be a scholarly barrier to contemporary historical research.

The question of the bias of the researcher seems to be the least dan-
gerous of the problems not because it does not exist but because it is present
in all types of humanist or social science research. Even the historian of
an ancient period faces the problem if an historical truth developed by
him through a lifetime of research, indeed perhaps named after him, is
brought into question by a small piece of new informationun earthed in
some remote section of the globe. Fortunately bias is a factor that can be
recognized, if we are honest, and can thus be combated by an intellectually

honest approach to research.

The problem of perspective thus becomes the most important of the
problem areas. It is here where the non-contemporary historians have a
significant advantage ; they know how the story turns out! In brief, when
you study a specific event or period in history, it helps to know not only
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what has lead up to the event, but what follows. 1If you only know one-
half of this information, how can you be certain that events and trends arc
as significant as thev seem ?

Proof of the validity of this question can be found in the works of a
previously cited authority in the contemporary history field. Geoffrey
Barraclough selected late 1961 as the date that “‘...with some degree of
assurance.. .’ marked the beginning of a new period. Since Barraclough
was almost certainly writing this in 1963, it may be assumed that this judg-
ment was based on very close-range observations. .One of Barraclough’s
major points, (the fact that President Kennedy marked the arrival on the
political scene of a new group of young leaders in the world) was destroyed
by the President’s assassination and replacement by a man with pre-
World War II political roots. Further, Barraclough buttressed his argu-
ment with a separate source which held that the turning point for South-
east Asia in the modern world had come about in 1958, a claim that would
not survive the 1960s and probably did not represent the consensus of
Asian scholars in 1963.10

It should, however, be noted that the problem of perspective is not
unique to the contemporary effort for in many non-contemporary periods
the relationship between successive periods is not completely clear. And
it can be further argued that the proximity of the contemporary historian
to his material provides a perspective with the clarity and freshness lacking
in other research.!! There are intangible factors which enlighten inter-
pretations and which are seldom found in documents alone. A. J. P. Taylor
emphasizes this when he points out that there are few official state papers
that give the minority or dissident point of view. “We have to piece its
assumptions together from sentences in parliamentary speeches or news-

paper articles ; it is a stroke of luck when there is a relevant book or
pamphlet.”12

The consensus thus seems to be that, on balance, these three aspects
of historical research (sources, bias and perspective) when applied to
contemporary issues are (1) not unique in principle, (2) capable of being
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solved in much the same ways that they are solved by researchers in
other time periods, (3) indeed possess Some advantages to understanding
that are a function of their contemporary nature, although (4) the issue
of perspective requires careful evaluation,

For this investigation I have chosen to construct a definition based on
Barraclough’s general statement, although not with the specific dates he
derives from his definition. Thus, “Contemporary History begins when
the problems which are actual in the world today first begin to take
shape.” It is argued that the period of the Second World War provides
a useful historical divide for this endeavor. The world .of the 1930s
differed markedly from the world that slowly began reconstruction in the
immediate post-war period. It is not too difficult to trace the origins of
many characteristics of the post-World War TI world back to 1939 and
before, but the magnitude of World War II altered these connecting links
to a significant degree. In addition, new movements that effectively
changed the major societies of the world were generated. Furthet, any
startpoint later than 1945 would certainly not include the time when
today’s problems * ... first began to take shape.” Thus the following
definition for this research project : Contemporary History is concerned
primarily with events that have occurred since 1945, It does include,
however, the historical origins of those events which have their roots prior
to that date.

Many significant events have occurred within the thirty-five years
between 1945 and 1989, It is thus important that this investigation select
a manageable number of issues. The two subject areas chosen, although
not without roots in the pre-1945 era, had their major points of ori,c:zin
soon after 1945. They also have had a continued effect on' the major
societies of the world throughout the complete 1965—1988 period.

The first event is known almost universally as the Cold War.
Basically, the event is concerned with the bi-polar power arrangemeft
between the United States and the Soviet Union which developed soon after
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World War II. It includes the military/political actions in the closing days
of that war which led to the division of Western Europe, the political
divisions and alliances that accompanied the post-war reconstruction period
as well as such recent events as arms control and detente,

The second event ralates to the passing of the Colonial Era. It
includes both the peaceful and the violent processes whereby the former
colonies in Asia and Africa became sovereign states, their continued
economic dependency on the western world and the rising political power
of these nations in the United Nations and other regional and international
organizations,

Our purpose will be to determine the extent to which these two subjects
are being addressed by historians writing in the present time frame. Here
again, a decision was made to confine our attention to articles in
recognized academic journals and doctoral dissertations. The decision
to not include scholarly books on these subjects was not made because
of any doubt as to the value of the research published by this means ; the
works on the Cold War by John Lewis Gaddis and Daniel Yergin are
examples of extremely valuable contributions.!®> But the aim here was
to prevent our results being biased by the efforts of a few ‘giants’
of historical research. Rather, we are interested in the work being done
by the many scholars who, through articles and dissertations, are
hopefully adding new insights about the contemporary world,

Five journals were selected : the American Historical Review, the
Journal of Modern History, the Journal of American History, the Journal
of Contemporary History and Diplomatic History. The content of the
articles in each of these journals was examined for the last five years(except
for Diplomatic Histroy which began publication in 1977). This examina-
tion included a total of 546 articles, of which 53 (approximately
10 per cent), dealt specifically with the period since World War II.
The different journals were not uniform in their coverage of thisarea ; a
table showing the time-period distribution of the articles is in Appendix 1,14
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Appropriate dissertations were examined through two sources, The
first included all University of Kansas history dissertations for the past
10 years (1969—79). (There were a total of 89 dissertations in this group
with 4 related to the post-1945 period). The second source was the listing
by University Microfilms International of all history dissertations reported
to them in 1978.15 The index procedure used in this collection does not
show the total number of dissertations included therein, although it is
certainly in excess of 1,000. The procedure is complete enough, however,
to give a high degree of confidence that all dissertations relating to our two
subject areas (a total of 20) were identified.

We will first analyze the articles and dissertations which investigate
the Cold War experience. (These titles are listed in Appendix II). The
first impression is definite and, to the author, surprising. It may not be
true that “history stops with Napolean’ but the evidence in Appendix II
can be interpreted that Cold War history stopped with President Harry
Truman. The origins of the Cold War during World War II are given good
coverage, to include the various wartime conferences that did not start the
confrontation but certainly laid the necessary environment for it to oceur
as soon as the ‘hot war’ ended. We also find good coverage of the
beginnings of the containment policy from several facts ; the internal
politics of the United States, the general containment of the USSR
and several specific situations such as Tran in 1946, Recognizing that we
are dealing with a sample here, the conclusion is still valid that the origins
of the Cold War and the first four to six years of its existence have been the
subject of considerable historic research.

This conclusion accentuates the marked change in the content and
number of sources dealing with post-1952 events. Two of the seven
articles/dissertations are devoted to the Rosenburg nuclear spy trial and
feflect the emotions of the age more than its diplomacy. (Statisticalty
the two articles should be counted as one, since the second was a rebuttal
of the first), Three other articles are internal politically, covering
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education and internal security measures. Only one source deals with arms
control ; one with US-USSR economic rivalry.

Cold War issues which are conspicuous by their absence are readily
identifiable. The North Atlantic Treaty Organization (NATO) and its
less endurable cousins the Central Treaty Organization (CENTO) and the
South East Asian Treaty Organization (SEATO) are equally absent even
though the first of these three historical developments is still in existance
(and publishes a wide range of source material) and the now defunct SEATO
played a significant role in U.S. history during the 1960 decade. The
arms control effort during the 1950s’ 60s and 70s is another area where the
lack of historical coverage is interesting, particularly since a historical base
on this subject exists from the 1920s and 30s. Finally, the total effect of
the “Cold War ideology’ on the American and European peoples and their
political and social life is neglected within this sample.

The articles and dissertations on the passing of the Colonial Era give
even less support to the role of contemporary history in explaining, or even
narrating, a major event of the post-World War Il era. More than 80
cultures changed from a dependent, colonial status (primarily of European
powers) to the status of independent nation states but this fact would not
be known from this sample of recent historical research. The applicable
sources . are shown in Appendix 1L, arranged geographically. The two
subject areas where significant coverage is found are both instances where
United States involvement was high; the Vietnam experience in South East
Asia and this struggle for access to Middle East oil immediately following
World War Il.  The more basic historical - facts of what happens to a
colonial power when it loses its empire and what happens when a less
developed society is thrust into the 20th Century as a new nation-state was
not of interest to the researchers represented in this sample.

