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Implementation of a Reading Innovation in the
Classrooms of Multan

Samina Amin Qadir

The Reading Innovation was created and grafted
onto the existing Intermediate curriculum using a less
teacher-centred methodology. The research revealed that
it is possible to integrate such innovations into the
classroom agenda and are welcomed by the students.
However, it emerged that the implementation of such
programmes should involve some teacher education
before being presented in the classroom. The article
defines the Innovation, discusses the reason for the
creation of the Innovation, the rationale for its design,
the response of the students, the implementation of the
[nnovation in the classroom by the co-researchers and
the kind of teacher education that would be supportive in
the creation and implementation of such Innovations.

I. Introduction

The Study Skills Option was an innovation created to find out
if Study Skills could be integrated into the existing curriculum for
Intermediate Pre-medical students following a communicative/interactive!
methodology in the classroom. The Option comprised of three one-week
modules related to dictionary use, reading techniques and organising and
planning of writing. It was implemented in six colleges in and around
Multan as a part of collaborative® research by six co-researchers and
myself. The conception of the research tools and the process of research
was a collaborative effort as is the ownership of the raw data® generated
from the research. However, this interpretation of the mmplementation of
the Reading Innovation and analysis of the data is my personal attempt.

The term communicative/interactive methodology is used in a very broad sense. It should
not be understood as an exercise in the use of CLT in the classroom. This term implied a
less teacher-centred approach where the focus shifted from the teachers to the learners.

‘Collaborative research is a form of research which minimises the distinction between
‘researscher” and ‘researched’, in which all participants work together as co-researchers’
(Ivanic, 1993, p. 103).
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We were trying to investigate

1. How a Reading Innovation may be integrated into the
existing teaching agendas of the teachers with minimal
deviation from the prescribed syllabus but using a suitable
teaching approach.

i. How would the students respond to such an Innovation

iii. What kind of ELT education needs to be considered when
implementing such an Innovation.

All the co-researchers had at least five years experience of teaching at
the Intermediate level (mostly Pre-medical classes, though the syllabu
for all Intermediate classes is the same. A few of them also had some
theoretical ELT background).

2.  Definition of the Reading Innovation

The intent of the Reading innovation was not to teach the skill of
reading itself but to impart a few strategies and techniques to the students
of Intermediate Pre-medical to make them more effective and efficient
readers. Eskey's following observation captures the tacit aspiration of the
Innovation with respect to the students:

. the fluent reader is characterised by both skill at rapid
context-free word and phrase recognition and, at higher cognitive
levels, the skillful use of appropriate comprehension strategies. For
the proper interpretation of texts the latter skills are crucial. but
such lower level skills as the rapid and accurate identification of
lexical and grammatical forms are not merely obstacles to be cleared
on the way to higher-level "guessing game" strategies, but skills to
be mastered as necessary means of taking much of the guesswork
out of reading comprehension. Eskey (1988, p. 98)

The implicit intent was to provide the co-researchers with an insight into
some teaching strategies for reading which are casy to adopt and adapt
and can be used at any level (after the beginners) and with any kinds of
material available. The students see reading ‘as an undifferentiated
activity of verbal decoding’ (Morrison, 1993, p. 158) and approach it

3.

Two sets of questionnaires (Pre-Study Skills Option Questionnaire and Post-Study Skills
Option Questionnaire) were prepared by us and were given to the students at the beginning
and end of the Study Skills Option. These questionnaires (henceforth mentioned as
Pre-8S0Q and Post-S80Q) were also a joint effort of the co-researchers and myself.

Samina Amin Qadir

without appropriate strategies for processing the information. The
Reading Innovation was meant to provide a glimpse of such strategies.

3. Reasons for the creation of the Reading Innovation

There were two reasons for the creation and introduction of the
Reading Innovation:

L The complexity of the prescribed English texts a the Interme-
diate level apart from the problem of studying all the science
subjects in English.

1. The prevalent methods of teaching reading.

An elaboration of these two reasons is given below.

3.i  Complexity of the prescribed English texts
Apart from studying all the science subjects in English, the
Intermediate Pre-medical science students have a fairly advanced
prescribed English course and they have to sit for two English
exams called Paper A and Paper B. The prescribed course for
Paper A consists of four books:

Book 1 Essays and short stories
Book 2 Essays

Book 3 Poems and plays

Book 4 Novel

Paper B is called the Language paper and has no prescribed
textbook but a few recommended grammar books like that of Wren
and Martin and Thompson and Martinet and some local writers.

The texts for Paper A are written by American and British writers
like Stephen Leacock, Jermoe K. Jerome, Sir James Jean, Katherine
Anne Porter, Emily Dickinson, etc. Most of these texts have a
content schema which is culturally specific and is not a part of the
reader's cultural background (Carrell and Eisterhold, 1988, p. 80).
These stories and essays use a lexis which is a greater source of
difficulty in reading than structure (Cooper, 1984). Williams and
Moran (1989) also agree that '..a student of intermediate level
reading in an unfamiliar content arca, will probably have more
difficulty with vocabulary than structure' (p. 218). Some of the
prose pieces have strong literary nuances, and are written in a
highly stylised language which is no longer in use even in the
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country of their origin. This impedes comprehension. This 15 «
side of the problem. The other side is what Berman (19
suggests: a text becomes difficult when its language dis
structural properties unknown to the students, or which cont
with their native language. Thus our students are faced with a
problem of complex lexis and complicated structures

The students of the 1992 Dip. TEIL session” applied the readab
formula known as the Fog Index to some of the Intermediat:
reading texts to assess their accessibility. The results showed
wide gap between the learners' reading ability and text complexit
The texts were found to be suitable for post-graduate nati
English speakers. They were, however, being used for Intermediat

(higher secondary, year 11 and 12 in the British school system)

students who studied English as a Foreign Language. Moreover,
most of the readability formulae are unable to take account of the
conceptual difficulty and interest level (Perera, 1983) of the

students, two factors which play an important part in the classroom
dynamics.

Teaching of Reading

As a solution to the problems discussed in the above section, Elley
(1984) proposes actually more reading with ‘only limited control
over structure’ (p.296) so that learners in effect acquire language
through reading. As they become more experienced readers
they can use schemata to comprehend a text. Thus even if they
encounter difficult or ambiguous terms in the text, readers arc able
to guess the general meaning according to appropriate assumptions
based on a given schema (Bensoussan, 1992, p. 102). However. in
third world countries like Pakistan more reading material is either
not available or is so dear that it is beyond the means of most of
the learners. Moreover, there are not enough qualified teachers to
run any reading programmes. With the ratio of one teacher to 300
students in better colleges and one teacher to 500 + students in

most Icolleges, it is not possible to expect teachers to run any
effective and extensive reading programmes.

4.

DiR. TF._IL is a teacher trainin;
University Grants Commissi
University, Islamabad. and 1}

g programme for teachers of English in Colleges, run by the

on, I.sl.amahad, in co-operation with the Allama Igbal Open
he British Council. Islamabad.
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In present times, the teachers in most boys' colleges very rarely
even read or translate the prescribed texts in the class®. They either
write down the summaries of the required prose passages
themselves or acquire them from get-through guides in the market
and dictate and explain/translate these to the students. In the girls'
colleges, teachers more often translate the prose texts and recom-
mend certain popular notes and get-through guides to the students.
The same practice is followed for poetry pieces. The central idea
and the paraphrase of the poems is dictated to the students. For the
novel and plays the main character sketches are dictated;
oft-repeated questions in the exams about the plot are also dictated
if time permits. Thus the learners' reading does not even extend to
the prescribed texts and is restricted to the notes of the teachers.
These are usually committed to memory without any comprehen-
sion of the subject matter and reproduced verbatim in the exams.
The writers of most of the get-through guides are senior English
teachers in colleges. They are also the examiners or head exam-
iners. Thus the students are assured of success if they reproduce
what has been dictated by their teachers. This crushes all incentive
to improve reading.

So far only teaching situation/practice has been discussed. Looking
at it from the point of view of the Intermediate Pre-medical
students, we know that they need facility in English not only to
pass their English exam but also to comprehend and be functional
in their Science subjects. But they have hardly ever been given any
formalised instruction in how to be effective and cfficient readers
in English or in their first language.

Our students are generally not aware of the need for
developing additional reading strategies. Their concern is to
cram the content, and there is consequent resistance to
investing effort in changing reading and study habits which
they believe have served them well. Morrison, 1993, p. 159.

Alderson's (1984) conclusion that reading in L2 is both a reading
problem and a language problem is upheld by the situation m

Most of this information has been gleaned from what the students at the now extinct
English Language Centre, Bahauddin Zakaria University, Multan. This was later veritied by
the co-researchers and their colleagues.
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Pakistan. The learners because of their inadequate knowledg
the foreign language and lack of formal reading strategies in t
L1 are unable to be functional in English. They lack the 'thres]
level' of linguistic competence (Alderson, 1984, p.19), to. access t!
texts they have to deal with. Thus we get the familiar examplc
the student who knows all the words. the grammatical structures
a sentence or a paragraph and yet cannot comprehend what
ha_s read. This is the result of 'learning the elements of langua
without understanding the processes which one utiliscs
communicate with those elements' (Clarke, 1988. p. 120). Such
system as ours is geared to evaluate the product, by effectively by
passing the process. : -

Thls_ understanding about the existing patterns of teaching of
reading which led to the creation of the Reading Innovation were
confirmed by the students in their response to the Pre-SSQQ. I
had two questions related to the learning of reading. In response to
questions related to being given oral instructions about reading
textboolfsf written in English®, only 20% of the sample responded mn
the positive and 17% could not remember if they had ever been
given such instruction. Perhaps they had not undertood that this
was a ﬁltcr question because when asked to specify the kind of
Instruction given, only 11% responded as follows:
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However, the awareness of the students about the importance and
relevance of reading skill was revealed by the fact that 81.4%
of them considered it “very important’ to improve their ability in
reading textbooks written in English and the same percentage
believed that this improvement would also be helpful in their
science subjects’. This information reveals the significance the
students attach to proficiency in reading of texts in English.

4.  Designing the Reading Innovation

Keeping in mind the problems faced by the students, the academic
situation and the cultural context, a Reading Innovation was designed
that would not be considered threatening by the learners and would
‘painlessly’ impart what was being attempted. The following is a brief
description of the strategies we decided to include in this innovation (the
actual activities are given in the Appendix).

4.i At the end of the Dictionary Module cards were used to practice
dictionary skills. Most of these exercises mvolved timed activitics
designed for consciousness-raising. (Silberstein, 1994). The
objective was to push the students to look for relevant, required
information in the minimum possible time. Thus scanning for
required information seemed an appropriate strategy to begin the
Reading Innovation. It was expected that the students would have
acquired the rudiments of it with the Dictionary Module, which they
could now extend to their reading in English and other science

Yes No Can't No Row Row
. rememebr | Response | total Yo
Read with unders- 18 1 19 7.1
tanding .
Translate 3 3
Multiple readings 2 1 ? H
Translate & multiple 5 : g
reading - .
Not applicable I W
164 : )
0 responsec % . i 271’? 7?(?'—
Co}umn 'Eolal 4 167 46 2 2L69 100
olumn % . 20.1 62.1 gl 7 100
Table 1: Crosstabulation of s

formal instructionrec

tated reading techniques (in rows) with
eived inr eading textbooks (in columns).

6.

Yes No
19. If yes, can you
a.

tlhcsc were questions 18 and
mstructions in reading textbo

19 in the Pre-SS0Q: 18
oks written in English?
Can't remember

state any of the techniques you learned?

- Where you ever given any formal

subjects. Scanning for information from the index given at the back
of their Biology textbook, worksheets photocopied from the World
Almanac or other similar materials could be the starting point, lead-
ing to more complex search for information from their English and
Biology texts. Appropriate texts were selected and photocopied for
the students to provide them with worksheets. It was suspected
that most students would not have the prescribed textbooks.
Therefore, it was considered advisable to provide them with the
required material, rather than risk the non-availability of material.

Nuttall (1982) suggests that if students are to develop skills of
scanning, they must practice on simple material. She observes:

Questions 20 and 21 in the Pre-SSOQ: 20. How important is it for you to improve your

b.

(A
any other

ability to read textbooks in English?

Very important important not important at all. FHH 0 ' ;

21. How helptul do you think improving your reading skills in English will be in your
science subjects? :

Very helpful helpful not helpful at all
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This is particularly important for the FL student. becaus:

may fccl insecure when you want him to stop giving
attention to every word. ... The material vou chlmw
bg well below the level of the current textbook. To
with, it should contain no language difficultics at all (p

Fanul?arity with the topics was the primary reason for
materials out of the prescribed Intermediate English texth:
co-researchers argued that if the initial material was famili
stttﬂcnts would feel confident and, more importantly. find it |
This \\.'ould encourage them to atted the Reading Innovation c|
Matcr?al from other sources could be included later to Lll\'rl
versatility of the technique. y

Skimming

Sklmmmg was to follow scanning. The purpose of skimm
according to Williams (1984):

;srdsnnply to. see what the text is about .. the reader skims in
I]Otc: t(; satisfy a very general curiosity about the text. and
0 find the answers to particular questions. (p. 97)

&g;,f:; Eiitlescs(lntl'lra\gcs sknnm'ing at the beginning level and specifics
g ua\gt. ISS the ng(ht level to acquire this ‘very useful
e thrm? ln.. uttall (l)82)ldcﬁlncs skimming as ‘glancing
_rough a text to determine its gist
il;pe:";]cllally informed about matters that
i ;

ﬁnlzijng ﬂ(]:: I:; jjl:sia e;péfiﬁ) The first quick reading could be for
e .e: paragraph. If the students can find out
e o o mlssne paragraphs in a_lengthy text it would
e nary.of that text. It is, however, essential

ow the technique to find the main idea of a para-

raph b ;

Eg)ark;gra;floriz the;gl deal with extended prose passages. Generally a

G detr:'? eob onle genel_'al statement usually followcd-b\-

beginning of a ;:r Somcltlmefi this statement is clearly given at the
agraph and at other time .

grqph_ However, at times it may tmes at the end of a

or it may need to be inferred. T

...to keep ourselves
are of not great

' para-
occur in the middle of a paragraph
hese statements formulate the “kev’

graph. All other statements in
xemplify, explain, describe or
tall (1982) defines it under

(t)}: the “topic’ sentences of the para
¢ paragraph typically justify. e
contradict the main idea. I;fut
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“Text-attack skills’ where the functional value of each sentence is
identified to plot the structure of the paragraph. Equally students
need to comprehend the paragraph structure to assign the value of
each sentence. Going through the Intermediate prose textbooks it
was discovered that there are a number of paragraphs (even in the
first lesson) in which the main idea is not explicitly stated either at
the beginning or the end, but is to be inferred. This inference at
times also depends on the reference to the context. “The term
generally refers to the reader coming to conclusions not explicitly
stated, but for which the text provides evidence.” (Williams and
Moran, 1989, p. 224). Inference takes the reader beyond simple
language practice and requires them to understand the relationship
between one part of the text and another (Williams, 1984, p. 57
Examples from familiar texts were presented initially to the
students to give them practice in finding the main idea whether it
is explicitly stated or implicit in the text. Once they had grasped
the idea of skimming, other non-familiar texts of comparative
complexity could be introduced.®

4.iii Summarising

Skimming for the main idea in a paragraph should lead to skimming
for important information in lengthy prose passages. Main ideas of
successive paragraphs in a lengthy prose text are its summary. As
making summaries is a recognised requirement of the students, they
would be receptive towards learning this strategy. Swan's (1975)
very popular book Inside Meaning gives extensive practice in
making summaries of extended prose passages. The usual strategy
used is asking questions on the text and the answers to these
questions written together (with connectives/discourse-markers)
would formulate a coherent summary. This strategy can be varied.
Students can be asked to put the information in a text on a grid, or
they can be given a summary in the form of a cloze. The ability to
summarise a text for themselves will give the students some degree
of autonomy in dealing with the text and will also help them to
organise and make notes of material in their science subjects which
was one of the main objectives of the Reading Innovation.

Inference. another reading skill prominent in most of the EFL/ESL textbooks, could not be
dealt with exclusively due to the shortage of time. My co-researchers decided to explain it
in passing while mlkﬁg about skimming for the main idear and_ then_ giving ux'r_imr_xlcs of it
from the selected passages. They felt that scanning, skimming for the main idea and

summarising made a neater package with the one thing following another sequentially.
Dealing with inference separately would a) break the sequence and b) take away time {rom

activities which they considered more relevant to the needs of the students.
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This was the basic design of the Reading Innovation
co-researchers had selected a range of activities to implen
this design (see Appendix).