. 11.; is thus necessary to inquire into the reasons that contemporary
historical research declined after the mid-1950s, even though the events

analyzed here extend significantly into the next two decades.16 The first
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and most obvious point is the previously discussed question of sources,
particularly since the decrease in research effort after the early 1950s
correlates positively with the availability of information from the State
Department of the United States. If contemporary historicalrese arch into
foreign policy is to be limited to archival sources, the mid-1950s cut-off
point is logical.’?

A key point, of course, is that scholars in general are writing well and
definitively about contemporary events. The prestigious journal Foreign
Affairs is an example, Many of the articles in this contemporary journal
are from the pens of members of government (the U.S. and other
nations), recent members of governments or from various institutes and
think-tanks dealing with international events of current vintage. An
examination of the articles appearing in the last five years shows that
eight academic historians contributed articles of a contemporary beat.
The number is not insignificant but is far short (by a factor of at least 4)
of the numoer of political scientisis or inter-disciplinary scholars published
by this journal. Further, an examination of other scholarly journals
which specialize in international relations without a specific discipline
connection shows that the politieal scientists, sociologist economists,
anthropologists, etc., are moving into this area with little apparent
constraint.'® These research scholars have no unique source of material
and indeed their use of such techniques as content analysis of aYaihble
Publications together with theincreased use of quantiative data is fully
recognized as correct methodological technics in_historical resea.m_:l_l.
Basically, these scholars have been using the informatior_t explosion of this
communication age to challenge effectively a related Pﬂeﬂﬂﬂﬂ‘f'ﬂf’l of our
time ; the increased security restrictions on government iuf?rmal.uon- The
result has been particularly significant in investiga.t'ing historical ev?nts
within the more totalitarian countries where 0o official release of archival
nformation can be expected within any reasonable future.'?
ed earlier in this

The evi s supports the conclusion reach
vidence thu upp bar to scholal‘ly

Paper ; the availability of sources is not i itsell a
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research on contemporary issues. The evidence also supports the earlier
conclusion that perspective is the greater problem, particularly as it
intrudes here in the matter of research methodology.

Landes and Tilley are pointing us in the right direction when they hold
that the social scientist ... has been able to simplify his problem by
exclusion of all but a few paramount variables . . . 7 while the historian, in
contrast, . .. will always have a hard time ; the matter to be studied is
inherently complex ... and resistant to simplification. That ... makes
the task harder . . . it does not rule out a closer approach to the truth.”20

A political scientist or sociologist would of course take considerable
umbrage at a literal interpretation of this statement, holding that his work is
not inherently simplified and that he too is a searcher for truth. Most of
their empirically-based research in recent years is in search of a commend-
able objective ; i.e., overlying theories that will explain and predict the
human experience. But the emphasis in empirical research is on the well
defined particular, usually examined in a researcher-defined environment.
Further there is emphasis on the ability of others to replicate the research
experiment, a requirement which further increases the need to define, and
limit the problem. Much of this work has been productive—within the
carefully defined limits of the investigation. However, a question remains
—what is the role of the historical researcher in this area ?

Early in this essay we were careful to avoid the ‘relevance’ factor in
a definition of history. The purpose was o escape’ a tautological trap
but the definition can be drawn too fine. If history also is the ‘...
custodian of the collective memory” and thus in all societies functions as a
primary vehicle for the socialization of each new generation then the
historical treatment of comparatively recent events becomes necessary
(and relevant)2 The point is particularly important in teaching. A
distinguished historian of the contemporary emphasizes this factor in
speaking to the needs of the undergraduate. He argues, with perhaps
some exaggeration, that events occurring three to four years before one
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enters a university are . . . as distant and unimaginable in the twentieth
as they are in the twelfth century.” But he makes a most cogent point
when he continues that : ““It is urgently necessary that contemporary
history with its emphasis on continuity as well as change should not halt in
1940 or 1945 but should advance into the post-war years” (emphasis
added).22 The thirty-five to forty years old scholar may look at the world
of fifteen or twenty years ago through the ‘current events memory’ of
his own undergraduate days but today’s student does not see these same
events as part of his experience. To him they are definitely historical
(even pre-natal and thus he rightfully asks for an historical approach
in teaching, backed by sound historical research.

An even more compelling advocate of contemporary history may well
be one of the greatest historians of them all, Thucydides, who wrote the
history of the Peloponnesian War while it was still going on. He tells us
the reason at the beginning of his account, “Thucydides, an Athenian,
wrote the history of the war between the Peloponnesians and the Athenians;
he began at the moment that it broke out, believing that it would be a great
war, and more memorable than anmy that had preceeded it.”?% An
assumption that Thucydides would view the major events of today in the
same light would seem to have some validity. He would probably agree
that there was no rationale which requires that scholars of others diciplines
massage information on contemporary happenings for fifteen to twenty
years before a historian publishes his research on these same events.

In summary, it seems that the literature within the discipline SUPP(?ﬂS
the requirement for historical research in the contemporary time'-peHOd
even though there seems to be a definite reluctance to publish articles or
dissertations concerning the more recent events. Further, the basic Pf0b1_°m
seems to be not source material availability, but rather the question
of perspective in the conduct of the research itself. This is not an €asy
task ; a respected practitioner in the contemporary field, Alan B‘fHOCk’
states the problem in words that can be regarded as either discouraging or

challenging, depending upon one’s point of view :
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“For no one who wants a quiet scholarly life, remote from all but
academic controversy, or who dreams of writing a definitive study
would choose to work on the history of the past fifty years ...it
can never be a cloistered pursuit or an intellectnal refuge.”?*

But if true understanding of our society requires the placing of events within
a coherent narrative that emphasizes both commonalities and differences
within and between historic periods, it would seem that the historian cannot
avoid his responsibilities in the contemporary period.

The literature search conducted for this essay indicates that if the
above premise is true, some encouragement of publication (as an indicator
of research) in the contemporary area is needed. Three areas are suggested.
First, more interest on the part of the major historical professional
journals in publishing articles of a contemporary bent is certainly
indicated. A second and related need is appropriate encouragement to
try these comparatively new waters. Finally, both of these incentives may
assist in solving the broader problem of cross-discipline research so that
the contemporary ‘information explosion’ can be utilized more effectively.
In this later area the historian, with his breadth of approach and expertise
in relating the present and the past, would make a significant contribution.
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D. H. LAWRENCE'S VISION :
INTEGRITY AND WHOLENESS OF AN INDIVIDUAL

Dr. ZAHIR J, KHATTAK

D. H. Lawrence’s art is concerned with the wholeness of life ; it tries
to recapture the individual’s integrity. This is the most one can safely
abstract from his works. ~But this is obviously an incomplete, if not an
altogether vague, statement, If one generalizes it any further one is bound
to land in a wrong territory which is full of such misleading valleys as that
Lawrence stands for sex or primitivism. The truism that art is the pro-
founder statement as compared to abstract ideas and views is particularly
apposite for Lawrence’s works., “Man can embody truth but he cannot
know it says W. B. Yeats.!

The fact that Lawrence’s art proves recalcitrant (o abstraction s its
very raison d’etre and an invitation to discuss his writing instead of ideas.
His first work of importance, in terms of chronology, is Sons and Lovers.
Paul Morel, the hero of the novel, is classically sick because of the da-m i
ing hold that his mother exercises upon him. His love for heninegp ac;ta__t:s
him to form any vital selationship ;with: Miriam, . The novel is autob.xo-
graphical,2 no doubt, but at the same time it is much more comp rehenfm
that this term ordinarily suggests. Paul's integrity as an individual :s a
damaged one because of “the crippling love of a son for his o>z
and that is his main difficulty. He lacks an inner corz to fall back upon ;
he measures everything from the stand of a divided personality. . e o
himself back only when his mother dies. = His tortured career s -la:gely
the consequence of the influence of a mother who isunfulfilled in life and
makes her child the object of her unrealized ideals. - The mother's posses-
sion of the child as a consolation for her personal failures and disappoint-
ments has tragic implications for the child, Paul. -It obstructs the develop-
ment of his personality ; he cannot meet the outside world for what it is.
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His perspective onlifeiscoloured, so to speak: it is not his but his mother’s.
He wants to take his mother alongwith him ; this burdens him to death.
For example, he loves Mitiam because she is his mother-type, and so this
love can never be a healthy one because he is engaged in the relationship
neither with his own total personality nor is taking into account the per-
sonality of Miriam as Miriam (not Mrs, Morrel).

Lawrence’s major statements about “this strange disease of medern
life” to adapt a phrase from Mathew Arnold, and embodies in The Rainbow
and Women in Love, though his other novels such as Aaron’s Rod and
Rangaroo, or his tales for that matter, are not the less important.

The scale of The Rainbow is vaster than any of his previous efforts.
In this novel Lawrence pictures forth how—and through what stages—
civilization has come to the present pass. Ursula Brangwen in the novel
is a tvpical modern woman, with all the problems and weaknesses that go
with the term ‘modern’ in Lawrence’s vocabulary (Lawrence is not against
modernism ; but he dislikes the form it has taken). The Rainbow is
written to show what went wrong with the individual and his psyche. The
malaise is the result of the extension of the mind-and the feelings that come
with modern forces—an extention that includes many kinds of strain.
The gradual deterioration and the consequent denials of life-values that
have gone on in her ancestors affect Ursula in many complex ways. To
illustrate this point one needs to g0 back to the novel and trace the spiritual
and psychological factors that solidify towards the close of the novel, that
18, in the life of Ursula. The older Brangwens are complete men—they
are capable of “spontanity and vigorous in their affirm
Tom Brangwen and Lydia can also take life as it is offered, though his
Brangwen mother, who looked towards the life of ideas, has affected Tom
somewhat. Tom marries Lydia because of the mystery that is in her ;
but he is also attracted by the gracious manner of the foreigner at the

hotel® and this certainly  gives an added charm to' Lydia who is also a
foreigner, for Tom. His love towards Ann
instance, during Will’

ation of life.”4

a s’ possessive at times, for
§ courtship of her, he strongly resents both of them.
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However, he overcomes his personal problem of finding an anchorage .for
in
which he might have fastened on Anna, and celebrates her wedding

with a speech that is an apostrophe to marriage.

When it comes to Anna and Will the deterioration of the individual’.s
integrity has a destructive impact on their childern. Will’s dem'and on l'us
child, Ursula, is excessive and it calls her into consciousness earlier than its
appropriate time. As a child, Ursula does not have the strength to rﬂs;
pond to his needs positively. Consequently, she suffers from a sense O
guilt or failure; she loses self-confidence and is always uncertain of herself.

The socio-economic changes have also their direct bearing in the loss
of seifhood. The Rainbow is an accurate history of English soc%ety fro‘m
its beginning as an agricultural society to its twentieth-century industre)
situation. The changes in the socio-conomic aspect of the society—more
education, fair choice of work and higher wages—have their eﬁ'ect‘ on the
individual’s consciousness. The twentieth-century Ursula is @ dlﬁs-rent
girl from her mother and grandmother because, besides many other thulglss
she is an educated woman and economically independent. The close-knit
family life tied to the marshland of the Brangwens gives way to the rootless

and isolated life of Ursula.,

Rootless and- isolated Ursula is, though it is characteristic o;'
Lawrence’s vitality, as F.R. Leavis describes it, that the novel does ;‘Ot ::e ;
ona pessimistic notes 6 Lawrence, in spite of hisinsistence on th.e lscThe
of the modern world, believes inthe possibility of its S A he
strength to revive is invariably present in his world and powhere doci st
sound as hopeless as say, Samuel Becket. Who can revive the for-ever 10

; £ e His novel
T s o : 9 With Lawrence it is different. '
characters of Waiting for Godot? Wi i et with

s i f conciousness can b
Suggests that if the enormous spread o Ursula’s

the old integrity, the result will be'a great new achie g It is not
modernism is decidedly for the better in the scales of values. i
only the rainbow-vision that she sees at the end but throl{gllotli) find
portrayal Lawrence has showi that she is continuously Slf‘_lggl'n"

her seifhood and the desired equilibrivm—a Wiberioss oF L.
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The sincerity to her self that is so strong a mark of Ursula in The
Rainbow is carried on to Women in Love. In this novel, too, her faithfulness
to herself accounts for her positive attitude towards life. Women in Love
is much more intensive in its delineation of the evils within that a modern

man has to contend with, Gerald’s main concern is with the idea of

efficiency : Gudrun’s sensuality is mindless—it is true neither to itself nor
the object (be it Gerald or Loerke) on which itf astens, The extreme form
of sensuality is also represented by Halliday and his group (Lawrence
never lets go a chance to have a dig at the Bloomsbury Circle) or the
African Statue.

Birkin and Ursula succeed because they are true to themselves.
It is significant to note that Birkin violently attacks the word ‘love’ He
does so because he is skeptical of the traditional concept of love :

At the very last, one is alone, beyond the influence of love. There is
real impersonal me, that is beyond love, beyond any emotional rela-
tionship. So it is with you [Ursula]. = But we want to delude our-
selves that love is the root. It isn’t. . It is only the branches. The
100t is beyond love, a naked kind of isolation, and isolated me, that
does not meet and mingle, and never can.’

The kind of surrender to an ideal beloved that is characteristic of romantic
love is loathsome to Birkin who we can safely assume Lawrence’s mouth-
piece on- such matters. Birkin feels that the surrender to the woman
negates one’s personality. He is, in fact, at pains to redefine the term :

The point about love...is that we hate the work because we have
vulgarised it. It ought to be prescribed, tabooed from utterance, for
many years, till we get a new, better idea. (122)

He wishes to divest it of al the negative connotation,  First, and foremost,
Brikix_l Wwants to have his individualism in tact : “it was sex that turned a
man into a broken half And phe wanted to be single in himself”. (191)
He would approach Ursula with a healthy personality, so to speak, that
does not lack in any vital aspect, He says to Ursula ;

JR(H), xxT(1-2) 69

What I want is a strange conjunction with you .. . not meeting and
mingling : —you are quite right : —but an equilibrium, a pure balance
of two single beings : —as the star balances each other.(139)

So far T have been stressing Lawrence’s interest in the individual’s
getting back his unity or integrity. But, in fact, Lawrence goes further
that that. After the individual has recovered his ‘self’ he must form a
relationship with a woman : otherwise “the emptiness within” can never
be satisfactorily filled in. The chapter ‘Mino’ in Women in Love is
devoted to the image of a kind of relationship that Birkin would like to
have with Ursula. Watching Mino’s peculiar courtship of the she-cat
Birkin Observes:

But with Mino, it is the desire to bring this female cat into a pure
stable equilibrium, a transcendent and abiding rapport with the single
male. Whereas without him . . . she is a more stray & fluffy sporadic
bit of chaos.(142)

Birkin does believe in love but he sets the individual’s wholeness of
personality as a precondition for it. Once he has possessed that, then
he must reach out towards others :

[ do think . .. that the world is only held together by the mystic con-
junction, the ultimate unison' betweenpeople—a bond. And the
immediate bond is between man and woman.(143)

So, Lawrence’s individualism is different ; it is not self-centredness, For
all their outward show of confidence and attachment to great social ideas
it is the people like Hermoine or Gerald who “could never fly away from
himself; in real indifferent gaiety.”(199) Ursula, in her silent dialoque with
Hermoine, tells her :

What is the good of your talking about love—your nature spectre of
4 woman : How can you know anything when you don’t believe ?
You don’t believe in yourself and your own womanhood. .. . (289)
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Similarly the trouble with Gerald is that he does not “livingly believe”
(345) in “any pure relationship with any other soul.” Lawrence upholds
the way that Birkin offers to Gerald :

The other way was to accept Rupert’s offer of alliance, to enter into
the bond of pure trust and love with the other man, and then sub-
sequently with the woman. If he pledged himself with the man he
would later be able to pledge himself with the woman ; not merely in
legal marriage, but in absolute mystic marriage.(345)

The passage very strongly suggests that Lawrence believes in “‘a friendship
whereby both men can combine resources their reserves of sanity and hope
in mutual truth and commitment.” In fact he is so insistent about it that

continuance of one’s integrity.