5. Response of the Students to the Reading Innovation

The response of the students to the Reading Innovation was quu
positive. This becomes apparent from their answers to the questions
the Post-SSOQ. 65% students in this sample said that they had usc
least a few of the reading techniques raught to them. 13% denied havin
used any. 56.3% had used a few strategies for studying their scici
subjects also.’

Most of A few of Nomne at No
them them all TeSponse
Used reading techniques 77% 65% 13% 43%
Used reading techniques 8.2% 56.3% 26.8% 8.7%
for science subjects

Table 2:  Using reading strategies for studying English and scince subject
(questions in thePost-SSQQ).

Some of the co-researchers verified that they had seen the students
practicing these strategies in dealing with their texts. Skimming, scanning
and looking for the main idea were the most popular and commonly used

techniques mentioned in response to question 12 in the Post-SSQQ
(see fig. 1).

Fig. 1:  Reading skills employed by students

not applicable

13.0%
no resp immi
23.4% Sklm&;n:.;g

Scanning
9.1%

skim+scan+main idea in i
ki main idea
3.9%

scanning+main idea

mmarizin
3.5% = g

4%

skimming+main idea

Skimming+scannin
4.3% = :

16.2%

9.

uestions i RO0-
8) \,n;‘)gflr}] a:;:i ]? . Pfst-SSOQ., 11 Have you used any of the reading techniques taught
: 1§ this course? Most of them a few of them none at all. Q. 13. Have you used

any of these techniques for s . A
at all e8¢ techniques for studying your science texts? Most of them a few of them none

10, Question 12 in the Post-SSC
st-S80Q:
them? a b O rds e

- 12, 1f you have used any of these techniques, name
any other

10
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The number of students who did not respond to question 12 after claiming
that they had used these techniques is a bit perturbing. The questionnaire
required the students to name the techniques they had used. 23.4% did
not respond. This made the response to questions 11 and 12 i the
Pot-SSOQ a bit doubtful and difficult to interpret. May be they had used
a mixture of techniques and did not know how to convey this information:
or may be they could not name the techniques they had used; or may be
were just not bothered to respond. It can also be inferred that they were
not completely truthful in their response to question 11.

Another important reason for the positive response of the students
to the Reading Innovation was also due to the relatively new teaching
methodology adopted in the classroom. The students enjoyed the interac-
tion in the classroom as it encouraged their participation in the learning
process. This is revealed by their overwhelmingly positive response to the
question related to the use of Pair/group work in the classroom. All the
co-researchers also reiterated the fact that the students had voiced their
appreciation of the newer approach to teaching/learning and had
requested their teachers to follow the same approach in their regular
teaching sessions also.

6.  Implementation of the Reading Innovation

The understanding of the implementation of the Reading Innovation
by the co-researchers in the classroom is primarily based on the tape
recording of the third day of the teaching of the Reading Innovation.
Some impressions about the interpretation of the Reading Innovation were
also gathered from what was said in the informal interview or at the time
of the interview and during our various interactions in the respective
colleges. All that can be said about the reliability of the tapes is that
the female co-researchers confessed that they had rehearsed their
classes before taping the reading activity. The male co-researchers had
not done $o.

The tape from each co-researcher is based on the reading activity
related to ‘Skimming for the main idea’. The reasons for recording the
third session of the week was that it would give both the students and the
co-rescarchers the opportunity to settle down with the topic and feel
confident about taping. however, the tapes of all the co-researchers
related to the Reading Innovation are slick and brief, allowing no time for
reflection or work. Listening to these tapes. is like watching a movic on
the video on ‘Fast Forward.
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6.i Vertical analysis of the teaching of co-researche:
College 4 and 6
Before discussing the adaptation and adoption of the Rea
Innovation with reference to all the co-researchers, I would like to presc
a vertical analysis of the teaching of two of my co-researchers
male and one female in Colleges 4 and 6 respectively. The reason
presenting this analysis are:

L The co-researcher in College 4 had been amongst the first
teachers in the country to successfuly complete his Post-grad
Diploma in ELT" though he had no practical experience
teaching language-oriented classes.

. On the other hand, the co-researcher in College 6 had no familiari
with ELT. She was the only co-researcher who had never attendc:
any seminar, conference or course related to linguistics or ELT.i
had any other English teacher from her college. Now most of th
Master's programmes in English Literature include two compulsor
courses related to Phonetics and Linguistics. This was not the cas
in her time. If we consider the language teaching situation |
Pakistan along a continuum then the teachers in College 4 and 6
belong to either ends of it.

No ﬁmliliarity Most familiar
with ELT with ELT
COlngC 6 Co]}cgc 4

Co-researchers familiarity with ELT

Howev_er none of them had ever used the communicative/
Interactive teaching methods in their classrooms nor had they ever
taught Study Skills or language related materials. In practical
experience they were equals though in theoretical knowledge they
differed. It brings out clearly how only an awareness of ELT para-
digms creates a difference in the interpretation of an Innovation.

6.i.a Co-researcher in College-4

H o et
oE o Weﬁ the only co-researcher who allowed me to sit in his class
T, - . h
personally observe and record his teaching session. The classroom

11

This Dipl as o ote
s Viploma was conducted by the Allama Igbal Open University, Islamabad, in 1981-%2
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performance of the teacher in College 4 was par excellence. It was
almost flawless and could have been video-recorded as a model language
teaching session for trainee teachers. He taught the activity sheduled for
Day 3 (see Appendix). It was related to skimming for the main idea. He
began by recapitulation of the previous day's lesson, related it to students'
experience and then proceeded to introduce the new activity first in
English and then in L1. His balancing of L1 and L2 displayed a sensitivity
to the needs of his students. The code-switching was participant-related,
that is. hearer-oriented. ‘It took account of the hearer's linguistic prefer-
ences or competences and their differing language abilities and commu-

nicative repertoires (Martin-Jones, 1995). He had prepared cards as aids
to skimming.

He reinforced the skimming techniques, elicited responses from
the students, encouraged them to participate in the activity and made
extensive use of the blackboard. His behaviour throughout the class
remained friendly though distant. It was a truly interactive/communicative
class. However, his mobility was confined to the front of the class only,
though he had ample space to move around if he had wanted to.

It was a very polished performance and even if it was orchestrated
for my benefit, it displayed an awareness of ELT techniques and
strategies. He had taken the basic plan, incorporated examples from the
life of his students and made it into an experience to which they could
relate. 1 was very encouraged by it.

The practice of actual teaching can be improved by making
teachers aware of the options open to them and the principles
by which they can evaluate the alternatives. Ellis, 1990, p. 27.

He was willing to adopt the new teaching methods remaining within
the confines of his prescribed course.

6.i.b. Co-researcher in College 6

The teacher in College 6 had arranged for a recording technician
from a video/audio cassette shop to record her class. She wanted
everything to be ‘right’ for the research. Her class was obviously
well-rehearsed. There are too many incongruities in the recording of the
class session to make it appear a natural performance.

13
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There was no code-switching (see section 6.ii.a) in her class. Onls
qtwice did she utter two fragments of sentences in L1 to remind
students about an explanation gien carlier. Apparently she had explain
the worksheets to the students in L1 and then rehearsed them in Enelish
The recording was the third time that the students were exposed to

same mateial. The entire class tape is of 18 minutes whereas the normal

class period is of 45 minutes duration.

The activity was related to skimming for main ideas in passages
She very briefly recapitualted her last lesson on scanning and move

forward to explain the concept of skimming to the students. The explantion
was brief and teacher-centred. The activity consited of six passages that
the students had to skim for the main idea. She mainly asked two students
(roll number 4 and 7) to read aloud each passage. All turns at readin
were initiated by direct nomination of the teacher. At the end of cach
passage, she elicited the main idea from the students by a ‘general
solicit’after repeating the information that it is either at the beginning or
at the end of a paragraph. The responses to this general solicit also
seemed to be coming from the same two students who did the reading
(the voices on tape sound the same, and also twice she addressed the
students by their roll number to stand while responding; once the roll
number was 7 and at anothe time it was 4). Occasionally a third voice
could also be heard responding to a question. This voice was never
addressed by a name or a roll number. This student appears to.

speak without waiting for a solicit of any kind. And also. just

occasiopally, .steal a turn intended for someone else. Allwright
and Bailey, 1991, p. 124.

MOSI. probably these were the English medium students in her
class. Their prognciation was good and they read fluently. No other
%?Se:;-;vezz;(;?mra@d to respond to the questions about the main idea.
sors i on::ri Jugtlﬁcat}on for these. nominations was that they
i o 1e};rner2 o trause their hands. In Slimani's stud}_f (1987) the most
e ot mteracted more frequently than their less proficient

&5 My be the more proficient learners in her class were inter-

actin
€ more frequently. May be she had rehearsed and instructed them
to respond.

aSilr:ei;eadbaSked the students to read aloud the passages to skim for
A because she had a tape running in the background. She did

the m
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not want to have a tape which had long pauses and silences. Most of the
co-researchers had been nervous about the tape recorder running in the
background during their first recording and had hastened the responses of
the students without giving them the time to reflect. But all of them had
tried to preserve the essence of the activity. The teacher in College 6
explained, that reading aloud had made the class ‘more interactive’. The
students were participating more than their usual classroom routine.
Normally, she would have read the passages herself. It makes one ponder
about her interpretation of the activity and of the concept of skimming.
Loud reading retards speed, even sub-vocalizing is discouraged during
scanning and skimming activities.

This analysis of the two co-researchers on either end of the ELT
continuum reveals the discrepancy in their interpretation and implemen-
tation of the Innovation. The awareness of ELT paradigms helped the
co-researcher in college 4 to interpret the activity in it true spirit. The lack
of awareness of such pedagogical skills on the part of the co-researcher
in college 6 led to a mismatch in the interpretation of the activity and its
actual purpose.

6.ii. Analysis of the teaching of all the co-researchers

Most of the co-researchers adopted the suggested activity and
adapted the teaching of it for their classroom purposes by keeping its
concept intact. Most of them added a number of their own examples.

Table 3. indicates how the activity was implemented in the class by
the co-researchers.

Character- | College1 | College2 | College3 | College4 | College 5 College 6

istics
Code- Extensive |Balanced Very Balanced Extensive |none, L2 only
switching |L1-L2-L1 |[L2-L1-L2 |extensive |L2-L1-L2
L1-L2-L1
Interaction | Teacher- Teacher- Balanced Balanced, |Teacher- Teacher-
centred centred but but centred centred
teacher-led |teacher-led
Elicitations| Few general | Few general | General General Few general Gc{m.ral
solicits solicits, solicits solicits solicits solicits,
followed by |[some followed by | followed by | followed by [teacher
open " |teacher open open Open nominations
response nominations response response response

Table 3. Implementation of the activity ‘Skimming Jor the main idea’.
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As the table reveals, the implementation of the activity in the cla
room is interpreted according to the classroom practices of the co-r
searchers. A simple criteria was established to see if a more stude
centred approach was followed involving interaction and elicitation
student response. Code-switching has been discussed to see the genc:

pattern of language use in the classroom. A detailed description of th:
criteria is as follows.

6.ii.a Code-switching

Teacher in College 1 mostly explained the activity to the studen
in‘Ll. Occasionally he reiterated a point in English most probably
_remforce it. The code-switching was intra-sentential as well
mter-sentential in either language. Guthrie (1984, p. 45) has identifi
five communicative functions for code-switchig into L1 in the classroon
They are: (1) for translation, (2) as a we-code, (3) for procedures and
directions (4) for clarification, (5) to check for understanding. Contrary 1«
Guthrie's findings, the teacher in college 1 used English for proccdt‘n-\,‘
and directions. All the imperatives were in English.

Raise your hands please. Start reading now. Tell me the answer
May. be felt that English added extra force to his words because it is
considered the language of power or because it emphasised the social

dlstange between him and the students and was a reaffirmation of his
authority in the class'?,

Code-switching in College 2 was far more balanced. She used

some English words in her explanations in L1 but rarely did she use any

L1 words when talking in English. Her tape has long spells of uninter-
rupted teacher-talk in En

‘ glish, followed by a brief recapitulation of the
same in L1. She also used L1 to check for understanding and sometimes
as a we-code (Guthrie, 1984). She was following the pattern identified by
Lin (1990, p. 116) of ensuring ‘through understanding of the teaching

points by relter.ating and claborating them in L1 between the L2 initial and
final presentations’.

instmc(io-rc:searc:her in College 3 used English only to read out the few
10ns related to the activity worksheet. Even the questions based on

12,

1 my school ays a reprima ds T eve d 2
I d ys all rimands we
€ In Engllsh, ven in the L1 class, to 1 Sl

medium schoots (confirmed at m
have carried it over to the colleg,

ative. This custom continues to this day in English

Yy daughter's school) and it seems the English teachers
es,
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the activity were asked in Urdu, though at times she did read out the
English version of the same. Her entire class was conducted in Urdu. It
is a moot point if her students understood the concept of skimming in the
much broader sense of a linguistic acquisition to be used for reading
across languages than just as a means of facilitating reading of texts in
English? They certainly responded to the questions enthusiastially and in
English and their response sounds fairly spontaneous even on a well-
rehearsed tape. If the students understood the concept, then she had
achieved the objectives of the exercise.

In College 5. the teacher used a lot of L1 in his classroom and for
all the purposes identified by Guthrie. His students too responded enthu-
siastically to the activity. In College 6 as has been discussed the teacher
did not switch languages in this class. She had scrupulously cleansed her
language of any code-switching. This makes her classroom performance
quite unreal in her academic and cultural context.

Code-switching emerged as a norm of the teaching process. When
the teacher in college 6 refrained from it, her class session sounded
artificial. The basic purpose of code-switching was to facilitate
comprehension but maybe some teachers also used it to disguise their
lack of proficiency in spoken English.

6.ii.b Interaction in the classroom: a gaint leap in faith?

A thorough disussion of the interactive/communicative methoology
had preceded the implementation of the option. Some co-researchers had
hinted that they had fairly interactive classrooms in the sense that the
format was not entirely teacher-centred. 1 would like to reiterate here
that the term communicative is being used in a very broad sense and is
not to be confused with Communicative Language Teaching (CLT). The
rescarch is not related to CLT nor did we have the time or the intention
to provide the theoretical underpinnings of this n.letho.dolog._\j. I.n our dis-
cussions the term communicative was used in conjunction with interactive
to imply an ease in communiction in the classroom; both between students
and teachers and among students themselves. At the same time it seemed
to provide a reason for the interaction in the classroom. The _co-rescgrch—
ers too were interested in the methodological aspects of running an inter-
active classroom. Some of them had been introduced to 1t durmg tl]i.:l.r
ELT-related courses. But none of them had used the methodo.logy in thqr
own classrooms. The only communicative use of language in the ITQ(i‘l-
tional English classrooms was o ask the students to open their books at

a certain page.
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Most of the co-researchers had teacher-centred classrooms whilc
teaching the Option. None of the class sessions on tape can be identified
as student-centred. They are more or less teacher-centred in varying
degrees. The class began with the teacher's explanation of the activit
and its purpose (objectives) and applicability followed by the activity
itself. This explanation in itself was a novel concept for most of the
teachers. They had never rationalised the purpose of teaching any gram
matical or literary concept or text for their students. That it w as a part
of the prescribed course was explanation enough.

You are making life tough for us. Next they will want to

know why I am teaching the boring “The dying sun’. I do not

know why (translation of the remark of the teacher in college
3%), j

Most of the co-researchers considered the rendering of this explanation
as student-centred. From a state of no explanation wh
of explanation of purpose, reason and a
faith. Most probably “student-

atsoever to a state
pplication is a tremendous leap in
centred class’ was interpreted to mean a
cla'ss where students were the focus as opposed to a text or grammatical
pomnt. The co-researchers did not see interaction as implying any mutual

exchange between the students and teacher or

. the students themselves
Even in the

; classes where the interaction was more balanced. it should
not be inferred that the students volunteered
teachers elicited their opinion more often. The students spoke only when

asked. The teacher talk even in these classes predominated for more than
three-quarters of the class time.

any opinion. Rather the

The teacher firmly controls the allocation of turns to talk. and

talks for longer_ at each of his/her entries, although there do
appear to be individual variations in this respect. Pupils
typically respond to teacher initiatives and do so briefly.

-..Language teaching has long been recognised as teacher-
centred. Westgate, et al, 1985, p. 273.

. The feedback from
naire and during our s
the colleges) shows

the students (in the Post-Study skills Question-
poradic and‘spasmodic meetings inthe corridors of
that even this little digression from the teacher's

13, To make the voices of the co

: -researc : : : ;
print, archers clearly audible, their remarks are given in bold
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full-frontal role was much welcome. The co-researchers also expressed
their satisfaction with their new interaction roles, two of them aiming to
continue it in their other classes after the summer vacations.

One interesting feature which emerges quite clearly from the tapes
of the reading activity is that when the students did respond and commit-
ted an error in their response, the teachers hardly ever treated these
errors. Only the teacher in College 5 treated the errors twice by repeating
the student's sentence with the substituted correct word. There could be
multiple reasons for this lack of treatment of errors. The most obvious
one is that most probably the teachers did not notice th errors made by
their students.

Non-native teachers cannot be expected to treat errors that
they cannot detect. A non-native teacher's own target
language grammar may not include all the phonological,
morphological, lexical, syntactical or discourse rules needed
to recognise and treat all the errors in the learner's output. All
wright and Bailey, 19911. p. 102.

But usually the more proficient students were more willing to re-
spond in the class and fewer erros occurred.

In the ultimate analysis all that can be said about the classroom
interaction is that though it was not student-centred, it did involve student
participation. This was a breaking away from the norm in most cases
both for the students and the teachers and perhaps led to awareness-
raising among the co-researchers and may be some of their colleagues
about trying alternative methods of teaching without a loss of teacher-
contro] (a grave fear amongst the teachers) in the classroom. Some
change did occur in the classroom; if the situation in the clasroom did not
become learner-centred, at least it became learning centered.

A learning-centred classroom carries learners towards thc
ability to make critical pedagogical decisions by systemati-
cally —training them in the skills they need to make such d.c-
cisions. . Learners are therefore systematically educated in
the skills and knowledge they will need in order to make
informed choices about what they want to learn and how
they want to learn. Rather than assuming that the learner
comes to the learning arrangement with critical learning skills.
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the sensitive teacher accepts that many learners will only
begin to develop such skills in the course of instruction. Nunan,
1995, p. 134,

6.ii.c. Elicitations

Generally teachers in the class ask their students some comprehes
sion questions related to meaning of vocabulary items. Usually thes
questions are ‘thrown’ at the class as a warning if they are getting restiy
and are not really meant to give them a feeling of participation in th
teaching/learning process. While teaching the Reading Innovation. all th:
co-researchers tried to elicit responses from their students in their ow
way. However, in the case of College 2 occasionally and College ©
mostly, the general solicits were followed by teacher nominations. Th
teachers named only the English-medium girls to respond because they
wanted the taped session to reflect only the best in their classroom
Though the other co-researchers did not nominate students, they had a
fairly good response to their solicitation. At the same time, however, some
of the co-researchers did not give sufficient time to the students to refleci
and respond to a question. It is particularly important in a situation where
the students are not familiar with this interactional process. May be it was
the tape running in the background which made them nervous and pushed
them into providing prompts to urge their student to respond. It clearly
comes across in some taped sessions of the reading activity that the
students were not given enough time to understand the question and think

out a response. The teacher's prompt at times dried up an emerging
response.

Only in College 3 the teacher waited for her students to frame their
responses. Her students competed to respond and their response is al-
ways in English. As she had rehearsed this teaching session with the
students before recording it may be the students were more sure of their
role and responded with more confidence or may be her relaxed expla-
nations in L1 had encouraged them to participate. Most of her questions
were also in L1. Though the teacher in College 5 did not give as much
time to his students to respond as the one in College 3, yet his students
also vied with one another to respond and may be for the same reason.

His explanations were also almost exclusively in L1 and this minimised
the comprehension problem.

The class in College 6 comes forth as the most stilted as the

teacher gi.ves no time to the students to respond to her questions (other
reasons discussed in section 6] b).
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The teaching of the co-researcher in College 4 has already been
discussed in section 6.i. a. His students responded quickly and willingly
to his elicitation. He explained that one reason for the prompt response
could be the availability of the material before them. Normally, his stu-
dents did not bother to buy or bring their books to the classroom (they

usually bought the teacher's notes). Now they had the worksheets before
them and this made it easier for them to respond.

6.1i.d Other factors related to the implementation of the Reading

Innovation.

The co-researchers’ perceptions of gender roles emerge in the
implementation of the Reading Innovation. Female co-researchers used
cxamples related to sowing and cooking, while while the male co-
researchers used examples of driving and riding a bicycle (still very much
a male domain in Pakistan).

Teachers in colleges 3 and 6 were the two co-researchers with
minimum personal input in the explanation. Teachers in colleges 4 and 3
respectively not only provided related examples from life but also made
exophoric references to shared information in the classroom. This seemed
to relate and mtegrate the material into what had already been experi-
enced by the students. It was a good teaching strategy because it led to
a further perking up of interest in classroom.

The co-researcher in College 3 also introduced her own examples.
As all the excerpts in this exercise were taken from the textbooks of the
students, she also made some anaphoric references to jog the memory of
her students.

Teacher in College 1 was unique among the co-researchers as he
used this material to refresh the memory of the students about the gram-
matical points he had taught. He digressed a lot from the topic at hand
and talked about scanning (the topic covered in the previous session) and
also referred to some pronunciation lessons he had prepared and taught
to his students earlier. It is difficult to understand his reasons for doing
so. Among all the co-researchers who taught the hmovation,. he was the
one who had attended the most recent and up-market Diploma pro-
gramme related to teaching English as a queign Language._ He had
participated in video-taped micro-teaching sessions find was familiar with
the concept of adapting teaching materials to Sllllt his own needs. May be
he talked about his previous teaching to bring it on recored that he had
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successfully done so. His students always responded to his elicitations
and he usually gave them sufficient time to respond without any prompts
He quickly got over the requirements of the activity for each part and
then spent some time in discussing some pronunciation or grammatical
factor in that part. It seemed as if he was deliberately trying to diffuse
the focus from skimming for the main idea and teach a number of othe:
things at the same time.

This is an overview of the way in which the third day's activity in
the Reading Innovation was implemented in the colleges. May be thes:
tapes are not representative of the other days. It is quite possible that the
other activities were implemented in a more natural manner, using the
entire allocated class time. Teachers in College 3 and 5, who used a loi
of L1 in the classroom have longer tapes than others. Teacher in College
6 because of her monolingual delivery in English has the briefest tape
followed by the teacher in college 1.

7. Co-researchers views about ELT training

The co-researchers, in various interactions and in their informal
interviews, emphasized that they had enjoyed the interactive class ses-
sions and one of them had even experienced the urge to continue with
this methodology in his other classes. Some co-researchers talked about
the creativity of this method while others mentioned its learner-friendli-
ness. Compared to the norm of their teaching situation, the classes during
the Innovation were slightly less teacher-entred and a little more stu-

t_:lent-centred. Actually the classes were what Nunan 91995) calls learn-
mg-centred.

All of them unanimously expressed their need to use ready-made
matcrlals in the classroom initially till they gained the confidence to de-
sign/create the materials themselves. They were quite open about their
lack of expertise in preparing such materials though all of them were surc
that with proper guidance eventually they would be able to design/sclect
Suclh. mnovations collectively and individually. The kind of guidance/
tfﬂlﬂmg‘ that would be required was something they could not define
except in very broad terms. The lack of awareness about the metalan-
guage related to issues about teacher education/training was quite appar-

ent even 'm. the responses of the teachers who had undergone some kind
of ELT training.

5 The co-researchers discussed the kind of ELT training that would
¢ supportive of integrating/introducing such innovations in the classroom.
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They were sure that something more was needed than the ‘the appren-
ticeship of observation’ (Lortie, 1975).

There are ways in which being a student is like serving an
apprenticeship in teaching: students have protracted face-to-
face and consequential interactions with established teachers.
Lortie, 1975, p. 61.

Elbaz (1983, p. 47), has also noted the powerful influence of this
past experience which teachers bring with them into the classroom.

a stock of knowledge-in-use developed from their previous
experience as students and from the variety of informal
teaching situations which abound in everyday life.

The co-researchers, however, were aware that some kind of
pedagogial knowledge would go a long way in making them efficient
teachers and communicators. Most of them were in favour of pre-service
training so that the new teachers could start their career as classroom
practitioners backed by a solid knowledge of pedagogy. All of them
expressed their willingness to attend in-service courses, circumstances
permitting.

8. Conclusion

The response of the students indicates that they found the Innova-
tions meaningful and relevant to their needs. They were even more
attracted by the communicative/interactive methodology involving pair/
group work and wanted all the teachers to adopt this methodolgy as a
regular feature of their teaching. The Innovation was based on the ex-
isting curriculum therefore the students did not find it a digression from
their main focus and considered it a tool meant to facilitate learning.

The attitude of the teachers was cautious initially but became more
enthusiastic with the positive response of the students and with the
increase in their own confidence as the teaching of the Innovation
progressed.

The Reading Innovation was grafted on to an existing.cur.riculum
and was well-received by all parties concerned. Its main contr_lbutlon was
awareness-raising among the teachers that alternative teaching method-
ologies based on the prescribed syllabus may be applied sucgessﬁ;lly_ in
the classroom but some kind of ELT background would help in creation
and implementation of such innovations.
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APPENDIX

SCANNING ACTIVITY - I

(a) effect 83 response shaping
organisms Einstein linguistics Cortes
Henry VIII rock music 30,000 behavior
100 history Pavlov 32
Skinner 24 psychology Castro
Chomsky stimulus box average

(b)  The first permanent settlement by a European country was finally
established in 1608. Previously, there had been several unsuccess-
ful attempts in various areas by both the English and the French.
This settlement, which was located where Quebec City now stands,
was founded by Samuel de Champlain. It was originally the prop-
erty of a French fur-trading company. France began to take an
interest in her colony in North America over fifty years later. In
1663, Louis XIV took control of the colony away from the fur-
trading company. He established a local government consisting of
a governor, a bishop and an intendant. By this time, there were
three permanent scttlements. A settlement where Montreal now
stands was founded in 1642 by de Maisonneuve. There was also
the original settlement at Quebec City and a third at Trois Rivieres.
The total population of the three settlements numbered less than
three thousand.

(¢)  From the very beginning, threre was rivalry between the English
and the French in Canada. This was partly as a result of the fur
trade, but primarily as an extension of the fight for supremacy by
the two great powers. As a result of the conflicts in Europe. France
slowly lost all her rights to Canada. The first settlement that France
handed over to England was Acadia, the area which is now known
a Nova Scotia. This action was part of the conditions of the Treaty
of Utrecht. This was the Treaty that ended the War of the Spanish

Succession i 1713,

Long et.al. Reading English
for Academic Study
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SCANNING ACTIVITY - 11

QUICK REFERENCE INDEX

ACTORS AND ACTRESSES e 385-399
ADDENDA, CHANGES ...... Reveesmm——. % 3 ¥
AEROSPACE 482-488
AGRICUITURE L. o o 454-469
AMBASSADORS AND MINISTERS ... 82 1-822
ANIMALS 493-496
ART, FAMOUS . 480-481

ASS'NS AND SOCIETIES ..........
ASTRONOMICAL DATA, 1974

s 269-283
. 221-257

AUTOMOBILE TRAVEL HIGHW, L131-141
AWARDS, MEDALS, PRIZES e, 403-415
BOOKS, BEST SELLERS ........ccuvcoooe...., 476
CABINETS. WS Lanes o 796-800, 818-821
CALENDARS . 237-252
CANADA ... 529-541
CHRONOLOGY, 1973 ... 979-1014
CITIES OF NORTH AMERICA 930-687
COLLEGES AND UNIVERSITIES 284-307
CONGRESS, NINETY-THIRD 830-834

2nd SESSTON 1973 LAWS vo.....omr. 53

CONSTITUTION OF THE U.S,
CONSUMER AFFAIRS .........

DAMS, RESERVOIRS RIVERS
DETHROLL, 1973 ...............
DECLARATION OF INDEPENDEN
DISASTERS

ECONOMICS .................
EDUCATIONAL STATISTICS
ELECTIONS, 1972
ENERGY ...

ENVIRONMENT

FIRST AID ..
FLAG, US. ..
FLAQSOF WORLD (COLOR).

HEADS OF STATE .
HOLIDAY'S

INCOME TAX, FEDERAL .

COMET, 58.60

STATE (Sales Tax)'.. 64-68
INFLATION ... . 57, 8081
INVENTIONS AND DISCOVERTES - 336-338
TUBICMREISL o o 823-825

LAWS AND DOCUMENTS ... 339, 751-763

ik If you wanted 1o 1e
search?

2 Where could you find infor
country?

i3 Where would you loo

4 Where would you lo

P L PG
The World Almanac and Boo!

Association, New York, 1973,

MANUFACTURES .
MAPS(COLOR) .....
MAYORS, CITY MANAGER
MEDICAL DEVELOPMENTS, 1973
MEMORABLE DATES .........
METEOROLOGICAL DATA
METRIC SYSTEM ...........

MINERAL PRODUCTION ...

NATIONAL DEFENSE
NATIONAL PARKS ....
NATIONS OF THE WORLD |
NEWS, LATE 23334
PASSPORTS =0 0
PATENTS, COPYRIGHT LAW
PERSONAL FINANCE .......
PERSONALITIES, NOTED
POPULATION, NATIONS OF T}
WORLD
WORLD CITIES
POPULATION, U.S.
POSTAL INFORMA &
PRESIDENTIAL ELECTIONS .
PRESIDENTS, USS. ...................

- 142-144
339-340

. 529-618

.. 628-629
. 146-220
. 10331039
. 766-793
. B02-K15

RECORDINGS (DISCS, TAPES)

.. 474-4706
RELIGIOUS INFORMATION

o, 341-358

SPACEDEVELOPM onse 482
SPORTS .....oonuarnees . B84-978
STATES OF THE . 706-733
STRATEGIC ARMS ... 504-505
SUPREME COURT DECISIONS

SYMPHONY ORCHESTRAS

TAXATION . 35-69
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Copyright @ Newspaper Enterprise

Samina Amin Qadir

(5}

SCANNING ACTIVITY - 11

He waited a moment in surprise, wondering why she did not come
nearer. and then maddened by hunger; he dived at the fish. With a
loud scream he fell outwards and downwards into space. His mother
had swooped upwards. As he passed beneath her he heard the
swish of her wings.

In the year 1271, the five adventurers set sail from Venice in a ship
whose high forecastle and brightly coloured sails would seem to us
gay and attractive — but we should find the inside of the ship less
pleasant. The cabins were small, dark and ill-smelling, the food was
bad. and the ship tossed terribly when the wind blew. But at last,
the travellers reached Laiassus on the shore of the Mediterranean,
and from there they set off overland to reach the court of the great
Emperor.

In the stories of our boyhood in which Ned figures, there was no
such thing as a heroine, or practically none. At best she was
brought in as an afterthought. It was announced on page 30.[ that
at the close of Ned's desperate adventures in the West Indies he
married the beautiful daughter of Don Deigo, the Spanish governor
of Portbello: or else, at the end of the great war with Napoleon.
that he married a beautiful and accomplished French girl whose
parents had perished in the revolution.

Another part of the training was preparation for being weightless.
The flights of Gagarin and Titov had shown that. the human body
reacted well when it was beyond, the pull of gravity, but life where
everything weighed nothing needed getting used to. A catapult
dcvi-ce. with a sudden burst of acceleration, made the stucjcnts
weightless for a few seconds, and they learned to squeeze toog!s
and liquids into their mouths from tubes, the ony way to eat in

space.

And the organ peeled forth and the young voic§s of tfle ?20‘”‘
sounded so soft and pure. The bright warm sunshine streamed n
through the church-windows to the place where K.ar(.anlwas tsittutlg.t
Her heart was so full of sunshine and peace and joy that a , als ‘ r,
broke. and her soul flew on the sunbeams to heaven, where there

was no one to ask about the red shoes.
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Using biological names is necessary for scientific exact

because of several, reasons. First, there is no other single

names available for all organisms. Second different languages

different names for the same organism. For example, the
plant is known as gajor in Urdu, carrot in English, mohrru!

German and zana in spanish. Whereas it is known by its biolog

name Daucus carota throughout the world. Third, same word
refer to different organisms.
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SCANNING ACTIVITY - IV
FINDING THE MAIN IDEA

some people are never right. They never have good luck. They
always have bad luck. They usually do the wrong things. They
lways have problems. They often break things. They sometimes
niss buses and airplanes. My brother, however, is different. He is
usually right. He 1s seldom wrong. He usually has good luck. He
cldom has problems. He never breaks things. He never misses
buses or airplanes. He knows almost everything. He doesn't ask
uestions; he answers them. He never says, “T don't know.”