The loss of individual’s integrity is also the theme of Lawrence’s tales
and short stories. The short novel or tale, ““St, Mawr”, exemplifies them
all in their essentials, Lou, the heroine of this tale complains of the
‘rottennes’ of modern man, She thinks that man js no more a man ; he
is all sham. The stallio, St. Mawr, is a perfect image of wholeness (though
he has also. been damaged somewhat by his previous master). St. Mawr
is not a horse like others : he is different. Lawrence would like men to

be different. Lou’s Comment, when she is comparing St, Mawr with men,
are pertinent ;

Just think of St, Mawr I He seems a far greater mystery to me than
a clever man. He'’s a hogse, Why can’t one say in the same way, of
aman: He'sa man 9 There seems no mystery in being a man.

St. Mawr is so highly regarded by F.R. Leavis because Lawrence

has found an apposite image o denote what he wishes
story Lawrence has mad

to say. In this
€ a major statement about the corruption of
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modern world. Rico has no inner core : ‘the manby-family is like the
people in Pompadour Cafe in Women in Love. The two servants are much
below the level Lawrence would like his men to be. It is in effect like
T.S. Eliot’s “Wastland™ though greater in scope and intent, as Leavis holds
it to be.

Lawrence’s novels or stories have to be lived through to make a real
sense of them. He was always against dry intellectualism—though by no
means anti-intellectual—and his deepest insights are always embodies in
poetic images instead of abstract formulas. The horse’s episode, the
rabbit and the Mino in Women in Love or the stallin in St. Mawr (just
discussed) or the fox in the story of that name are some of the instances of
such symbols. Through these images Lawrence has conveyed his message:
he wants back the mystery, spontaneity and the wholeness in life.

Lawrence is certainly a great believer in humanity but he wants to
revive it through healthy individuals whose primary loyalties are to them-
selves as men and women, instead of attaching themselves to great social
ideas, as it ig only then that they can be of any real asset fo it.
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CONTRIBUTION OF VA RIOUS MOTIVATIONAL FACTORS
TO L2 LEARNING AND APPLICABILITY OF SOME OF THEM IN
SL SITUATION OF PAKISTAN

SARFRAZ KHAN CHAUDHRY

INTRODUCTION

Contribution of various n otivational factors to 1.2 learning in general

has been descril ed in the light of the lates available research in the related
field. At the end of thi er, it has been discussed whether factors like
parental encourgeen ent, motivating teachers. and teaching materials are

available to all Pakistan; learners of English as the second language of the
Country, and how far their effect on them is motivating or demotivating.
A few Suggestions have been made to make the learning of English
language Popular among the students and improve its falling standard,

WHAT IS MOTIVATION ?

Motivation is one of the important factors in second language learning.
Harmer (1983: 3) has defined it as “some kind of internal drive that
encourages somehc dy to pursue a course of action.” Gardner and Lambert
(1959) have defined it as “an inner drive, impulse, emotion, a desire that
Moves one to g Particular action'and s dependent on human needs?
Stern (1983; 3gs) defines it as the characteristic of learners “that initiates
and maintaing the learning process, or that leads to the avoidance or, rejec-

tion of [earning: the stated reasons and perceived goals as well as the sub=
conscious drives

and needs that Prompt and sustain the learning  effort
or lead to s inhibition o rejection.” Gardner (1985:-54) thinks that
“Motivation refers to g complex: of three characteristics which are
arning the language, desire io learn the language and

Motivationy] ill[&lh]—i).“ A careful analysis - of - these -definitions of
Motivatiop

attitudeg towards Je,

shows that the ‘inner drive’ is a common element among them:
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It seems to be a powerful factor that makes the learners learn a second or
a foreign language for one or other reason, Learning does not seem to
occur in its absence,

“Motivation is one of the most important elements in learning.
Without motivation, learning is not likely to take place. Although a
Course may be made up of well selected items, and these items repeated
many times, if the learners are not motivated to learn there will be little
learning™ (Nation; 115),

DIFFERENT TYPES OF MOTIVATION

Integrative Motivation

The type of motivation is primarily determined by the reasons for
learning a second or a foreign language. Those who are interested in
studying a second language in order to be able to identify with the target
people, or because they are interested in the culture of the target people,
are said to be integratively motivated,

Instrumental Motivation

Instrumental motivation occurs when the learner’s goals for learning
the L2 are functional. Learning directed at passing an examination, fur-
thering career opportunities or facilitating study of other subjects through
the medium of the L2 are the examples of instrumentally motivated
learning.

The integrative and instrumental motivations were measured for the
first time by Gardner and Lambert (1959). They published an article in
1959 in which they introduced a measuring instrument, the orientation
index. This scale provided students with four reasons for studying French
which they were asked to rank-order in terms of their personal importance.
The students were classified as integratively or instrumentally oriented on
the basis of the alternative they ranked as most important to them
personally.
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They were classified as integratively oriented if they emphasized one
of the two reasons which stressed either meeting and conversing with more
and varied people or as a means of better understanding French Canadian
people and their way of life. The students were classified as instrumentally
oriented if they em phasized that they were learning French because it would
be useful in obtaining a job or if it made them better educated.

Extrinsic and Intrinsic Motivation

Harmer (1988: 3) also divides motivation into two main types :
extrinsic motivation. which is concerned with factors outside the classrooms,
and intrinsic motivation with what takes place in the classroom. Whereas
Stevick, Earl W. (1976: 49) remarks that the distinction between ‘instru-
mental’ and ‘integrative’ motivation is a useful one but it would be a
mistake to regard these terms as new synonyms for extrinsic and intrinsic
motivation. But personally I feel that both instrumental and integrative
motivations are extrinsic in nature.

Primary and Secondary Motivation

ISP Nation (1975: 115) puts forward the notion of primary and
secondary motivation. He claims that motivation can come from the
learner himself or it can come from outside the learner. The first type
of motivation is called primary motivation. The learner feels that he

Wants to learn and finds the subject that he is studying an exciting one
for him,

Secondary motivation comes from outside the learner. He feels that
he must learn in order to pass a test, to avoid punishment, or to please his
Parents or teachers. He is not really interested in the learning himself
but, in the result of the learning.

Jakoboritz (197¢) equates an integrative orientation with an intrinsic
Interest in the language, and an instrumental orientation with an extrinsic
interest, But both, *‘the integrative and the instrumental orientations are
®Xtrinsic in that they indicate that the language is being learned in order
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to satisfy some goals not simply because of an intrinsic interest in the
language itself.” (Gardner 1985: 42

CONTRIBUTION OF DIFFERENT TYPES OF
MOTIVATION TO L2 LEARNING

Up till now, the researchers have not succeeded to establish which
type of motivation is the sole determining factor in achieving proficiency
in L2 learning. ~All the studies which have been made so far give different
results. In one study Gardner and Lambert (1972) found that an integ-
rative motivation was related to successful learning’ of French in schools
in both Canada and America, but that instrumental motivation was more
important in the Philippines.  They explained it in terms of the role L2
plays in the learner’s community. Where the L2 functions as a ‘foreign
language’, an intagrative motivation helps ; but where L2 functions as a
‘second language’, an instrumental motivation is more effective.

Lukmani (1972) also found that instrumental motivation could be
more effective then integrative motivation. (Ellis 1986 : 118-9).

Laine found a strong instrumental motivation for learning English
as a foreign language in the secondary schools in Finland, but he also
found that an integrative motivation was connected with high achieve-
ment.  Spolsky (1969) found a significant correlation between proficiency
in English and integrative motivation and he concluded ¢

language better when he wants to be a member of the
that language.”

‘a person learns a
group speaking

Oller et al (1977) on the other hand, found in their

acquisition of English as a second language by Mexican

New Mexico that those students who were anti

towards the Anglo American majority and instr
learn English scored highest on the proficiency te
types of motivation are not mutually exclusive.

an integrative or just an instrumental motivation.

study of the
-Americans in
-integratively motivated
umentally motivated to
sts.  However, these two
SLA rarely involves just

Burstall (1975) found
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that the pupil’s achievement in the NFER. primary French project was
closely associated with both types of motivation.

According to Nation, there is 2 strong correlation in prim-ary
motivation and learning itself rather than in tl-.;e r‘esl%lt of .thellearnn?g,
Harmer (1988) is of the opinion that it is the mtrmslc- motivation which
plays “largest part in most student’s success or failure as language

learners.”

CONTRIBUTION OF ATTITUDES TO LANGUAGE
LEARNING

Motivation and attitudes are important factors which help tc-> deter-
mine the level of proficiency achieved by different learn.ers. Attntud-e is
considered to be a development of cognition and affect in human beings
which is the result of environmental influence such as “parental and peer
attitudes, contact with other people of interactive affective factors in the
human experience”, Gardner and Lambert (1959) ; Stern (1983 : 372-7)
classifies attitudes relevant to L2 learning into three types.