The main idea of this passage is:
the bad luck of some people
the good luck of my brother
problems of luck.

1s interesting to visit another country, but there are sometimes
sroblems when we don't know the language very well. It may be
difficult to talk with the people there. We may not know how to use
“he telephone in the country we are visiting. We may not know how
‘0 buy the things we need. In a strange country we might not know
vhere to eat or what to order in a restaurant. When we need help.
we might not know how to ask for help. It is not pleasant to have
an experience like that. After a short time, howeer, we learn what
to do and what to say. We learn to enjoy life in another country, and
then we may be sorry to leave.

The main idea of the passage is:

a. initial ( Jlx;_l) problems of life in another country
b. joys of living in another country
c. learning to live in another country

Language is human speech, either written or spoken. There are
about three thousand spoken languages in the world, but some are
spoken by only a few hundred people. All languages have (1) a
system of sounds, (2) words, (3) a system of word order, and (4)
grammar. Word order is more important in English thgn in some
other languages. The sound system is very important in Chinese
and in many African languages.

31




[mp."emem‘mion (?f” Reading Innovation in the Classrooms of Multan Samina Amin Qﬂ'cﬁ}‘
> main idea of this passage is: : :

!‘ -:hb millllln::rfasoccch isp lang%iagc ltself and not basc it on their external knowledge. The students should be
! b. il g T given five minutes per paragraph for reading and ticking the correct
| _ animals do not have a languag answer. The correct answers are as follows:
I 0. language and its composition ( sl )
! The Amnesty International wa started in 1961. It has 200.000 a. 1s partial information and is ignoring the main gist of the
; ety FRi i T e passage.
i members. Its aim is to help people who are put in prison only I . ‘ 3
, ; o : Al : ) is the correct answer as other detail
. because of their race. their religion, or their beliefs. They neither 4 s eIt ails support it.

used violence nor suggested that others use it. There are over half :
' a million of these prisoners. So far, thousands of prisoners have _ g 3 , »

been freed. Hundreds of others have received better food. visits X £ - thb oght s it deals with the thought supported by

from their families, or medical care chcr o W o ol

; are. b. is not discussed in this paragraph.
i : . el 1s the same.

The main idea of this passage is:

a. to tell us about the birth of Amnesty International ; e : . -

b el e ok el Intarmtionill B hdgii oo a.  1s partial information only. It discusses only one part of what

¥, g &} e S SC . . .
- 3 2o is said in the paragraph.
C. to tell us about the success of the amnesty International % ; gl St
; D is not applicable in this case.

DN o il Sesves e, iTheyi oy when  something C s the correct answer as this is what the paragraph is about.
el happcns.;. Ks D . fhe fz}mq}: P csorTon A # o is partial information and deals with only part of the para-
when a close friend has a death in the family. They cry when they i j ey

: e graph. The other details do not support it as the main idea.
feel very sad or very angry. They cry when they feel that they b ioan, J5 5 o Lot e Thant ookt
cannot do anything about a problem, and feel helpless. People also ' 1\ s;?dcz:rrl::e at;j;ver g8 thELve SCNTDIcE: J0ch 200Nt
cry when they feel very good. They cry when they have been very I ; Al s . : :

; e = s o e 1s again partial information and deals with only a part of the
worried about something but find out everything is all right They cry
5 ; 1 e i passage.
when something wonderful happens.
The main idea of this passage is: - WA is the right answer as it encapsulates what is said in the
) : < assage.
a. people cry when they feel bad and when they feel good P 5 ok : i Mg
b > oy W i - b. is clearly partial information as it ignores a large part of the
; people cry when something wonderful happens o med in the rest of the passage
c. crying can be controlled material contained in the rest of the passage.
C. is irrelevant with respect to this paragraph.

Finding The Main Idea (teaching suggestions)

The strategy is that the students read cach paragraph individually
and tick mark the correct answer. The teacher discusses each paragraph
and gives reasons why a particular answer is correct or otherwise. An
answer may be corret in itself but if it is not based on the information
contained in the paragraph then it has to be ignored. It is to be stressed
for the students that they have to find the main idea from the paragraph
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These passages are taken/adapted from:

1.

Ackert, Patricia 1982 Insights and ldeas. A Beginning Reader
for Students of English as a Second Language, Holt, Rinchart
and Winston, New York.

Allen, Virginia French 1978 A Reading Sampler, Progressive
Reading series Book I, English Teaching Division, Educational
and Cultural Affairs, International Communication Agency.
Washington, D.C.
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SCANNING ACTIVITY - V

STUFFED TROUT

If ever you have an evening to spare, up the river, I should
you to drop into one of the little village inns, and take a seat in th
room. You will be nearly sure to meet one or two old rod-men. anc
will tell you enough fishy stories in half an hour to give you indi:
for a month.

George and I — I don't know what had become of Harris: b
gone out and had a shave, early in the afternoon, and had then come |
and spent full forty minutes in pipe-claying his shoes, we had not se-
since — George and I, therefore, and the dog left to ourselves, we:.
a walk to- Wallingford on the second evening, and, coming hom:
called in at a little riverside inn, for a rest, and other things.

We went into the parlour and sat down. There was an old f:i
there, smoking a long clay pipe, and we naturally began chatting.

He told us that it had been a fine day today, and we told him that
it had been a fine day yesterday, and then we all told each other that v
thought it would be a fine day tomorrow: and George said the crops
seemed to be coming up nicely.

After that it came out, somehow or other, that we were strangers
in the neighbourhood, and that we were going away the next morning.

Then a pause ensured int he conversation, during which our cves
wandered round the room. They finally rested upon a dustry old glass-
case, fixed very high up above the chimney-piece. and containing a trout.
It rather fascinated me, that trout; it was such a monstrous fish. In fact.
at first glance, I thought it was cod.

‘Ah!” said the old gentleman, following the direction of my gaze.
“fine fellow that, ain't he?’

“Quite uncommon” I murmured: and George asked the old man
how much he thought it weighed.

“Eighteen pounds six ounces,” said our friend, rising and taking
down his coat, “Yes”, he continued, ‘ut w'ur sixteen vears ago, come the
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third o' next month, that I landed him. I caught him Just below the bridge
with a minnow. They told me he w'ur in the river, and I said I'd have him,
and so I did: You don't see many fish that size about here now I'm
thinking. Goodnight. gentlemen, goodnight.”

And out he went, and left us alone.

We could not take our eyes off the fish after that. It really was a
remarkably fine fish. We were still looking at it, when the local carrier,
who had just stopped at the inn, came to the door of the room and he also
looked at the fish. 1

“Good-sized trout, that,” said George, turning round to him.

“Ah! you may well say that, sir,” replied the man: and then he
added. “May be you wasn't here, sir, when that fish was caught?”

“No.” we told him. We were strangers in the neighbourhood.

“Ah!” said the carrier, “then of course, how should you? It was
nearly five years ago that I caught that trout.”

“Oh! was if you who caught it, then?” said 1.

“Yes, sir.” replied the genial old fellow. T caught him just below the
lock-lcastways, what was the lock then, one Friday afternoon; and 'the
remarkable thing about it is that I caught him with a fly. I'd gone out pike-
fishing, bless you, never thinking of a trout, and when I saw that whopper
on the end of my line, blest if it didn't quite take me back. Well, you see,
he weighed twenty-six pounds. Goodnight, gentlemen, goodnight.”

Five minutes afterwards, a third man came in, and described how
he had caught it early one morning, with bleak; and then he Ieﬁ_, and a
solemn-looking individual came in, and sat down over by the window.

None of us spoke for a while; but, at length. George turned to the
new-comer, and said:

"I beg your pardon, I hope you will forgive the Iibert}' that we
perfect strangers in the neighbourhood are taking, but my friend here and
myself would be so much obliged if you would tell us how you caught that
trout up there.”
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“Why, who told you I caught that trout?” was the surprised quen

We said that nobody had told us so, but somehow or other we o1
mstinctively that it, was he who had done it.

“Well, it's a most remarkable thing—most remarkable.” answe
the stolid stranger, laughing; “because, as a matter of fact, you are quit
right, I did cateh it. But fancy your guessing it like that. Dear me.
really a most remarkable thing™.

And then he went on and told us how it had taken him half an hou
to land it, and how it had broken his rod. He said he had weighed 1

carefully when he reached home, and it had turned the scale at thirty-fo o
pounds.

He went in his turn, and when he was gone, the landlord came in
to us. We told him the various histories we had heard about his trout. and
he was immensely amused, and we all laughed very heartily.

“Fancy Jim Bates and Joe Muggies and Mr. Jones and old Billy
Maunflcrg all telling you that they had caught it. He! ha! well. that is
good,” said the honest old fellow, laughing heartily. “Yes, they are the sort

to give it me, to put up in my parlour, if they had caught it, they are Ha!
ha! ha!” )

And then he told us the real history of the fish. It scemed that he
had caught it himself, years ago, when he was quite a lad; not by any art
or skill but by that unaccountable luck that appears to always wait ilpon
a boy when he plays the wag from school, and goes out fishing on a
sunny afternoon, with a bit of string tied on to the end of a tree.

: He said that bringing home that trout had saved him from a whack-
ing, and that even his school master had said it was worth the rule of
three and practice put together.

He was called out of the room at this point, and George and I again
turned our gaze upon the fish.

It really was a most astonishing trout. The more we looked at it.
the more we marvelled at it.

36

Samina Amin Qadir

It excited George so much that he climbed up on the back of a
chair to get a better view of it.

And then the chair slipped, and George clutched wildly at the trout-
ase to save himself, and down it came with a crash. George and the

hair on top of it.

“You haven't injured the fish, have you?” I cried in alarm, rushing

“I hope not,” said George, rising cautiously and looking about.
But he had. The trout lay shattered into a thousand fragments—I
:ay a thousand, but they may have been only nine hundred. I did not

count them.

We thought it strange and unaccountable that a stuffed trout should
break up into little pieces like that.

And so it would have been strange and un-accountable. if it had
been a stuffed trout, but it was not.

That trout was plaster of Paris.

Grid summary for The Stuffed Trout

Weight | When Where How Who
First Story 18 Ibs. |16 years ago | Under the | With a Jim Bates
‘ 60zs. bridge minnow
%Scuond Story | 26 Ibs. [On Friday, Lock Joe Muggins

five years ago | leastways

Third Story Early one Bleak Mr. Jones

morning

_ 34 |bs Took half an | Billy
: e hour to reel in | Maunders

With a bit of |Landlord

Fifth Story Years ago on a _
; a string

sunny
afternoon

i
\'
i
|
|
?
| Fourth Story
|




Ra lhmad Dogar
Carlyle's Reaction to Industrialism
or Carlyle and the Machine
Rafig Ahmad Dogar

Carlyle's criticism of his age starts with a profound dissent from its
funcamental beliefs, and from the tendencies which, as he thought, sprang
fror them. He saw there was a pervading belief in the outer, visible.
piewal and physical world, a belief that the possibility of reform and
regecration rested in statistics, workhouses, model prisons, acts of
parment, philanthropical and co-operative societies, organizations,
coititutions, and thirty-nine articles.

Carlyle was never weary of venting his scorn and anger upon
thos who hoped to regenerate society through utilitarianism. All around
him “oeicty was in the clutches of machinery and the evil effects of this
mat:ralistic philosophy and political economy were particularly evident in
the condition of the distressed and discontented workers. Between
empioyers and men, in modern industry,there was no permanence of

contract, no permanence therefore of healthy relationship anywhere.
Cash-payment for some readers was the sole nexus. The labourer was
mechanical cog in a mechanical wheel, in a world of machinery.

The Ambiguity of the Machine

For Carlyle the symbolism of the machine was immensely power-
ful. Its fascination was ambivalent: the machine was the agent of progress:
at the same time it was in a fairly obvious way, indifferent to human
needs and could even be destructive of human life and happiness.A l_t was
not the physical reality of machines that was dangerous but' their mmpli-
cations in terms of regulating and governing human behaviour. Carlyle
believed it was people who thought like machines and who.beha\-'ed
towards their fellows with the rigid indifference of the macln'n‘c_ who
were the ultimate enemy. This lay at the root of Carlyle"s critique .of
particular human attitudc:‘s, for which the limitations and the inadaptibility
of the machine provided the appropriate imagf:. On the other hand. h‘e
tried to interpret the machine as part of the higher transccpdcntal ‘ordcr
because he wanted to show through his transcendantal philosophy that
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the machine could also be an emblem of transcendental power He was
also trving to sho ) te i recs comla L 4
2t ryg swho“ t_uchnoloszlcal nrogress l-c;l.l uecome the means
O1 acmicviiig anscenuenial Lads. The symbolic mode of viewing the

machine enabled Cariyle to become ‘a seminal critic of his age

In his. early essay “Signs of the Times’ after talking deprecatingly
of the mechanical tendency of the prevailing philosophies, Carlyl -(::7.; -
rr_lents upon the mechanical nature of the reforming agencies of civiliza-
tion. The intense egoism of his nature rebels against any kind of Socialism

or Collectivism;

Wcre we required to characterise this age of ours by any
single epithet, we should be tempted to call it, not a Heroical,
Devotional, philosophical, or Moral Age, bl.;l above all, the
Mechanical Age. It is the age of Machinery in every outward
and inward sense of the word :

Men are grown mechanical in head and in heart as well as

in hand. They have lost faith in individual endeavour, and in
natural force of any kind.....

We may trace this tendency in all the great manifestations of
our ‘Fune; in its intellectual aspect, the studies it most favours.
anq its manner of conducting them; in its practical aspects its
politics, arts, religion, morals; in the whole sources. and thIOL;gh'

out. the whole currents, of its spiritual, no less than its material
activity.?

Not SO\TTIITCIS?;{YE;he Sﬁcfﬂs of Nature and of life were discoverable.
el princiS fhe tiefiect as by the hea.rt. Carlyle finds the unique
the age ‘the 2 ]e) s I\/? lliléilterla} 9b330t considered symbolically. He calls
the word e %S . Ya;‘nery nll Ty outward and inward sense of
is makiné et UtUmS;nf, t 5,3 term Machmer_y' in a double sense. Carlyle
technological Prclr ess c?Ih _av?gr B qunblng the “outward” meaning of
TR et sl bolnological progress
attention on the soc?eiamnlg ot mec;hamsﬂc thought. He is riveting his
ey ﬂ?OImtE]lq aise f)f his time, and in machinery he is setting
maximum use:, ofyclileﬁnin T};-l Pl sl the Victorian writers to make
T e i 8 their time and its onslaught on society. “Signs

provides not only Carlyle’s earliest statement on mechanical
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‘hinking. but also lays down the basic thinking of much of the prophet's
atique of his age. Carlyle makes it very clear when he writes:

Let us observe how the mechanical genius of our time has
diffused itself into quite other provinces. Not the external and
physical alone is now managed by machinery, but his internal
and spiritual also. Here too nothing follows its spontaneous
course, nothing is left to be accomplished by old mutual
methods.?

The great promulgators of this new tendency are the Utilitarians:-

For the wise men who appear as Political Philosophers, and
exclusively with the Mechanical province; and occupying
themselves in counting up and estimating men's motives, strive
by curious checking and balancing, and other adjustment of
Profit and Loss, toguide them to their true advantage; While,
unfortunately, these same ‘motives’ are innumerable, and so
variable in every individual, that no really useful conclusion
can ever be drawn from their enumeration.’

Here we come across Carlyle's most influential notions on the evils

of mechanistic society: that of the cash-nexus. To Carlyle, ‘Mechamsm
illars of a society in which

and ‘Mammonism’ have become the two pi _
mere logic has replaced reverence for the unknowable, then the r;latnons
between men are altered accordingly. Thus the relation of the “upper-
classes’ to their rulers is based on material self interest alone.

is a particularly Carlylean

The machine in ‘Signs of the Times’
the term, means, of course,

symbol. Machinery in the ‘outward sense” of . _
the new technology of industrialism; ‘Machinery” in thc'a ‘inward sense
signifies the mechanistic science that created the machlqes and the ra-
tionalized social organization that technology demands. But in the Carlylefm
symbol the ‘inward’ and ‘outward’ senses interpenetrate; the 1.11atc.nal
phenomenon and the spiritual principle cannot be separ.ated; thg historical
fact and philosophical doctrine “are fused together in the single term
‘machinery’. thus illustrating in the central idea that as much as mecha-
nistic thought has created the machine, the success of the machine has

contributed to an increasingly mechanistic cost of thought. Here the

; f ’ : i n be
rhetorical fusion of the inward and outward sensc of machinery ca
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seen exemplified in the contemporary world of education. Carlyle claim
in “Signs of the Times’:

Everything has its cunningly devised implements; its
pre-established apparatus, it is not done by hand, but by
machinery.’