(1) Attitudes towards 'the .community and people ‘i"’ho speak L2,
(2) Attitudes towards - language - concerned, and (3) A’ttltud.es towards
languages and language learning in general. + A ]earnler § attitude to-1.2
learning is strongly - influenced by those amu“"i ]111;n. ?f he h?s a
positive attitude towards target language community, it will contribute
to his proficiency in L2 learning.

In a study, Jacobson and Inhof (1974) demo.nstrated the‘ impc?rtance
of attitudes towards the target language community. In an mvestigation
of 600 Protestant missionaries living in Japan who hac.llat least two years
of intensive language study, they found that Japanophilia was among, the
three best predicators of speaking _“proﬁciency for both men and Women.

6. AGE

The age of the! learners also  effects their attitudes towards 1.2
learning. The mofe they advance in age, the less positive becomes tpei;
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attitude towards !vurning 28 L2 ‘A study of Gardner and Symthe (1959)
indicated that attitudes towards learning a second language become Jloss
positive with age, John L. Clark (1987; 73) Suggests that it is better that
Fl learning is started before adolescence sets in. Both young children
and young adults are more likely to be Open to other cultures than some

adolescents, and it is at young age that emphathic goals are successfully
promoted,

Students tend to have a favourable view of the target language
community; if they study the targel language for a longer period. Gardner
and Smythe (1975a) found that attitudes towards the other community
(French-Canadians) became more
Spent studying French.

favourable the more years the students

PARENT'S ROLE IN DEVELOPING ATTITUDES
TOWARDS 12 LEARNING

Parents seem to Play a definite rgle in developing negative o
positive attitudes in children towards 1.2 learning. According to Gardner,

an active role when
they encourage their children to do well, monitor their |

performance and reinforce any success identified by school. 1 hey play
4 megative fole when they agree that learning French is a waste of time.

anguage lear ning

ROLE OF SOL'IO-EI,'ONOMIC AND SOCIO-CULTURAL
FACTORS [N MOTIVATION

Besides parental allitudes, socio-eco

nomic and socio-cultural factors
also seem (o influence

the attitude of the learners towards the target

language learning. If a foreign language is held in high esteem in a society
for certain political or economic reasons, its

learning will involve positive
attitudes towards it among the karnm, a

nd proves a powerful motivation

» language learning with positive
the society in which they live, and these
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The psychological and social conditions prevailing in the la11guage
learning environment also play their part, If they are adverse, social
and psychological distance between the learner and the target. Iangua.ge
community will increase, If the distance is less then the learner will acquire

the target language and have a positive attitude towards it,
PERSONALITY’S ROLE IN MOTIVATION

Clark (1967) remarks that motivation seems to be “more a matter
of individual personality.” As a result of studying the native students
patterns who were studying a foreign language in Scotland, Clark
(1967 : 212) concluded that “motivation seems to be more a matter of
individual personality and teacher effect than was hypothesized. .. if
class and home background are not significantly associated with pupil
motivation, then it must be personal attitudes, personal goals, personal
feelings of success and failure and intrinsic interest that is motivating
the pupil.

Ihe personality of a learner plays a vital role in L2 learning,
Extrovert learners learn more rapidly and more successfully than introvert
learners.  The formers find it easier t0 make contact with other users of
the L2, and therefore obtain more input. Krashen (1981a) argues that
4l Gulgoing personality may contribute to *acquisition.’

I'he learner while learning L2 is completely dependent on others,
the teacher in the language class and a friend in the L2 setting.  He tries
gradually to acquire his own interna] language standards and sufficient
competence 10 be relatively independent, Byt in order to achieve this
goal, he must in the first place accept the infantile status, and must pe
prepared, “to make g fool of himself”, without the fear of being rejected,
Consequently the Malure and mentally healthy individual who is detached,
self critical, and hag 4 sense of humour, can cope with this demand of
linguage learning better than a rigid or status-conscious individua] who
Suffers a sense of deprivation in the early stages of L2 learning,
According 1o Stery (1983: 382) those Students/learners who are more
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relaxed and confident of themselves are assumed to be more proficient
than those who become anxious in the language class.

TEACHER’S ROLE IN CREATING MOTIVATION

The role of the teacher seems to be a pivotal one in creating
motfivation among the learners. - According to Denis Gardner (1970), a
teacher can motivate his students to learn a language if he possesses the
following qualities ;

(@) He must be a good model in the use of foreign language,
especially the spoken language.

{b) ‘He'must be a good technician of language teaching in order to
be able to :

(1) Make his pupil understand.

(if) Correct their pronunciation and develop their communicative
skills.

(i) Stimulate activities in the foreign language.

(¢)- He-must also, and above all, be a good psychologist, well aware
of all his pupils individual problems, capable of coping with them
and of creating at all stages an atmosphere of mutual confidence
and sympathy in the teacher-class relationship,

When these three qualities combine in a teacher, he can not only
make his  lesson interesting ‘but ‘also - motivate - the reluctant pupils to
learn and provide a proof of his professional competence.  Sharing the
views of Denis Girard, Peter Strevens says that the language teacher is a
model for the students, therefore, he should have adequate command of
the language. “It is a source of discouragement, for a learner to have a
teacher whose command of a language is inadequate, who makes obvious
errors in the classroom; who is uncertain about meanings and grammatical

patterns, ‘who has no' ‘confidence' in his own grasp of -the language”
(1983 : 74),
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James J. Kohn is of the opinion that a teacher can molivate
the students to learn if he acts upon the following suggestions which are

some recent socio-linguistics research findings in ESL classes ;

(a) Try to set the students at ease. If they are relaxed about the idea
of learning English, they will be willing to co-operate

(b) Provide a meaningful context for the introduction of new items.
and engage students interest in this context.

(c) Bring the focus of the class to the level of the students
experiences. Allow them to feel that their experiences are valid

important, and relevant to the learning of English.
(d) Encourage the students to use English for social reasons,

(e) Encourage students to take a personal interest in each other
and to bring real life situations into class for discussion,

(f) If you use drills, be sure the class also has a chance to use
English for real communication, with real questions and answers

(&) Let your own enthusiasm for learning draw the students into the
game of wanting to learn. Whenever pPossible organise clas
activities that you enjoy doing, and your pleasure will r
the students,

.i.\il;ilc to

(h) Encourage your students to take risks in English. Allow ther
cm
to express whatever they have a need to say, even if they

are not
yet sure of the words.

() Be adventurous but authoritarian in class. Give the stude

g nts '!~ .
feeling that they can depend on you to lead them to

: ¥ : greate
achievement in English Kohn, J. J. (1983 30). ks
The ESL teacher is at liberty to select any one of the gaj
§ i ¢ v above
Suggestions and use them in his class because he is the best D Ve
>t apphed

sociodingu; el
oclo-linguist. He should use ali motivational tacties that he has
a8 M his

Store OUs : g
10 arouse the interest of his students. McDonough holds th
¥ C OMnion




82 IR(H), xXx1mi(1-2)

that “interest is often regarded as being a major element in the teacher’s
store of motivational tactics. If the pupil’s interest is ar?used,
perseverence, and so on, may be increased, Rewards, incentives, variety (_)f‘
class-room activity are further tactics available to the teacher, but their
effects on success willd epend in thier quality, and on the pupils own scale
of values, which in turn may have been partly formed by the effectiveness
of other motivational tactics—in a sense, by the success of the teacher’s
advertising of the benefits of learning,” McDonough (1986: 149).

ROLE OF THE LEARNING MATERIALS IN
MOTIVATION

In order to motivate the learners, the teaching materials/books should
have the following qualities

(@) The teaching materils/books should be interesting in themselves,
and students should enjoy reading them. A course book that
satisfies all other criteria but fails this one ‘is a reject.’

(6) The vocabulary level must be appropriate. The grammatical
structures to be taught should not be too great.

(¢c) The learning material should be based on the background with
which the learners are familiar, It may be linguistically suitable,
and educationally desirable, but jt is likely to demotivate the
learners if its background is not within their ‘imaginative grasp’.

(d) The students must be able to see some relevance of the book to
their own situation so that they get drawn to it.

(e) There must be enough meat in it to make g detailed study of
certain parts rewarding, and the subject matter must be suitable
for classroom teaching (Bright and McGregor: 59—90).

Stevick (1971) thinks that if the learning materials have the follow-
ing five qualities, they are likely 1o motivate the learners to learn the
concerned language,
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(@) Relevance : The context of the learning material should be rele-

vant to the language needs of the learfets

(6) (Completeness : 1t should include all the linguistic oxponents wi
are necessary for the stated aims of the o urse,
(¢) Authenticity : The material should 1 e both linguict

culturally authentic.

(d) Satisfaction : The students should leave eacl

they have benefited more than simply progressed

(e) Immediacy - The learning materials should be of suc
that they can be used in a lesson straight awa
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i i 1 t
so that our students get supportive atmospheres at home, and the presen
alarming rate of failures in English is avoided.

The tendency to switch from the teaching of English literatu!:
to English language is rapidly gaining ground in Pak1star.1 and the effor :
of UGC to bring about this desired change are proving frmtﬂ?l. Howc.ve-l,
the majority of our teachers who are at present teaching Bnghs'h at teru:cuy
level, hold master’s degrees in literature and cannot teach Enghfh lal.nguclgﬂ
which has now become a scientific subject. They need tra}in-mg in ELT
on warfooting, so that they can develop to the full, the linguistic and co.m-
municative competence of our students. Our teachers have the tearfhfng
potential, it only needs to be developed through a planned training

AL IEN T
programme. The proposed training is a must because the teachers ar
not born, they are only made.

Moreover, according to the latest education policy, English has
been declared as the second language of the country, and this ‘fnew role
projected for English implies a new strategy in its learning as in its tejach-
ing. ... English ought in future to be taught as a second language in a

scientific way, in accordance with a more or less universally accepted
way”, Anjum (1983: 9).

The present textbooks of English taught at the tertiary level in
the country are demotivating for our students. They are divorced from
their immediate background and contain uninteresting teaching materials.
They do not promote the four basic language skills which are a demand
of our ESL situation. They are only edited and not written or adapted
according to the needs of our students. Their dense information and
difficult vocabuldry hamper the reading comprehension of the students.
There is no paucity of good textbook writers in the country. They should
be paid a tempting amount of money for witing really good booksj in the
light of the latest research in teaching techniques. Unless we train our
ESL teachers, provide our students with need-based textbooks, and sup-
portive home atmosphere, there seems little hope to improve the worsen-
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ing standard of English and to popularise it among the majority of
students.

CONCLUSION

It is one of the basic principles of language teaching in general |
take the learner’s needs, interests, attitudes. age and individual differe
into consideration. The motivation of the learners

needs and the reasons why they learn English.

Is related to theis
I the language teachers
are aware of the motives of their students for learning English, they can
reinforce that motivation through thei teaching approach ;

ind material

In ESL situation of Pakistan, the
limited to the domain of classrooms only,
need of our learners.

communicative use of language

It seems to be the Import;
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provide the learners with
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than in integrative or instrument

age for social and
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act of communication itself™
al motivation,
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their meanings. However,
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“Motivation that is de

pendent on the learner’s |
less amenable to influence b

y the teacher than motiy
4 sense of academic or communicative success,

motivation can be developed by
achieve the right level of comple
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CArning goal is far
alion that depjves from

In the case Ol the latter,

careful selection of learning tasks b, ith
Xity to create OPPortunities foy
» Ellis, R, (1986 - 119).

| L

SUCOes




86

10.

il

19

IR(H), xxm(1-2)
BIBLIOGRAPHY

Bright, J. A. and McGregor, G.P., The Teaching of English as an International
Language, Great Britain, Biddles Ltd., Guildford, Surrey, 1987.
Ellis, R., Understanding Second Language Acquisition, oUP, Oxford, 1987.

Gardner, Social Psychology and Second Language Learning, the Role of
Attitudes and Motivation, 1985.

Harmer, Jeremy, The Practice of English Language Teaching Longman Group
Limited, U. K.

McDonough, S. H., Psychology in Foreign Language Teaching, George Ailen
and Urwin Ltd., London, 1986.

Strevens, Peler, New Orientation in the Teaching of English OUP, London,
1983,

Stern, H., Fundamental Concepts of Language Teaching, OUPF, London
1983.

Stevick, E. W., Memory, Meaning and Method, Newbury House, Massa-
chusetts, USA.

Girard, D., “Motivation : the Responsibility of the Teacher”, ELJT,
Vol. XXXI, No 2, 1977.

Kharma, N., “Motivation and the Young Foreign Lunguage Learner’,
ELJT, Vol. XXXI. No 2, 1977.

Mugglestone, P., “The Primary Curiosity Motive”, ELTJ, Vol. XXXI,
No 2, 1977.

Hamp-Lyons, E.. “English in the World”, World Language English, VOl. 11,
No 3, 1983

Kohn, James J., “What BESL Teachers need ta know about Socio-Linguistics’’s
The Edinburgh Course in Applied Linguistics, Vel IT, QUP, 1987.

Journal of Research (Humanities) Vol XXiiI. No,1=2.

DEVELOPMENT OF UNIVERSITY TEACHERS
Dr. MUNAWAR MIRZA

The modern universities perform manyfold functions such as teaching,
conduct of research, dissemination of knowledge, transmission of culture
and services to the community. In the dynamic world of today these
functions undergo a continuous change, which obviously requires
continuous professional development on the part of university teachers.

Our universities, however, do not demand any sort of professional

training, pre-service or in-service, on the part of teachers. However, for
the last few years the University Grants Commission has been arranging
- ointed teachers. Similarly,
aining programme for the

short-term in-service courses for newly apP
Peshawar University recently developed a tr
newly appointed university and college teachers. - These programmes are
essentially restricted to providing short-term training in the early years of
service. But, in view of the continuous growth of knowledge, conlstant
changes taking place in the educational system and the increasingly
creative character of educational activities, it does not seem possible to
equip the prospective teacher with knowledge and skills which wonld;be
sufficient for his whole professional life. Therefore, initial preparation
for the profession, if any, should be considered only as a first fundament.al
stage in the process of continuing teacher education so tha.t they Cal'l jcraln
people not only how to perform duties, but also how to actively partlc:lpat.e
in the changing system and contribute t0 the growth of 'the System. e
objective can only be achieved through actualizing and implementing .
development concept of teacher.

The Concept of Development

has its roots in the world of business and

raining of people after they are employed

The concept of development
industry where it is used for the ¢
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in the industrial organizations. It is also used by civil service and military
organizations. In the commercial world, ‘staff development’ concerns the
means which will improve the efficiency and effectiveness of the individual
to achieve the goals of the organization, Thus, the professional develop-
ment mainly aims at assisting individuals and organizations to relate more
effectively to social needs and aspirations, providing conditions which
motivate and maintain the interest of individuals to help enhance the
organizational goals, and to assist in harmonizing individual and institu-
tional goals.

In the education scene, the concept of development of teachers can be
viewed as a chain of activities along a continuum for improving the
knowledge and skills in order to avoid any conflict or gap between the
institutional requirements and personnel qualifications. It would enable
teachers to understand new social demands and the institutional structure
and at the same time to contribute toward the growth of the institution.

The emerging concept of development of a teacher is a concept of
continuous growth of the teacher which emphasises that he must be a life-
long learner engaged in the systematic acquisition, renewal and upgrading
of knowledge, skills and attitudes in response to the constantly changing
conditions with the ultimate goal of achieving self-fulfilment. For this
purpose all available education modes including formal, non-formal and
informal are used.

Need and Concept of Teachers Development at the Higher Level

The need for the life-long development of teachers at the higher level

can be argued with reference to the various roles of a university teacher,
such as :

1. The role of teachers in higher education requires them to be life-
long learners, since part of their professional responsibilities is to conduct
research and contribute innovations to their own subject and its teaching
Or at least to continuously update the knowledge of their discipline.
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2. The modern teacher is not'a 4% 2 traditional teacher, that is, he
cannot confine his teaching to four walls of the classroom and two'covers
of the textbook.  He must ' give a’/ positive response’to‘innovations: in
content and methodology. He should also know' and wuse innovative
approaches regarding delivery system of the content. - | bi 5

3. Onushkin!® conducted a survey of various universities in fifty
countries of the world and concluded that the use of innovations in instruc-
tional methods and techniques is not upto the desired level, particularly
in the universities of developing countries. This establishes greater need
in_these countries for implementing the development coneept, of teacher
in order to encourage them towards positive response to change and
innovation,

4. In modern times, ‘especially in' “developing countries, it ds
becoming desirable to relate learning to productive labour ‘as against elité
artificiality. This is possible only when teachers are well aware of the world
outside their educational environment. They should go beyond theore-
tical knowledge and have information about practical details and recert
developments in areas in which they are content experts. This suggestsan
approach to professional development that would involve closer links
between universities and the work-place. " This may also involve excharige
of personnel between universities and business or industry. fopaT

5. Teachers have to play roles other than teaching and research; siich
as policy making and administration, etc. Therefore, a p'rbgramm§ of
continuous development for teachers would enable them to play an effective
role by understanding the institutional structure, context and phil_osoph.y. :

6. Implementation of the development concept of teachers would
enhance the personal satisfaction gained by teachers by making full use
of their capabilities throughout their career.