The contemporary education reforms are not within the controlling

metaphor:

Thus we have machines for Education: Lancastrian machines.
Hamilton machines; monitors, maps and emblems.6

Carlyle further eclaborates the intellectual implications of the mach:
when he continues the image:-

Instruction, that mysterious communing of Wisdom with
Ignorance, is no longer an indefinable tentative process.
requiring a study of individual aptitudes, and a perpetual
variation of means and methods, to attain the same end: but
a secure, universal straight forward business, to be conducted

in the gross, by proper mechanism, with such intellectual as
comes to hand.’

; .".l'ruc education is defined as cultivating those ‘natural qualities’
Tequiring a study of individual aptitudes’, a perpetual variation that
dlstmgpishes organic from inert matter, the child from cotton fibre. The
determinism implicit in the use of the machine metaphor does not find
favou.r with Carlyle because education is “mysterious”, “indefinable”. not
_reducnble to quantitative terms. The immense produétivitv of the new
industry was not only established by a more efficient steain-enginc. but
the concentration of capital, labour, and machinery into large, efficient
units also played a considerable role. In “Signs of the Times’ the
metaphor of the machine suggests of so much the power of the new
technology as the rationalised organization it necessitates.

Philosophy, science, art, literature, all depend on machinery...

In defect of Raphacl's and Angelos and Mozarts,we have

Royal Academics of Painting, Sculpture, Music; whereby the

languishing spirit of Art may be strengthened.®
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By contrast, Carlyle considers the creation of art as “natural’ proc-
ess. dependent upon the sudden movement of intuition. the momentary
vision of the divine. Accordingly the application of the embodied logic of
mechanized industry was not only irrelevant, but destructive. therefore
stood condemned.

Machines as a symbol of ratinalized organization

As a symbol of rationalized organization of human society. the
machine comes to suggest the undesirable social changes occurring out-
side the factory. By contrast, Carlyle's own belief in organic development
permits him to tolerate the most radical of changes, with all its attendant
human errors. So it is not changes as such that he opposes but the
particular changes he encountered. He particularly fears the loss of
Britain's religious system; the alienation of man from his work and from
his fullest self, the giddiness of rapid social and technological change. the
destruction of community through emerging class conflict, and t.he
unleashing of greed in the anarchic pursuit of money. Carlyle lamf:ntlng
the loss of roots is conscious of the immediate threat involved in thc
disintegration and ruin both self and society. Man secks to elncompass n
his own experience all the variety of modern existence, but his efﬁ.)r‘.ts are
marred by the multiplicity of activity in industrial society, t'he rgpldlbf of
change. and his own needless striking out In so many varying directions.
All create a sense of restlessness, desperation, and incipient chaos.
Sussman argues that ‘Carlyle can create a metaphorical statement sug-
gesting the combined effect of mechanistic thought ar'ld technological
change in bringing about the phenomenon, so troubling 1050 mAny
Victorians, the decline of individualism.”® In a new society, the individual,
though the uses his ‘natural organs’ is in Carlyle's phrase, as pows:rle._S_i
as “a colony of Hindoo Weavers squatting in the heart of Lancashire.

Carlvle is a social critic whose concern is always the ‘inward
sense’ of mechanization, its effects on the physical life. He sees
the individual now entirely on his own confronted by the rationalized
organization ceasing to care. Man becomes consciou; that he can.noi
“accomplish the poorest enterprise single-handed and without _mef:l'll;allica
aids: he must make interest with some existing corporation”."" The
dependence, of submergence, of man on machinery rather than the self
le of democracy. Carlyle

. : : . -made proposition. no
is an explorer whose ideal is no series of ready-made prop

: i an
‘Morrison’s Pills’, paper theorem or magic word, but a giant hum
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struggle. beginning in each individual and finally reaching out into !

society and up into Heaven itself. La Valley says ‘The vision of Socict:
in Past and Present is religious because it is an exploration of the

of salvation and deliverance, of apocalypse and of ultimate triumph o
wordly limitations, and of the way of incorporation within a spiritual and
universal body that stands as the eschatological goal toward which cach
ndividual struggles’.'* To Carlyle, the hero by his struggles enters the
order of full personal salvation and also inaugurates the possibility of
social salvation on earth.

The machine and its relation to the turmoils of time

As the essay ‘Signs of the Times’ moves into the political arena
the machine metaphor is also present there. It goes on to present the
combined power of mechanistic thought and mechanization in shaping the
imprisonment of society within a narrowly conceived range of political
mstitutions. By contrast he saw the process of history determined by
transcendental forces. Carlyle was sensitive to the power of metaphors
in shaping institutions. While speaking of the central metaphor of the
‘machine of society’, he says ‘considered merely as a metaphor, all this
is well enough, but here, as in so many other cases the ‘foam hardens
itself into a shell’, and the shadow we have wantonly evoked stands
terrible before us and will not depart at bidding.”** Carlyle however, sees
partial truth in the machine analogy. We have the most exclusive faith in
Mechanism more visible in the politics of the time. He sees mechanistic
political thought as useful in the political aspects of government. Carlyle
does not agree with the application of rationalistic patterns to the organic

process as of psychic life. In a period when religion was waning or gone,
men closed their eyes to the eternal substance

s of things and opened
them only to the shows and shams. v

In order to identify the tangible dangers of a coldly logical
Benthamism, Carlyle uses what was to become for the Victorians the
chief figure for representing destructive rationality, — the mechanized
factory. In the eyes of the political cconomists, society was ‘the grand
working wheel from which all private machines most derive. or to which
they must adapt, their movements’."" Carlyle.
must “adapt” their natural action to the sméofh
government cannot be treated mechanically,
and exertions of Carlyle's time were finding

however, felt that men
order of the state. The
The political speculations
less and less cognisance.
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The Dignity of Work . : :
(rivle's attitude to work, is a revolutionary attitude. To him. the

worker 15 the truest ‘emblem of God’; work is the. exprgssion of hlns
dignity and the one valid claim to respect. To Caﬂ}"le,.ll.:l socxet_y man h{st.
feels w he is. The vital integration of many mdwgiuals nto a new
collectivc reality is for the most important of man's attainments and gives
value 21 meaning to the rest of his activities.

Livle sees in the face of society, the reflection on earth of our

: 2 5
mutual rclation to the infinite, as the one way out of the lgbynnt]1.l"
Carlyle thundered forth his doctrine of brothcrhood as an 1r'refutab ;
moral and cconomic law. The sense of living, c‘:ont.multy in time, r?;l?
comradeship in society, combine to provide a major impulse in (,Zaﬂ_\]_‘-fsx
historica! writing. He never forgets that the 1pd1v1dgal can onl? rea "EEL
himselt 11 society because man cannot remain an isolated being. tl.
principal interest that binds men together is either mutual gooc]iJ or T]ltltlii
misers According to Carlyle love of man cannot.b% : gusecaus_e
CaS]lkl-m ment. The working world cannot be left unregimen ef R
leaving it can be anarchic. Anarchy is the outward expression of a WIons

_ L ife and each
motive that saps and poisons from within the common life

separate soul. He calls forth and condemns that Wrong motl(\)f? :;)g;1;1 ;:E
again. nowhere more clearly than n the opening pages i l.ove i
Present. in the chapter headed ‘Midas’. Th.crc I}e arrg.lgnsl S
money, as the source of social evil. Falsely 1delnt1ﬁed_\\-1"£hr(113 ?jj::f e,rencc
even with happiness, it is the outward f_:xpressmn of lllnwgo e
to God. It penetrates and rots both action and thought.

are subject to it, there is no health in them.

Work is not advocated as an instrument of succcssfu.] lg?f?iiu?;
achievement, directed to the piling up of money. The ‘Jotﬂ;f]fassens; that.
not the power to make more than his fellow worlff:r; l]herhood W e
in working, he is realising both his manhood,.hls ffF:l RN
sonship of God. When he appeals to the ca.ptztllns of ;able e
it that his gallant work-hosts” are omed 1 400 SAACS / day's wages . he
by ‘quite other and deeper ties than thosc' of ter.nporar(}i cti'o s B s
cammands this, not as a means to ‘effiiency in _prOOI; work. on whose
means to realising the social and relig_mus lmpl",:atllo 3 Carlyle calls for a
basis alone a true society can be built. Accordingly. hizh arise out of
‘noble chivalry of work’, and for laws and.ﬁXf‘}g b 21 enemy united in
that, for nobler than any chivalry of Fight}n%, o ain £ wretchedness .
brotherhood, free from the isolation which is ‘sum total 0
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Awake, ye noble workers, warriors inthe one true w
this must be remedied. It is vou w
whom I will welcome into life, wh
name, toshake off your enchante
Cease to count scalps, gold purse
our salvation. Even these,

ar: all
ho are already half-alive.
om [ will conjure, inGod's
d sleep, and live wholly.
s: not in these lies your or

if you count only these, will
not long be left. Let bucaniering be put far from you: alter

speedily, abrogate all laws of the bucaniers, if you would gain
anyvictory that shall endure. Let God's Justice, let pity,
nobleness and manly valour, withmore gold purses or with
fewer, testify themselves, inthis your brief Life - transit to all
the Eternitics, the Gods and silences. it is to you I call: for
Y€ are not dead, ve are already half-alive: there IS in you a
sleepless dauntless energy the prime matter of aj] nobleness
inman. Honour to you in your kind. It is to you I call: ye know
at least this, that the Mandate of God to His creature man is:
Work! The future Epic of the World rests not with those that

are near dead but with those that are alive, and those that are
coming into life. 17

True, this appeal is specifically addressed to the “Capt
a phrase of hig coinage; but wording and context alike /
to all who have a trye view of work, who did it and ¢

in one army the brain worker and hand worker and sees them set agaisnt
Mammonworship, against ‘Hudson’ and the "Hespers Fiddle’. his respect

: brain worker needs o emphasis. Free and honest thought
1s for him, the root of ey i

ains of Industry’,

espect it. It unites

How it is to be cured?
Morrison's Pi]| for curi
infinitely handier if

Brothers, 1 am sorry I have got no
ng the maladics of Society. It were
we had a Morrison's Pill. Act of
| measure, which men could shallow.

ve have none
intheir rich
one such. There will ng ‘thing” be

There will 3 remedial universal
and way of life take plae: there

such; unluckily the Heavens themselves
pharmacopaeia, contain n
done that wi]| cure you.

alteration of your regimen
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i T
will a most agonising divorce between you and_ly(:)mue
himeras. luxuries and falsities, take pla:ie;h a mOStC;[E; Ss i
‘1 ible’ to Nature, and her vera !

all-but ‘impossible” return : e
ety iti > : not so the inner fountain

cr integrities, take plae; n : : ol
may again begin, like eternal nght-fguntamsato 1Trzd1na;tgi i
ousib g ollen foul existence, drawin, . a
purify your bloated, swo : o
i 1)1”—05‘61‘1{‘ to nameless death! Elthe}' deatllm, or elizozrlgsonls
ill take place. Judge if, with such diagnosis, any

vl .

Pill is like to be discoverable.'™

- ere Wrong,
C not only showed his generation where an.cl how.v tfht?t)]f1 \1\ :I:; ;vfaci
re and how they could be right._ He apphedhhls al ,
4 .1hc light of it worked out a soc1§l philosophy.

: d that of nature.
in work man finds both his own ﬁl]ﬁln;l?:ua]?which b
i work‘liss i?:;ﬁ:\thﬁai}:}llfezwig cmﬁmented ‘I?aigffﬂzz
ai i ;;t:s ; glitt‘,ll:hthis Sl cligion by a descent ll(;to tht; ii;lefulec ;.Mn_
s l\ l' k (and quite often merely a work b ,p rificing one
g her than self-fulfillment) only by sac it
stic duty and suffering rather : docs onc gain all’® Again in Pas
e he Mothers, to the Manes. an;i
; vith
] ike long suffer and labour there WOl.ll.dSt 18 ;l:ceorifes“lltis
“M.UJCS- ¥ hke\ oug1' vht”.2 In Carlyle's new religion maz redeeming
Vit ?mt]l: lﬁmself through work_ ey V ould never
pae mukc.r.‘ pel; icthchenthamites, Carlyle insists thatftl;iyu 1(; i
?Eiigs}f-oiglt;(;rschznd the infinitude of man; S;L:altl:rieren(;ine‘ Lile Je
Lo o ke o s e i
g val}-'es o balaﬂCEl fo German transcendentalism and Tnl :'S e
gl*iChﬂ";S‘? b:(:na; liigiznistic and vitalistic psychology. Carly
cbate betwe

_ ; e machine
s by seeing th ;
to justify his admiration for tec:hnolol%r_y Clont::;];eanis;n the categories of
& Rl J K : ical m & s an
o pluliosofations of the higher reason: “for m:
cr

1 NS,
f Mechanism; but mn a far truer se

scif to the process of the Un :
! Present ‘Thou must descend to

1}
anu

as a spirit, A
space and time, and casuality, a ;
is not the creature and p\roﬁ::luct
its creator and producer . o "
pon scientific exp

nce u :
lectual depende Sciences are falling

Carlyle disturbed the intel al and Moral

s sic
nation. he asserts that “the Metaphy ot ks
into decay, while the physu:gl are en%lons B
atteluti011':,33 The metaphysical questt

day. more respect and
hose that lay beyond
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mechanistic cerebral investigation. These questins could only be answered
by applying law of cause and effect. Carlyle has outlined these questions
with the usual metaphors of organic life and religious mystery because
“the grand secrets of Necessity and Free will, of the Mind's vital or
non-vital dependence on Matter, ofour mysterious relations to Time and
Space, to God, to the Universe’.>' Yet Carlyle does not stop using the
machine symbol to synchronize it with the turmoil of the times; increasing
organization, rationalized politics, pholosophical determinism. Sussmanhas
remarked that the essay ‘Signs of the Times’, is hardly a tract for
machine breakers.® Carlyle does not praise the mahine unnecessarily.
But when he praises the machine, it is no longer th inner matter. The
machine takes on the qualities of life and becomes spiritualized, ‘the
shuttle drops from the fingers of the weaver, and falls intoiron fingers that
play it faster. The sailor furls his sail and lays down his oar; and bids a
strong, unwearied servant, on vaporous wings. bear him through the
waters.”* The problem before Carlyle is how to celebrate technological
achievement whilst remaining true to transcendentalism how to welcome
the mahcine without accepting the metholdology of science and the
politics of Bentham. Sussman argues in ‘Signs of the Times’ rather
than renouncing machine technology entirely, Carlyle appeals for balance
between what he calls ‘Mahanism’ and the ‘Dynamical’, between
technological skill and ultimate transcendental sense”.”” Though unduc
cultivation of the outward and mechanical is obviously a cause of it. yet:
undue cultivation of the inward or Dynamical province leads

to idle, visionary impracticable courses, and specially inrude

eras. to Superstition and Fanaticism, with their long grain of

baleful and wll known evil. Undue cultivation of the outward

again though less immediately prejudicial, and even for the

time productive of many palpable benefits, must, in the long

run, by destroying Moral Force, which is the parent of all

other Force, prove not less certainly, and perhaps still

more hopelessly, pernicious. This, we take it, is the grand
characteristic of our age.*

Carlyle 1s perfectly aware that ‘By our
to pass that in the management of ex
ages’,” and this contains the possibility of vision and excitement.
_La-Valley says “Carlyle may hate machines if they threaten to invade the
inner life, but the contemplation of a stcam engine can produce a
highly charged sense of power within as well as outside the self” *

skill in Mechanism, it has come
ternal things we excel in other
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Subsequently, as the essay advances, Carlyle practically abandons any
am;m]:‘t to define the limits of each of his terms. They are so hopelessly
intertwined. for they work into one another, and_ by means of one apother,
so intricately and inseparably. Carlyle cxcla_ums'that the age is alsp
advancing. Its unrest, its ceaseless activity, its discontent also contain
matters of promise. Mechanism is no longer a foe but bovx;{ ar'-lcac'i“;:
principle of force itself, propelling life onyvard_ La-Vall.ey remarks. “Carly ;
reaches the same conclusion as Blake in The Marnage' of I-.Ieaven. an

Hell’, and like Blake, he does not explore the exact relatloflslnp or limits
of his dialectical forces™.* Raymond Williams argues that_; Cgrlyic wants
to see a restoration of balance, intemls: 1301 has set. He_ is writing, ﬁec:t ;
rejection of his time, but a criticism of it. 32 Further Williams comr .