7. Development activities would help to improve communication
with students, develop personal relationship with them and encourage
them to contribute to the maintenance of an ideal academic community.
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8. . Generally, it is at university and higher education level that
educational changes are initially elaborated before filtering down to other
levels of edudation. The same should be true about the concept of life-
long education which' has mainly evolved during the last two decades.
The idea is still at the development stage but is accepted by most nations

of the world, developed and developing, In developed countries it has
emerged as a formal and diversified field since the 1970’s.

Considering the above mentioned needs Berguist and Phillips?
recommended that faculty development programmes should include three
components : instructional development, personal development and orga-
nizational development. Instructional development includes activities
such as curriculum development, teaching, diagnosis and training. The
second category encompasses activities to promote faculty growth in areas
like interpersonal skills, training, and career counseling. = The organiza-
tional development aims at the improvement of institutional environment
for teaching and decision making both for, faculty and: administrators.
Team building and managerial development are also part of organizational
development,

Strategies and Methods for Development

Teachers require different types of development activities with the
progression in their - professional  life; - Since university teachers are
employed . without,,any - training in teaching methodology and related
subjects, pre-service training in these areas becomes somewhat indispen-
sible. Again, some orientation programmes would also be desirable.
After putting a service of three to five years, they need refreshment and
reorientation. At this stage it is also desirable to make an assessment to
reflect their work and in the light of this evaluation determine the direction
of their career. Many of the teachers would need to upgrade their
qualifications through formal degree programmes. . Apart from this, there
would seem to be the need for part-time/full-time studies in the form of
advanced seminars, post-doctoral work, etc. Generally, after putting a
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service of approximately ten years, a number of teachers will need to
re-equip themselves for new and substantial duties which will require of

them leadership and management in various forms.

A variety of methods and techniques can be employed for carrying
out development programmes, These methods can be grouped under tWo

broad models :

I. Development through formal courses : A formal training course
is the one where a number of people participate at one time and place for
a formally set activities in the light of certain objectives laid down by the
training organization and/or participants. Formal courses can be :

(i) full-time, part-time and sandwich ;
(if) sequential, modular and one-off ;
(iii) general and specialized ;

(iv) credit and non-credit ; and
(v) voluntary and compulsory

An exception to the above definition of the formal course is the

‘distance teaching’ course where time and place are not 2 common
factor to the trainees.

umber of methods can be
point of all these methods

in contrast to ‘padagogy’
re suitable to

For any one of the above courses,a &
applied alone or in combination, The pivotal
should be what Knowles® calls, ‘andragogy’
‘Andragogy’ means the methods of teaching which are mo :
adults. These methods can include workshops, conferences, _S?i:i‘:j:i
participant training, practice oriented training, group and indi

projects, - ete. :
2. Development through Self-Instructional of Lifte-I.ong Ed::la;ncz;

Model : Formal - courses' contribute to,the professions] . higher

teachers by improving their efficiency and in many cases by ear?l!;gntmuity

degrecs in their field: -But these cOurses lack the component OF ©

and self-activity. The best model for such

purpose is . model based on
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life-long education concept where emphasis is on the individual teacher
who is regarded as being responsible for his own training and development.
The model can also be called a self-training model. The model is based
on the assumption that teachers are autonomous self-directed individuals.
They have the freedom of making their own choices about their develop-
ment.  Moreover, the problems are self-designed and activities are self-
directed. A wide variety of activities suited to individual needs are
possible. . However, individual counseling is. provided either through an
academic counselor or a senior professor appointed as mentor.

Centra (1978) conducted a study for the identification of the faculty
development activities in U.S.A. He surveyed approximately 2,600
degree granting institutions including colleges and universities. The types
of development activities identified were

I. Master teachers and colleague interaction. Senior faculty
worked closely with the new teachers and provided them consul-

tation on teaching or course improvement in formal as well as
informal settings.

2. Individual Instructional Assistance Practices., - Specialists from
outside or from within the University assisted individual faculty
members in course design, teaching strategies, audio-visual aids,
testing and instructional technology. The classroom visitation
by instructional resource persons, simulation procedures to help
faculty practice new skills in the use of in-class video tapes were
also included in this category.

Workshops, seminars and similar presentations were used to
explore methods or teachniques of instruction.

4. Grants and travel funds. Travel funds for conferences, funds for

' mstructional improvement projects,
the campus or visiting other places
were some examples of this category.

bringing visiting scholars to
toreview their programmes
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5. Assessment programmes. Assessment  of teachers with formal
ratings by colleagues and students were used for professional
development.

6. Traditional practices. Faculty exchange, unpaid leave of
absences, sabbaticals and lighter teaching loads for new faculty
were traditional ways of renewing and developing faculty.

7. Publicity. Annual teaching awards and the circulation of news
letters or articles pertaining to teaching particularly informing
them about available development activities was used as a tool

for development.
Teachers Development at the Punjab University

A survey of the country’s leading and the oldest university (Punjab
University) was conducted in otder to identify the current development of
university teachers. A questionnaire was' given to 130 teachers e
university out of a total population of 315 teachers. Nim’aty teachers
responded. Teachers were divided into four major groups, L€., natur&.ll
sciences, professional subjects, social sciences and humanities. '].‘h‘e'ana.IySIS
of data indicated that tejachers" professional enhancement actantJC.S were
mostly related to the enrichment of content and curriculum wl'lwl.1 i/
One component of instructional development. The metharoPe aﬂc:
pedagogical aspects were neglected. The other two areas namely persog:.a.
and organizational development were totally ignOr.e(li. The data 1:
presented under three main headings, development activities, developmelzi
facilities and recommendations of the teachers for develt?pment .
growth.

Development Activities

versity teachers mainly
ticles, participation in
1 talk with colleagues.

The development activities of the Punjab Un!

A iting ar

included the earning of higher degrees, wlntlfl.lg. aa
i . m

conferences and workshops, and occasional intor

The detail ofuch activities is given below :
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1. At the time of employment only about 18 per cent of the
respondent teachers had Ph.D. degree. 'Another' 29 per cent
earned Ph.D. during their service. The propottion of on-the-job
Ph:D. earning teachers was the highest among humanities’
teachers and the lowest among the teachers of professional
colleges and institutes.

2. Only six per cent of the teachers (excluding IER) have some
pedagogical training which they received at University Grants
Commission of at universities abroad.

3. Most of the teachers (80 per cent) contributed articles in journals,
magazines and newspapers. The proportion of non-contributors
was the highest among teachers 'of ‘professional colleges and
institutes followed by humanities and social sciences. The
number of contributions per teacher averaged to about six with
a very few prolific writers.

4. About 86 per cent of the teachers got a chance to attend or
participate 'in ‘national/international -conferences, workshops
and seminars.

5. The teachers expressed that they occasionally discuss academic
matters informally with their colleagues but no formal meetings
or structure existed for the purpose.

Development Facilities
According tothis survey, university teachers were generally not

happy with. the development facilities provided by the university. Nature
and extent of development facilities at the university are :

1. The teachers who earned on-the-job higher degrees were either

granted study leave (43 per cent) or allowed such pursuit as part
time (57 per cent),

2. Teachers expressed that it was quite difficult to get their articles

published as the number of journals published by the university
was insufficient,

TABLE 1
Development of University Teachers through Earning Higher Degrees

Have Short

Working

Worked Ph.D.
During Job

Qual. at joiniog

Pedag.

Ph.D. Training

on

°¢ of

M.A./M.Sc.

M. A./M.Se.

Total
No

Broad Areas

Zero
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o

Natural Sciences

o

40.0

10

6

Wy

31

Humanities

39.1

23

26

Social Sciences

Zero*

18

Professions

16 .26

74

Total No.