Carlvle is in this essay stating a direct response to the
Encland of his times: to Industrialism, which he was thclﬁrst
to name; to the feel, the quality, of men's g_,ener.al reactions-
the structure of contemporary feeling which s only c-;’_el;
apprehended directly; as well as to.the cfhr?uacter ?:Ed %?r]; b;c
of formal systems and points of View. ilgns of the )
as a phrase, carrics the right emphasis.

New chivalry of Labour and labour orgaﬂlzat'ml'( must come the
Out of a state composed of leaders and workers

e > because he
new chivalry of labour. Carlyle called it a chivalry of labour

: ir ich he ished to see
{ ' s -diev order a spirit which :
found in the old medieval social e .

revived in the new. The feudal past can t;ac‘:ier like one of the warriors
5 i
true worker for Carlyle must ever be a fig ht. He is perhaps the best

of William the Congqueror. Man is crgatc.:d t-o ﬂgb ttle and a march under
of all definable as a born soldier; his life is a ba

e s down to the
the right general. The establishment of soldiery hz,ldoi’ogr“glanization and
society of today as the obvious symbol of the pOWC{) vrought in human
the cq_uallv obvious proof of the changes that could be ¥

nature.

sergeant as a professional

Yet it should not undertood that the drill s of critics, old and new.

. r
man-killer was Carlyle's hero, despite e S;e;res‘enr:
he abhorred war. He declared in Past an i

: o men with
Under the sky is no uglier spectacle than two

i ther's flesh;
clenched teeth, and hell-fire eyes, hacking 'nge::cl)iving i
converting precious living bodies, and pric
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into nameless mass of putrescence, useful onv for
turnipmanure. How did a chivalry ever come out of that; how
anything that was not hideous, scandalous, infernal?**

Carlyle wanted to see the spirit of the fighting soldier, his courage.
obedience and loyalty, not his involvement in violence, recreated inth:
worker of the new era, engaged in warfare of modern industry. In P/
and Present he tells us:

It 1s for ever indispensable for a man to fight. Now with
Necessity. with Barreness, Scarcity, with Puddles, Bogs.
tangled Forests, unkempt Cotton; - now also with the
hallucinations of his poor fellow men.*

In the modern age, Carlyle was not trying to revive the spirit of the
feudal fighter alone but it was the respect for super authority, for old
loyalties and pieties, and for the graces and courtesies,the easy dignity,
and ‘kingly simplicities’. The problem was how to awaken and preserve
the old values in human nature in conjunction with inevitable democracy
The task was difficult and tortuous and Carlyle was aware of this. Fos
the old order must yield to the new. For we are to think that ‘the epic
verily is not Arms and The Man, but Tools and the Man, — an infinitely
wider kind of epic.’® An age of fighting must give place to an age of

working, — with ‘Captains of Industry’ for leaders,instead of ‘captains
of chivalry’. '

The blind Plugson of Underhot, modern capitalist cotton manufac-
turer, who, like the medieval king, had hitherto been a leader, but also.
like the medieval pirate, a plunderer. must be tansformed into a fighting
Chevalier, with the nobleness of the feudal baron and the bravery of the
old time bucanner. If the captains of industry are so transformed they
were to become in the future, ‘the true fighters, henceforth recognisable
as the only true ones. Fighters against Chaos, Necessity and the Devils
and Jotuns; and lead on Mankind inthat great, and alone true, and univer-
sal warfare... Let the captains of ndustry retire into their own hearts. and
ask solemnly, if there is nothing but virtuous hunger for fine wines, valet
n-?putation and gilt carriages, discoverable there?™*” The old slavcr{f mut
give place to a new freedom but not to any kind of new feudalism of cven
a.voluntar_v kind. No man is to be thrall to another. ‘Gurth could only tend
pigs: this one will build cities, conquer wastes worlds™ > :

. - : He will freely
subject himself to guidance, even to the authority, of his m

aster, to whom
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he 0 be attached by bonds quite different from the bonds of slavery.
He 1 be bound by the strong force of good-willand justice, the only
po that can keep men long together. FW. Roe says ‘Social Progress
in words, could not be effected, Carlyle held, unless men, leaders
and kers alike, could be gradually transformed into a fuller and richer

hun

hie nurturing of the modern industrial worker into the new chivalry

of ur was the supreme task of the future. In this task the State must
be nt-garde. The state must break up the regime of Laissez-faire
and st interfere between masters and men. It must organize industry
and npel obedience to the principle of equal justice and equal
opp uty for all. In order toaccomplish its ends, the state must guide
an trol human activity in ways yet scarcely dreamed of. The task
was cssarily arduous and time consuming, for the realization of
the s throughout the c¢omplex structure of modern society was an
ent s¢ of stupendous dimensions. But Carlyle urged that the task
show o be started, and started upon right lines. He vigorously assailed and
ridic:led a government that debated endlessly on minor issues and left the
minc: ones to their fate. In ‘Chartism’ Carlyle reflects:

Ihe old grand question, Whether A is to be in office or B,
with the innumerable subsidiary questions growing out of thqt:
Canada question, Irish Appropriation question; West India
question, Queen's Bedchamber question; Game Laws, Usury
Laws, African Blacks, Hill Coolies, Smithfield Cattle, and
Dogs-carts, — all manner of questions and subjects, except
simply this the alpha and omega of all. Surely Honourajble
Members ought to speak of the condition of England question
t00.40

Carlyle suggested that it was folly to propose solutions to sp‘eciﬁc prolems:
rather he declared that there should be an organization of lal:(our
under the new chivalry of workers and masters, and that the work or

organisation should be mainly by the state.
In Past and Present Carlyle tells us:

The main substance of this Immense Problem of Organizing

Labour and first of all Managing the Working Classes, will
it is very clear. have to be solved by those who stand
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practically in the middle of it; by those who themselves work
and preside over work. Of all that can be enacted by eany
Parliament in regard to it, the garms msut already lie

potentially extant in those two classes, whoare to obey such
enactment, !

The situation demanded that there must grow up proper human reltions

between thecaptains of industry and their men. The captain, being a

just master, can win from the workers steadft loyalty by reason of his
fair and humane leadership. ‘Love of men cannot be bought by
cash-payment; and without love men cannot endure to be together’

With love there must go justice. No worker in the new chivalry of labou;

must be dependent upon the charity of his superiors. As Carlyle tells us
in “Chartism’,

Not to be supported by roundsmen systems, by never so
liberal Parish doles, or lodged in free and easy work houses
when distress overtakes him; not for this, however inwords
he may clamour for it: not for thi, but for something far
different does the heart of him struggles. It is “for justice’
that he struggles: for Just wages’, — not in money alone. An
ever-toiling inferior, he would fain (though as vyet he knows
it not) find for himself a superior that should lovingly and
wisely govern; is not that too the * Just wages’ of his service
done? It is for a manlike place and relation, in this world
where he sees himself a man, that he struggles.*

The individual and the State

Carlyle believed that if in the new order, masters
united by relations of love and Justice, other relations and ¢
immediately spring from these. In all industrial and commer
a fair cash payment for a fair day's work, must be the b
While it will be the business of the State to ensure it.
advocated that compulsory Universal Education
of the State. There was need of the diffusionof in
to be quickened intonew life.
‘prime necessity of man.
the extent of their capaci
contribute collectively
day's wage for a fair

and men are
onditions will
cial operation.
asic principle.
Carlyle also
is also the responsibility
telligence. if society was
He emphasized that knowledge was the
The workers must themselves be educated to
ty, so that their knowledge and energy might
to the solution of great social problems. A fair
day's work and universal compulsory education
were thus to be foundations in the new chivalry of labour. Yet Carlyle
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continued his incessant struggle for reforms. He also advocated that
control 1 mdustry should be democratic and it should imbibe the spi_rit
of fellowship and a vision of the new society of the future and its
responsibilities supplemented if need be by government.

o

man claims that ‘reinforcing Carlyle’s spiritualizing of the

machine = his assurance that technological progress is the unfolding of
a transcendental historical necessity in the material world. ™ Carl_vl.e makes
a familiar equation of Progress with Providence and h; dcscrlbcs the
causes of the industrial revolution, bywhich he means the mspired TC\"C]E.I-
tion of imventors. There 1s here, a a mixture of Carlyle's trust in
Providerce and a strong stiffening of simple Patriotism. In respect of t!1e
transcencental order, England becomes a hero among nations _and its
technological skill a sure sign of its election to a divine mussion. Its
mechani>ation is seen a the culmination of its spiritual development. As
Carlyle indicates in *Chartism’

Who shall say what work and works this England has yet to
do? For w Imf purpose this land of Britain was c.rcatcld. set
like a jewel in the encircling blue of Ocean, and this Tribe of
Sax ‘n.s_ fashioned in the depths of Time,.... No man can say:
it was for a work. and for work, incapable of announcement
in words. Thou seest them there; part of them stand alone,
and visible to the eye; even these thou canst name: how
much les the other still matter of prophency only.®

d

sconcile mechanization an
Sussman says that ‘Carlyle's attempt to reconcile d

transcendentalism is more a rhetorical than an inte[lcctuaf[,tsgiixc‘sz-gv
While emphasising the role of intuition in the.devclopment 0 ,-: ) th.is;
Carlyle states explicitly the denigration of mtellect.. He sazmsc o
denigration of the intellect will distort the aest.h(?tic reifanscendental
machine throughout the era. The use of t-h.e machine 2115 i oral rightness
eymbol speaks not only about the inevitability but also the m

: £ hecy of England as
of mechanization. Sussman comments that “The prophecy

transcendental figure for Victorian

a hero among nations is but a echani-

b . x 1] machine.of m
Chauvinism® Carlyle's vision of the transcmdeﬂ!:all n:'iticism
Py 1 o s e C A
cal progress spiritualized, shapes his incisive socia

mployment 1S

: et echnological unc )
Carlyle's complex perception of technolog the machine

: ; X use of
consistently expressed through an equally comple
Metaphor. He tells us in ‘Chartism’:

n
'S
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.1t is consistent that the wages of ‘skilled labour’, as it is
called, should in many cases be higher than they ever were:
the giant Steamengine in a giant English nation will here
create violent demand for labour, and will there annihilate
demand. But, alas, the great portion of labour is not skilled:
the millions are and must be skilless, where strength aloneis
wanted; ploughers delvers, borers; hewers of wood and
drawers of water, menials of steamengine, only the chicf
menials and immediately body-servants of which require skill.

There is an apparent fear that machine has decreased the need fo:
workers whose only qualification is their strength. Yet it has increased -
need for skilled labourers. Sussman has remarked:

With specific economic suggestions, the figure of the
machine as a powerful ruler waited upon by humanservants,
a figure that appears frequently throughout the century,
suggests the psychological effect of subordinating not only

economic activity but also natural impulse tot he demand of
the machine.*

The effects of mechanization
Yet Carlyle now saw social dislocation as a purely economic

problem. His ability to see the inward as well as the outward sensc of

‘Machinery’, to comprehend the emotional effects of technological change.
is one of the great strengths of his social criticism. To him, work was
both a psychological necessity and a moral duty. When he describes the
effects of mechanization on the worker, and the worker's helplessness
within the system, he emphasizes the psychological rather than the
cconomic result. “English Commerce’ he claims, withits world-wide
convulsive fluctuations, withits immeasurable Proteus Steam-demon.
makes all paths uncertain for them, all life a bewilderment, sobriety.
steadfastness, peaceable continuance, the first blessins of man, are not
theirs.”* Carlyle continues his comment onthe general dislocations
;rcatcd by the machine. We can say that Carlyle's entire critique of
mdustri;nl society is set in a pyschological frame. Gurth to Carlyle seems
happy. in comparison with many a “Lancashire and Buckinghamshire man
of tlllcs?‘ days™; he is happy with the ‘certainty of supper and social
lngmg, and also happy with ‘the inexpressible satisfaction of feeling
himself related indissolubly, though in a rude brass-collar way, tohis fellow
mortals in this Earth™ happier in a ‘stable authoritarian society where
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he is 1 sulated from the insecurity and isolation faced by the industrial
worker forced to compete for jobs in a rapidly changing society™.”

Carlyle the psychic remedy for the psychological malaise lay

in wort anykind of work, even macine work. Carlyle's attack o thequal.it}-'
of M:ohine-made goods is moral rather than aesthetic. In “Shooting
Niaga= ' we listen the voice of the outraged moralist. Carlyle tells us:

u are not to purchase, to make, or even to vend any ware

sroduct of the ‘cheap and nasty’ genus, and cannot n any

ca » do it without sin, and even treason against the Maker of

1. — consider what a quantity of sin, of treason, petty‘and
v must be accumulating in poor England every day!*

Presumbly Carlyle is pointing out here “the commercial spirit that

violatee the ethic of work in the hope of quick profit’,* To Carlyle, the
entire process of mechanization has no concern with ethical cndfs. The
purpo - of his social criticism is to prove that with tl‘_le proper clothing the
inevitable mechanization of England may body forth its true nature as part
of a new moral endeavour. He wanted to bring order to the uncontrollec}
development of the machine. His theory of CIOthc_S, s a theory (‘)

symbols. Man is the clothes-making and clothes wearing animal. Naked

itk f the

man is not man, The visible symbols of clotl}es are Symbolljsrl ?;f i
s v 7

phenomenal self or social role. The social role 1s buF ﬂllc S)rrlrc‘i ; St
eternal infinite ego. To complete this scheme, the physical wo

symbol of the divine.

The process of mechanization a;)c[]) its ethicalconcern

In ‘Chartism’ and Past andfresen i ‘
bringing order to the uncontrolled development of 111r|a(,jh1r§cs;nas Cl:::lz:l;z
of developing the ethical values inhere.nfc in mec hamz‘jtr the. e by
forthrightly casts his vote for the new spiritual epoc Qvt By
the moment of transfer is unequivocal Ind.usFrla}l society Kichimafis
immense monastic order, complete wifch discipline arrlgs s:;nsibi]it\.- fo-r
capable of including the entire population. The .l‘l'IE;i; eanjs) e
revealing the ethical ends implicit in the tgchnolog{faf 7 industri.alistts
the “Captains of Industry’. It becomes imperative 10

o ial world. the
(as a hero) to be the transmitter of the divine o tt]ilreoing?mte;ch:mlizmio“-
S nergin
prophet of the transcendental purpose ent Emf bt organic life. In Past

Carlyle's metaphor for society is not the mac Ages, as yet all in organic.
and Present, Carlyle sees ‘immense Industrial Ages, as
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and in a quite pulpy condition, requiring desperately to harden themselves
intosome organizm’!*® He wanted to inculcate an emotional bond of
loyalty between master and men. yet he could praise the machine only
as an instrument of a dimly perceived ethical purpose. He tells us that the
concern with the unconscious presupposes to some extent the concern
with alienation, for unconscious reality is essentiallythat from which men
are principally alienated. Accordingly. he depicts the effects of alienation
uponsociety and charts its origin, he simultaneously explores his own
alienationfrom both the pat and the present. Throughout, his writing is
present his own peculiar sense of isolation:

Isolation is the sum-total of wretchedness to man. To be cut
off, to be left solitary: to have a world alien, not your world:
all a hostile camp for you: not a home at all, of hearts and

faces who are youngs, whose you are! It is the frightfullest
enchantment. 3¢

Sussman argues that Carlyle sought in ‘mechanized work a binding
spiritual purpose for the nineteenth century similar to the integrating
religious faith of the twelve’ ¥ Yet his conquest of alienation is not a
censtantly progressing drama, however, but a history of rises and falls. In
Sartor Resartus he seems to handle the problem of alienation in a way
that is both literarily and psychological rich and succesful. In order to sot
men to the duty of work Carlyle looked to an authoritarian state. The
carly Victorian writers on the machine speak as prophets rather than
aestheticians. For Carlyle the machine is a sign of the times, like the hero
a tangible manifestation of the providential forces shaping England. It is
not too much to say that the central aim of Carlyle's life-work, into the
accomplishment of which he threw the weight of all his great powers.
was to save man, irrespective of class, of nation, from the crushing
effects of industrialism by restoring to him faith in his humanity. Carlyle
wanted to create through man and his fellows a new society (his Utopia)

resting upon sound human relations. He believed that the ‘High-instincts’
in human natue must be kept alive i

risks of an industrial age.
as did Arnold, but he saw ju
of man.

f man is to survive the extraordinary
Carlyle recognized the value of machinery
st as clearly its danger to the moral interests
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Surriva Shaffi Mir

Linguistic Preparation for Reading Literary Texts
Surriya Shq{}‘i Mir

I'he article discusses the use of literary texts for college reading
and their contribution to language. It argues for a re-orientation in the
teaching of literature and suggestions are made to improve its teaching.

‘We have a tradition of teaching English for well over a century, but
over the vears complaints have been rising of falling standards in English
and dissatisfaction with the performance of graduates. Although language
teaching has advanced greatly from what it was in the days when English
was first introduced in this part of the world, we still conduct the teaching
of English along customary lines. Literary texts (selections of short
stories, one-act plays, prose writings, poetry and novel) have always been
and arc still prescribed for intensive study at intermediate and degree

levels

lLanguage teaching cannot be content free and the selection. of
appropriate content is crucially important in facilitating Janguage learning.
Some language educators are for putging the foreign language programme
of literature while others believe that language can and should be taught
through literature. The debate on separation between language and
literature study is not new. As in other aspects of life the pendulum keeps
swinging from one end to the other.

Language is not opposed to literature in the way science 18, and 1t
is not a question of either literature or factual texts but whether or .not
the studv of literature can in any way contribute to language learning.
Literature is ideal for developing an awarencss ahia - 1;
presents language in discourse in which the paramete_rs of the set?n;g an‘S
role relationships are defined and it illustrates regls.tcrs aqd dia olglll]f[
which are embedded within a social frame. Context 18 readllylava'] a P%
in which exploration and discussion of content can lead to examnation

X T rticular from Is
the language o ' attention drawn to why a pa
language and learners' att e ot culture

used. As long as we can distinguish the typical native languag

63




Linguistic Preparation for Reading Literary 7o

form the characteristic stylistic features of the writers being uscd

literature has great potential learning benefits for teaching language.

One can understand the desire to retain English literature at th

degree level. In developing countries opportunities to experiment il

new ideas are limited and not so readily available. They arc casily
available at second hand through reading English literature. As Thumboo

says, ‘It carries almost endless permutations of human expericnc
and offers commentaries on them.’ (1985,53)

Povey (1967) believes that the linguistic difficulty of literary texts
has been overstated; readers do not need to have total comprehension o
gain something from a text. Summarizing the aims of using Englisl;
literature in the non-native context, he argues that it will increasc all
language skills because it will ‘extend linguistic knowledge by giving
evidence of extensive and subtle vocabulary usage, and complex

and exact syntax.’ (1967, 42)

Littlewood (1976) stresses the qualitative contribution of literar

texts to language leaming. “The study of literature allows a variety of

emphases and perspectives. Only if we become clear about wha
literature has to offer. and what specific pupils require, can we hegin
to discuss its role and select appropriate methods and texts. Above

all, any prospective text must be scrutinized accordi

ng to require-
ments." (1986, 183)

According to Widdowson (1975} the aim of teaching literature should
be to develop the studs

GitS Capacity for individual response to language
L and 15 guide him to a realisation of the way in which English poetry
i1s used to express messages that are unique beyond the expressive scope
of the conventional code. (p.76 - 77). He suggests that literature should
be studied as discourse and points out that it can develop ‘a sharper
awareness of the communicative resources of the language heing
learned.” (1975, 83). He considers it is useful in developing linguistic
knowledge both on usage and use levels (1978, 3). and an ideal vehicle

for illustrating language use. As a subject it has as its principal aim “//ie

devg[opment of the capacity for individual response to language
use'. (1975, 76) i

Brumfit (1985) argu

bn ] es that the extent to which students enjoyv
reading literature, it may oxt

Increase their motivation to interact with a text.
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and in thi+ wayv ultimately increase their reading proﬁcienf:y. He 1s for lthe
use of | v text at fairly advanced levels and relates it to-the readln?g:
skills of the learners. For Moody(/971) the slydy of literature is
fundan /ly a study of language in operation. Mcka}y (1982)
qualifics <uccess in using literature upon selection of texts which are not
too diffic!r on linguistic or conceptual level.

B or (1968) and Esler (1968) are for gradual introduction to

SO : 7 b
literatur. < iter good linguistic preparation of the learners. The prese
article rts this view point.

It 1 rary texts are to form part of a compulsory language course

then the «pccific aims of teaching the literary course muslt) t;e TE;L!S ts::i?li
What i (he specific aim of using authentic literary te_XFS-l Shl'nkin g
of languare. the development of intellectual and critical t If rmgé and
developront of reading skills which can be applied to °‘lh‘“. e
types of (exts, the development of skills for linguistic ana YS;SO’ usyae i
and apprcciation, the development of sensitivity and resp?nSZrk? is the
to impart knowledge of the contents of the literary ‘wassﬁ med that
objectives for the prescribed readings are not stated, it ;’Sl'tcratura i
total mastery of content is required. Goals for the st1ud3fz :)he lleamer i
to be clearly specified and will depend on the leve c;: Laling i e
of common goals for school and college teachers of Eng

e dents.
transition from high school to college difficult for stu

o uld be the
In our situation the primary goal of usmgl.l,:.:f;?lt::;e ;l}f:rc is great
development of competence in language and not It ;

ish at school and
disparity between the contents offered for study of Englis

the need is to familiarize and prepare leamers at read literary works
handle literature. At high school level students r;?y uage practice. The
for literal levels of comprehension, _mam ideas an: ai[:1g - dvanced reading
goals for college learners might m(fh.lde practlcﬂf comprehension, such
comprehension, developing highe.r i ~Iev§]§f:rences identifying pur-
as distinguishing facts from opinions, making i ’

t
. : : ork. Those who op
pose and tone etc.. reading and discussing il

tion to literary terms and concepts, un
other stylistic features may be the foos.

English speaking students 18 @ complex

Teaching literature to non- e el exist but two

enterprise. As in any learning situation I
Impinge the most.
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(1)  Students' proficiency in reading and writing, and

() the teacher’s command of the language and knowledge of

literature.

A basic reason for students' poor performance is their lack of
proficiency in reading. Students entering college do not have the reading
skills considered essential for basic reading. Students perceive an unfair
gap between the prescribed college (literary ) readings and those offered
at school as their competence as readers has never been developed.
Their earlier reading does not prepare them to read between the lines into
a literary and cultural framework that lies beyond dictionary meaning.

~ Studies have been conducted which explain processes involved in
the reading of a written text, especially in a foreign language. Unless
learners have been taught to read the target language fluently, without
laboriously poring over every word, it is futile to expose them to literary
texts as they can neither appreciate the language nor the mood, tone. or
special intent of the author. Sensitivity and response to language usage
cannot be developed through mere exposure to poetry or through
explanations by teachers if the learners can hardly read and understand
straight forward text. As the leamner does not possess an intuitive sense
of what is linguistically appropriate in the target language nor is aware of
the conventions of use and usage the need for guidance is imperative.
Reading like any other activity requires guidance.

Contemporary research emphasizes providing guidance for learners
in developing skill in reading, rather than expecting it to develop somehow
on its own accord. The learner needs to be exposed and acquainted with
a variety of types of discourse for which English is used so that he/she
becomes aware of the differences between common and rare varictics
of English and of alternate possibilities of expression.

According to Haynes (1976) a learner requires basic skills in order
to make sense of any piece of literary discourse. The student

(a) must be able to construct, analyse and interpret normal
conventional syntactic structures and associational
mter-relations.

(b)  possess a sufficient command of lexis - coupled with this a
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realisation that a given word can be used in.a number of
wavs which needs to be developed at an earlier level. and

be able to follow non-linear patterns of interconnections which
bring about artistic coherence.

(c)

Most literary texts require high level reading skills' and strategies.
beyond word rccbgnition and recall, such as interpreting, analyzing,
inferring. ctc. As none of the above skills are developed at any.stage.'
students are far from proficient in the language to appreciate literary
language Using literary texts for language teachmg.wﬁ.hout parkowdltrlllg
learners the linguistic base to build their apprec%atmn on makes t}
practice of using literary texts more than questlonaple. Reading o
literature relies on a basic competence in general reading.

A learner must have the capacity to read so that he/she can get
‘inside” the story. Students need to be prepared propcr_ly‘to engage In it
as a genuine critical inquiry leading to personal appreciation and not just
“trai'ﬁchng in fine phrases and packaged judgements .

The ability to read English with confidence and ﬂuefnc?‘tn(r::ds ttz‘g:
built up on other kinds of reading matter. s thenti G TEEBEN 188

i tematic
are prescribed for intensive study at college, gradual and sys

development of the learners’ reading skills g il Fo i ;‘he Seco::i?]?s
level. This can be accomplished by introducing !carners ia l'cgrary lified
(simplified) at earlier stages, non-fiction for intensive, and SImp
literary texts for extensive reading.

As English literature is also offered as an el‘?ctwe sul?{b‘i:; 11:?3;
students who want to make a specialized study % llterat;ll: lEng,lish
obligatory to have the entire reading component for com];u S ge i
to consist of only literary texts. Learners need exposure of a W t The
of authentic material of which literary texts could e C;-rgriossir:zr;ﬁﬁc.
reading component should be compOS?d of material dra.wrlrs need practice
sociological, political, linguistic and literary fields. Lea;’il;(li Ee
and exposure to the kind of language they are oLk
in future life in journals, periodicals, NEWSPapers. &

. : ne n

Studying literature in conjunction with other dlsfip(;l;ssig:;;u;agc

assist learners in identifying and understanding the oneta n sensitize

for different communicative functions and at '_Lhe same time c;}a e
them to schemata of literary discourse. (Widdowson, 1983).
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need to be well prepared linguistically before they are exposed to literary
texts. Language educators agree that a literary appreciation can never be
complete without a knowledge of the structure and semantics of the
language. There is a level of linguistic competence below which 1t
is pointless trying to respond to works of literature. The teaching of
literature cannot simply involve an extension of ordinary reading skills.

Certainly in so far as literature can promote an overall increase in
reading proficiency it will contribute to this goal but to have the entire
language course consisting of ONLY literary texts is completely out of
line with modern practice of the last forty years. With an impoverished
command of the language and little familiarity with reading authentic.
(connected) texts, students resort to rote learning of summaries of texts
available in help books to overcome the hurdle of examination. They may
succeed but remain incompetent in the language.

At times teaching literature is a situation taken from the absurd in
which the students are supposed to read books in a language they hardly
understand, and then discuss structure, the author’s style. etc. Students
invariably produce summaries when a critical appreciation or a statement
of the theme is required. As students only strive to pass the examination
importance is place on memorizing literary terms, character sketches. etc.
Their answers rarely show understanding of the literary work but only the
capacity to memorize. A great majority do not even read the texts. at
least not as engaged, critical, competent readers.

According to Widdowson (1985) in non-English speaking countrics
when students of literature are asked to make critical comments/
observations about literary works - on the supposition that they have
already ‘learnt” to read them, they make use of “the numerous booklets
of potted critical judgements™ available in the bookshops. These booklets
enable students to make critical comments as if they had read the
original. So in a sense they learn to ‘perform’ without.competenca

The decline or success of English literature studies is directly
related to the strength of the language base. Students cannot have an
mtellectual and aesthetic appreciation of a foreign literature without a
knowledge of the language. Levels of response to literature corrclate
very accurately with levels of competence in the language. With a weak
language base students are at a disadvantage no matter how good a
teacher or syllabus is provided. Hence the failure of students at the
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college |  appreciate and respond to the English courses which are
entirely literature

I'h ching and learning of literature must do more than simply

exercise |ooming of content. In the current practice - explanation of
content i1 ‘he mother tongue and writing in answers memorized form crib
notes - \ceper insights that literature has to offer are usually ignored.
Literature ~an advance the learning of language provided the teacher
knows | exploit the text. At present neither language nor literature
is taught well Literary texts are taught as finished products to be
described nd learnt by heart. They are never exploited for language use
or usag( to enrich the reader’s vocabulary.

The need is to help teachers to teach literature more effectively.

There is need for change in the way we teach literature and composition.
What is rcquired on the part of teachers is question asking techniques. the
ability to raise and inspire questions about the text under study. and to
discuss the questions raised. Their is no need for definitive answers.
Literature teaching must seek to establish a personal interaction between

reader and text.. to develop a response and the ability to generalize f“’_'“_
the given text either to other aspects of literature or to personal or social
significance outside literature.

Though literature plays such a dominant role in the tcachmg of
English very little effort is made to train teachers in the teachmg of
literature. It is ironic that lecturers in English who wilk spend their ln"cs
teaching literature are never introduced to methods and techniques for
doing ;n Perusal of teacher training programs (CT, B.ED, M.ED)
reveals very little concern with presenting works of literature to school
and collcgu-: students. An extensive course in teaching literaturc :111‘d
language to prospective teachers after their selection by the Public
Service Commissions advocated.

It is often argued that literary texts Were studied in prc-l11d§p?11d-
ence times and posed no problems. If it served the purpose then why l:joF
now. It is conveniently forgotten that from high school onwafd the study
of English incorporated a thorough grounding in grammar with focrns‘ ?l1
idiom, syntax (structure of the English sentence, analysis of sen-tmcf,‘
parsing, the transformation and synthesis of sentences) alongwith the
study of literature. Analysis and synthesis helps learners to access the

: : i saning and
language system, makes them aware of their relationship to meaning ¢
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enables them to handle linguistic vagaries encountered in literary texts. e lv. HL.B. (1971)  The Teahcing of Literature. Longman.
Currently English syllabuses of all levels are wholly inadequate with

respect to grammar. 9. : I F. (1967) Literature in the ESL classroom. TESOL

Quarterly, 1, 40—46.
| Literature cannot be considered comprehensively unless the

language it uses is examined any more than the advanced study of that 10 boo, E. (1985) ‘English literature in a global context. in
language can be undertaken away from its literature. Linguistic concepts English in the World. CUP. p.53
add to the understanding of literature by throwing light on how language
works. A lack of linguistic knowledge impedes access to literary il wson, H.G. (1975) Stylistics and the Teaching of
meaning. The question then is how much language proficiency is needed Literature. Longman. p.76-77.83.
as a precondition for literary interpretation?
12, Widdowson, HG. (1978) Teaching Language as Communication.
OUP.
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Merle Jivanar

The Eni of Identity and Racial Memory in
Scott and Hanif Kureishi

Merle hvanandham

“Wh r that there are several cultures instead of just
one and co at the time when we acknowledge the end of a
sort of cul ly be it illusory or real, we are threatened with
destruction n discovery. Suddenly it becomes possible there are
others. that are an “other” among others. All meaning and
every goal ppeared, 1t becomes possible to wander through
vestiges and whole of mankind becomes a kind of imaginan
museum.” | r "History and Truth”

The | ind existence of several cultures opens up endless
possibilitic: Iy of Literature written in the English Language. In
Pakistan. 2 le to analyse our own culture and heritage; the
study of certa repeated several times in English Literature, present
us with an ¢ culture. American Literature has been added to the
courses, but turn of the century, the work of Post-colonial writers
IS Imperatiy rary study 1s to be more that just an embellishment
to iIIL‘E‘Llr'_\ works of writers from the subcontinent, in the mid and late

twentieth centur

Culture is the site of transformation. Frantz Fanon declared it as the
goal for determining the struggle for independence as will as for winning
Psychological and spiritual freedom. Post Colonial literature symbolically
renovates and reshapes what had been accepted uncritically, and
produced by a dominating metropolitan centre. New configurations arise
as the discourses which support the myths of power, race classification,
and the imagery of subordination are subverted. It is a freeing of voices’,
a8 an inflexible authority is gradually discarded. At the same time, one
Must be sensitive to the conditioned attitudes of the past, which remain
Or assume new forms

In this article | propose to examine the culture around the period
Of the seventies and eighties in both Britain and India, when the age of




The Enigma of Identity and Racial Memory Paul Scott and Hanif Kureishi

the empire. with colonialism as its consequence, was formally over. Th:
politically conscious 1970s provoked search for new writings from new!,
emerging areas. involving research about the new British communitics
and questions about multiracial societies. Earlier, imperialism had -
consolidating effect for around two hundred years and had licensed il
cultural vision, creating its own norms.