17.8

82.2

Per cent

*Excluding IER

**Eleven got Study Leave, fifteen worked while on job.
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TABLE 2

Publication and Information Dissemination Activities of the Punjab University Teachers

Participation in

Journals for Publication

Published Articles

Conferences,

Seminars/Workshops

More

— 10 11—15 than

More At the Univ. Outside Univ.

than

Total
No.

Broad Areas

Zero '1—5 6

15

% Yes o 982

Yes

1—5 6—10 11—15
15

Zero

10

50.0

2

Zero © 2

12

Natura] Sciences

11

19 61.3

38.7

12

12

31

Hun:anities

Social Sciences
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11

46.1

38.5

10

26

28.6 14

19.0

21

Professions

18
14.4 47.8 20.0

43

13

oS I8 021 18 25
27.8

100 20.0 23.3 20.0

Total No.

47

35.6

32

4.4

7.8

8.9

Per cent
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The development material as required was not available to
teachers. Recent books are not purchased on time by the
university. Professional journals, particularly international
journals are generally not subscribed to. The condition was
comparatively better in departments of natural sciences and

(75

worst in professional subjects.

4. No facility or organizational structure existed for the traiming
of newly appointed teachers at department or university level.

5. Teachers were generally not happy with the lengt?y ar?d
: el in
labourious procedure for getting permission to participate

workshops and conferences.

. jon that
6. The comparative analysis of data leads to a conclusion e
. 0 -

teachers of the natural sciences have better development opp

tunities and facilities.

Suggested Development Activities

The teachers did not suggest any formal organizational structure :;
institution for their continuous development. They, however, sugg‘est |
various activities and facilities which can be helpful in the professiona
growth of teachers.
eachers were of the view

: i i r cent of the t
1. Approximately sixty pe gL T

that regular faculty meetings be hel

discuss academic matters.
workshops and conferences

2. More refresher courses, seminars,
f the respondents.

were suggested by forty per cent O
to accept senior teach
h an arrangement may be

il ers as

3. Teachers were positively willing

mentors and recommended that suc
highly valuable to new teachers.

ooks and journals was expressed by

4. Need for new, recent b
38.9 per cent of the teachers,
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TABLE 3
Opinion of the University Teachers about the Development Facilities at the University

Contact with
Rtd. Teachers

Yes

Juniors
Training

Yes

Held

Suff: Journals Faculty Meetings
available

Suff. new

Total Books available

No.

Broad Areas

%0

Yo
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~
v
<

12 50.0 75.0 8.3 66.7

Natural Sciences

w
o

32.2

10

41.9

13

31

Humanities

26 23.1 34.6 26.9 10 38.5 30.8

Social Sciences

19.0

28.6 4.3 14.3

38.1

i |

Professions

2.1

19

36.7

o
Lag]

17 18.9

33 36.67

36.7

33

90

Total
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5. Other activities recommended by the teachers include yisits and
exchange programmes with other Pakistani universities, scholar-
ships and exchange programmes with foreign universities, and
more incentives for research. About fifteen per cent (excluding
IER) teachers recommended that some sort  of pedagogical
training is essential for effective teaching.

Recommended Development Model

On the basis of existing development practices in developed countries
and the current practices in Pakistan a comprehensive policy 18 needed
not only to establish and actualize the need for pre-service teacher training
at the university level but also to ensure that teacher education is recog-
nized as a continuous and coordinating process which begins with pre-
service education and continues throughout the teacher’s professional
career fostering the concept of life-long learning. Following measures may

be adopted for the purpose &

1. Faculty training institution for in-service training after emplloy-
ment should be established at federal level. University Grants Commission
has started a three months programme for newly appointed teachF:rs.
This programme while appreciable as a starting point is not sufficient
even for the limited objectives formulated by the University Grants
Commission. These objectives state that the course will provide vigorous
training in teaching methods, Jearning procedures, assignments and tes_ts,
ty and college life dealings with

professional ethi¢s, aspeets of universi .
use of libraries, etc.

students and colleagues, administrative procedure, : .
meet the objectives include education, academic

The courses designed to _
3 strategies of teaching, and

profession, psychological basis of education, ! i 5 .
introduction to research methods,*¢ Comparing the objectives an

i jor jis in the
courses, it is easy to conclude that the aspects g1v§n major emphasis 1‘11 |
objectives (teaching methods, modern instructional technolo%y, abfsesli
ment procedures, assignments and tests) cover only about one€ ilfthr.o th :

because of the short duration of

training programine. This is, perhaps,

the programme.
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TABLE 4
Development Activities suggested by the Punjab University Teachers

*SANI[IOB.] 'S

£5u8epad
ul Suiurer],

sshiloe}
sdigsIe[oyds
S2ANIUROU]

"Atup) ‘Yed
RO USIA

S2NUN0Y
JoY10 SUSIA

$25IN0D
0Usaiyg
sreaiweg ‘doys
=JIOM “JR0D

[eudnof pue
syo0og LOW

SHU 9N
fymoeg PIOH

SIOIUAJA S©
slousg Juwddy

-ON
le1o]

Broad Arteas
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12

Natural Sciences

10

(4]

10

16 10

10

3k

Humanities

11 20 14

26

Social Sciences

Professions

12

12

36

53 35

32
37.8

90

100

Total No.

— e iei—

10.0

13.3

40.0

8.9

=
3

58.9

Per cent
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It is suggested that the programme should be extended over a period

of one year. Total period should be divided into three major arts—initial
) I )

six months at the faculty {reining institution for initial intensive training

in teaching methodologies and the related fields, next three months for

teaching in their relevant departments under the guidance of a senior
teacher with the specific purpose of enriching the content knowledge,
and the last three months should be utilized v
arious aspects of training.

isiting other universities,

synthesizing and reflecting upon the v
2. Other than in-service training after employment, & life-long

development centre for teachers should be setup at each university. The

aims 'of this centre should be to :

(i) organize and arrange formal courses for teachers’ development ;

(if) serve as clearing house on new knowledge, methods of teaching

and other instructional technology ;

(iii) familiarize teachers with self-directed _or self-instructional

methods ;

(iv) provide information about resources and facilities that teachers

can use for their development ;

(v) identify and recognize TeSOUICE persons in various fields and

provide the information to concerned quarters ; and

(vi) provide a meeting place for teachers.

nstructional development model should be imple-
mented ‘at university and department level. For this purpose; good
teachers from amongst the senior teachers should be identified, recognized

and appointed as mentors OF counselors, INecessary resources and institu-
his programme. Other than

ecialists from out side should

3. The life-long i

tional standing should be provided to t
senior faculty from the same department, sP
ork individually with teachers.

4. Each university sbould establish linkage with the world of work

also be engaged to W
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outside the university to give practice-oriented training and experience to
teachers as well as to students.

5. System of sabbatical and secondments should be introduced for
successful linkage with the world of work outside the unjversity and to
help teachers pursue other development activities.

6. The university should establish linkage with the other universities
within and outside the country. Every teacher should get an experience
of exchange, even if for a small period, after every five years.

7. nter university seminars, workshops, and conferences should be
arranged to explore and familiarize new instructional methods and

technology alongwith the introduction of content innovations and
enrichment.

8. Travel funds for university teachers should be increased so that
they could participate in development activities at other universities.

9. 'The recommendation for teaching awards made in the Education

Policy 1980, should be implemented and the proportion of such awards
should be increased.

10. A bulletin or newsletter should be published by the university

and also by the University Grants Commission to publicize the available
development activities.

11. Display of research and other publications should be made a
regular feature.

12. A centre for instructional technology should be gstablished at

each university where all new media and technology be made available
for use.

13. Speedy procedure for the purchase and supply of latest books
should be devised and adopted by the libraries.

14. The university must subscribe to the national and foreign journals
according to the essential need of each department.

JR(H), xxm(1-2) 103

15. Assessment of teachers with formal confidential ratings by

: ay at a central
students should be done a nnually. The data may be analyzed a

ided to the cond cachers.

place and necessary feedback may be provided to the concerned teacher
. A S - .

16. Funds for publication and dissemination of knowledge shonld b

" iversity in order t0
:ncreased. More journals may be published by the university in

§ ir work ished.
provide better chances for teachers to get their work publish

ints for research should be provided by the

17. More facilities and gr¢

university to departments and individual teachers.
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