This paper will compare the work of Paul Scott and Hanif Kureish|
over two decades Scott’s most mature work was produced during th
seventies, while Kureishi started winning accolades for his writing for the
“fringe’ theatre, in the eighties. The core of the discussion will be on (.
enigma of identity, thirty or forty years after the British lost their Empire
and the subcontinent attained Independence. Kureishi bases his work on
the Asian community settled in the metropolitan centre of Britain. whil.
Scott dramatises the retirement and old age of a British army couple who
have chosen to “stay on’ in India, after the demise of the Empire in 1947
The past, however. impinges on the present, and it is part of the ‘racia!

memory” which is an inherent and necessary component of the individua!
identity.

The prose fiction of both Scott and Kureishi, that portrays and
investigates South Asian culture located in both the East and the west. is
in sharp contrast to the fiction of carlicr Anglo British writers. Even with
sensitive writers like Forster, the portrayal of South Asians cither
conformed to the stereotypical image perceived of in that period. like

that of Dr. Aziz in A Passage to India; or ware generally voiceless or
faceless. ;

Hanif Kureishi explores issues, which are inescapable in the
twgﬁieth century arcas. The expanding waves of migration from South
Asia, since World War I1, either as a result of displacement or in response
to the need for cheap labour to help the ravaged economy, evoked deep
resentment. It also transformed the social, political and economic scenc.
By the 1980s. British families of South Asian origin, comprising three
generations made up 45% of the population of Britain. Enoch Powell
pergeived them as “detachments of communities in the West Indics or
India and Pakistan encamped in certain areas in London™. His attitude
addressed West Indians and Asians as “immigrants”, in order to construct
a .nation that is white identified. Politicians like Enoch Powell blamed the
migrants for unemployment. housing shortage

: s and inadequate public
services. The terms used for immigrants

in speeches, like ‘hordes’
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‘swomped’, “breed’, drawn from vocabulary generally used for animal

mioration, and aroused fear and hatred. There was a general feeling that
the Powellism of the 60s as a way of thinking, informed the official
rac<m i Britain in 70s. This was the period when the Television comics
uscd the Pakistanis as the butt of their humour. Stuart Hall feels that prior
to that period the nation suffered “a kind of decisive mental repression
about “its imperial past’.

A major character in the novel “Buddha of Suburbia” by Hanif
Kureishi pinpoints the predicament of the time, the loss of self when he
states that it 1s vital “to locate myself and hear where the heart is”. This
thoupht is a leitmotif in his work and leads to an ongoing definition and
redefinition of the self i his work. In his work, Kureishi sees the quest

identity as a negotiation of racism and colonialism when the relations

ween South Asian and white Britons are mediated by traces.

mories and history of two hundred years of British imperialism and
South Asian resistance. He thus examines what South Asian migrants.
specially the Pakistanis, their children and even grandchildren
¢xperience daily in a dominantly white Britain. As he states in his essay
“ainbow sign , both Pakistan and Britain have been interconnected for
years, to the benefit of Britain, and therefore he examines what he called
the “moral quality” of the intermix. He describes what he portrays as the
‘psychological loosening of the idea of the Empire’: as he continues to
probe the value system of the society to ascertain its humanity in the face
of breakdown, the respect it accords to individuals, the power it
gives ‘groups’ and what it really means when it describes itself as
‘democratic’.

Hanif Kureishi is concerned with people living on the edge of
society and at the crossroads of social change, seeking to ‘redefine
themselves’. Without prejudice he explores the quest for identity by both
the South Asian migrants in Britain, as well as the British who seek (o
locate themselves nationally in the latter half of the twenticth century. He
questions Racism, as the major obstacle, an abdication of sense and
reason - akin to what Fanon calls “incomprehension’ His concern, like
much of the post war fiction is concerned with the struggles of the under
class seeking to find its place. The writing of those time is very
“self-conscious’. Thus his plays are peopled with racketeers, the young
the Pakistani entreprencur, the hidebound ang traditional ’immjgranti
white street gangs, punks, squatters, drug addict, the nouveau riche. the
unemployed and prostitutes as well as social workers anq entreprenc.:urs
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The milleau in all his plays is race is race relationships, as the assortcd
punks, skin heads with the remnants of colonial, master-race attitice:
take out their frustrations on the unlucky Pakistanis who cross their pain

In Outskirts , one of the characters voice what was current in the think g

of many of the unemployed British at that time, that, the ‘Pakista
were allowed into England to do the dirty work and be ‘under” them et
they saw them getting ahead with their own businesses, while the Britich
faced unemployment and being laid off work. On the other hand the
migrant, as a member of the colonised occupying the land of the for
coloniser, even after three generations, waits in exile struggling to
‘belong’. The themes of racism, violence and alienation with diffe;
ramifications are explored thorough various characters. The moc
opposition, dissent and anger is intensified in these plays as he evokes 11
struggle to assert the self.

Kureishi also delineates how both the generation gaps, as v
the gender issue the result of tradition and product of racial mem:
creates a dynamic in the relationships of the South Asians. The
migrants have become frozen in time, according to the condif
prevailing in the home countries when they left. The actual situation
home has changed yet those of Pakistani origin settled abroad, are n
Pakistani in their attitudes, than their own countrymen. Secondly as thies
are excluded from the national community, they try to replicate
community they have left behind by transplanting the cultural practices of
that land, to Britain. The males are chauvinistic almost obsessive in their
desire to ‘protect’ their women, denying them freedom of thought o
action, while they themselves indulge in varieties of decadence. The
sense of powerlessness experienced by them in a white racist society
often leads them to seck compensation at home, by asserting their power
over women. In the safety of their families, they seck to redeem the
‘masculinity’, which they feel is denied to them in a white society.

The older women, part of the same tradition, are unable to question
as they are merely tied to domestic chores and lack opportunities to be
companions to their husbands or be exposed to foreign influences.
Duty” and “obligation’ bind both older and younger women in different
ways, as they wait on their men hand and foot, and serve as scapegoats
for Fhmr fmgtration and ill humour. The younger women torn between
family loyalties and the desire for freedom to build their own lives resort
to subterfuge to lead their own lives or openly rebel against their families.
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There is good portrayal of affluent Pakistanis from rich feudal and

1y backgrounds settled in Britain who concentrate on their own

wward mobility and know how to exploit the system and are engaged in

wady deals. Some of the younger members, affected, by the

rnarket forces determine on a single-minded course, uncommitted to any

particular group or ideology, to achieve financial success at any cost.
ey believe the answer to their problems is financial viability.

In nearly all his plays, however, Kureishi brings also asserts that the
preatest strength of the Pakistanis in Britain is their strong tendency to
ld community by helping and protecting each other. In Borderline he
portrays how groups can unite in a collective concern for each other.
(asmin urges Amina to keep the lights on at night, “So people can know
we're here”. (p. 168) Another character, Anwar, feels that being British
acans the right to a voice and believes that one must ‘reconstruct’ the
soncept being British. He resents the representations of the South Asians
n the British newspapers and the reluctance of the media to criticise
Britain’s racist police. The writer through his own essays and work feels
strongly that the British need to relearn the new complexities of
what being British is, and what kind of respect must be accorded to the
individual who constitutes democracy. In his later plays there is a sense
of Pakistanis building a community inside the larger slums.

Scott, writing much earlier explores a similar intermix, in the period
before Partition, when the Indians are striving for the independence. that
was promised to them and is now being unnecessarily delayed by their
British masters. He strongly feels he states in the Division of the Spoils,
that “For at least a hundred years India has formed part of England’s idea
about herself and for the same period India has been forced into a
position of being a reflection of that idea” He is therefore preoccupied
with the loss of India, and the effect it had on the Anglo Indian
community in places like Mayapore and Pankot.

The four novels explore the identity of several of the characters
who Scott feels have a genuine capacity to love. The fundamental barrier
between the English and the Indian was the barrier of colour. The colour
issue is discussed by many of the characters. Daphne notices how much
larger the world has grown after she falls in love with Hari. This can be
seen literally too as many areas of the city of Mayapore are openpd up
to her. Lilli Chatterjee as well as Edwina Crane, realise that it is the
colour of the skin which is a barrier to genuine feeling, promoting fear and
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dislike. It prevents people from entering into the feeling of cach other
Daphne in “The Jewel and the Crown” also compares the system of
British justice to a ‘white robot” which cannot distinguish between lov:
and rape.

Scott, is particularly interested in the plight of the person of
indeterminate culture. The father of Hari Kumar, from a wealth:
agricultural family consciously seeks to reject his ‘Indianness’, becausc
he is struck by the power of the British in India. He fights for the righ
to be educated abroad but is not able to achieve any success as a result
He succumbs to traditional family pressures such as early marriage fo:
himself, allowing his father to be a Sanyasi as well as letting his much
loved, intelligent and partially educated sister marry a man who ¢
completely unsuitable for her in every way. In Britain he is shocked an
dismayed by the sight of barefoot children, ragged beggar, drunken women
and evidence of cruelty to animals and humans: sins which in India only
Indians were supposed to be capable of committing. What he could not
achicve, he set out to do for his son by making him an Englishman to the
extent of even altering his way of thinking.

Both Scott and Kureishi prove the truth of what Fanon predicted
much earlier in Black Skins and White Masks, that the ‘black man is
sealed in his blackness’ and ‘the white man is sealed in his whiteness
This assigns the black a ‘state of non-being, a sterile and arid region’
Scott through the voice of Sister Ludmilla, brings out the real tragedy of
Hari Kumar. Hari is only genetically and nominally an Indian. In even
other respect he is a public school Englishman who does not realise he
is Indian or what it means to be an Indian, until he returns to the country
he left when he was two years old. Mr. Lindsay, the father of his college
friends realises that it is only the colour of his skin that is different, as in
every other way he is entirely English in culture and outlook. Hari’s
silence is the key element in affirming his courage and love for Daphne
and his “Englishness”. Connie openly says that if he had been an
Englishman she could have understood his silence. His responses.
attitudes, feelings and his way of thinking stem from the environment in
which he was educated, but in India amongst the Indians he remains

‘invisible” to his best friend. He suffers the fate, of what he signs himself
to be, Philoctetes.

His character can be seen in juxtaposition with that of Merrick who
strongly affirms the necessity of boundaries, Teddy Bingham defines the
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defining line as the “pukka point of view”. These finer distinctions, societal
behaviour that would remain ambiguous, confused and muddled. Daphne
resents these imperious distinctions and refuses to observe them. In the
later novels we follow Sarah’s self liberation from the ‘Pukka’ miss. the
smug blind tradition of the inherited identity, the racial intolerance of class
to the point where she is prepared to step into the real India, from the
illusion of India created by the British.

The novel Staying on explores the direction that the new Indian
society is taking, after they have achieved their nation and where the
coloniser now takes the place of the ‘other’. Scott’s contemplation of
identity, both for Hari, Indian by birth but british in nature, compelled to
live in India; as well as for the Smalleys, a British army couple who have
chosen to stay on in India; include questions regarding home, belonging,
exile and alienation too.

In Staying On he presents the society of Pankot. The Anglo-Indian
community which has deserted Pankot, has been replaced by a ‘new race
of sahibs and memsahibs of International status and connection.
The British influence representing its ideas of civilisation pervades all.
Ironically there is the same hierarchy but with different people. The new
military order is represented by Col Menektara with his impeccable
British ways, whose wife was “as big a bitch as Mildred Layton had
been”. In his portrait of the Indians Scott portrays the increasing rise of
the “bania’ class. He reveals the crassness, mediocrity of spirit and
desperate materialism of the market forces and the new commercial
class, which has attained importance in India after the end of the
Raj. The new race is represented by Tusker’s employers in the
pharmaceutical company he joined after retirement. There are the new
successful middle-class entrepreneurs who are “wheelers and dealers”,
using fraudulent, corrupt practices, black money to make a place for their
ownselves, who are utterly indifferent to the state of the nation. Their
symbol is the Shiraz hotel and their stranglehold is demonstrated through
their conspiracy with Mrs. Bhoolabhoy to take over Smith’s and raze it
to the ground to extend their own building. The Desais who were
nobody’s now have political power which they use for personal gamn.
Mrs. Bhoolabhoy forces her husband to write a letter to evict the Smalleys.

The full impact of the change is felt by the Samlleys, as they had

made different investments in India and they feel that the new India has
let them down. The eviction with the desperate concern where to live
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evokes echoes and is ultimately responsible for the death of Co ley,
Scott reveals how the life of Lucy Smalley is stultified, dou! the
routine and hierarchy of Anglo-Indian military life, as well as tact of
being a woman. On her arrival in India she is condemned by b it as
a stenographer, to be at the bottom of the memsahibs’ pecking She
is a woman tormented by a concern for the ultimate significa her
life and particularly her relationship with her husband and th: his
career and retirement in India have both enhanced and dark. heir
chances of being happy. She too is always dependent on her ! nd’s
decision, career choices and ultimately his finances. In the =i and
seventies she had to make a sharp adjustment from being the onel’s
wife in the British army to being a person whose role is nc le or

simply nonexistent,

Her incomprehension and confusion about the destruc: the
past by the forces of the present forces in the present, wh is
neither able to understand, let alone come to terms, with is sh» vith
Mr. Bhoolabhoy. He had never regarded his hotel as just ness
proposition, but had believed it to be a place, which has t« its
goodwill through skilful management and diplomatic relations. ! lise
too late that he has only been a ‘carctaker of a development sitc’ ‘When
he dies, she realises that staying on has become a permanent a1+ hope-
less position for her and the ultimate pathos of her situation is mz<~ more
poignant in the end by entering her thoughts as she sits on the “throne’
on the raised area in the bathroom, wondering whet she will do now.

It is interesting to note the distinctive and unique forms. which the

novelists use to examine their beliefs as well as draw the reader into the
quest, so that there is a gaining of deeper political and historical in sights.
Both the writers focus a searchlight on every feature of the special
concerns, which are both illuminated as well as analysed. They present
widely differing view points through the voices of both major and minor
characters; through their own dissimilar and special techniques.

Hanif Kureishi in his carliest writing deliberately chooses the
screenplay. With the use of the first person voice of the character. a
myriad of facets about the ramifications of living at that particular time,
come alive. He presents naturalistic and very specific descriptions of
sleazy characters and seedy settings like the piacc which have the smell
of an “overripe gutter”, He also talks of the ‘Me’ generation and the
world of loud music, drugs and screaming protest. He deliberately sets
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create nauseating effects, especially, when he portrays the
punk group, which achieves success through the sheer strength
hey sxpress in their aggressive attire, make-up and dressing,

2 SONgs.

he surface of the Paul Scott’s Quartet is historical and the
lies in the firm grasp of details of the period like the Anglo
social round, religious traditions, the civil services etiquette the
oresent  bric brac the core of the novel is philosophical, speculative
itangible. Scott, as the quote by Paul Ricour suggests, wanders
ugh the “vestiges of civilisation”, to understand the present moment.
ses various narrative forms and poetic techniques.

lrveness

There is the shadowy presence of a historian who struggles to
- together the incidents that took place twenty years earlier. The
‘orical detail are therefore meshed into the episodes of the story so as
7 oring out a pattern in the way events develop, relate to one another,
ming a significant network of irrelated plots. He permits all minor

wraracters to speak or act in a significant way before us for our honest
2l objective consideration, bringing out the fact that even the most minor
person is the centre of his own universe, our equal, no matter how lowly
1€ 1S.

As Sister Ludmilla explains that a specific historical event has no
beginning and no end. “The past and the present are contained in our
cupped hand”. The events do not succeed each other in a linear way,
they curve around from the future to the past and back into the present.
The situation is a future to the past and back into the present. The
situation is always Bibighar. The circles spiral outward, involving other
people. Bibighar forced discussion, investigation, increasing knowledge.
He shows how many characters cannot offer truthful accounts of
the parts they have played in the events recorded eg White tries to
painstakingly correct the bias in Reid’s memoirs of the Mayapore
disturbances, with many apologies and confessions of self-distrust. This
reveals that the novelist can only add account and point of view to point
of view, until is becomes obvious that the truth of the ‘affair’ can never
be known about anything.

Scott’s vision is solemn and dark, but there are redemptive

clements that constantly assert themselves in some form of human
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love that is selfless and giving that is able to correct the mistaken version
of events that pass for history. The interweaving of practices produces
new forms even as the older ones continue to exist.

On the whole the prose is slow moving, hesitant, grammatically
complex with a heavily loaded sentence structure. There is ample
opportunity of the subtle deployment of metaphors and symbols, which
emphasise a richness of meaning and variety of tones. Many images
recur several times and draw attention to the layers of meaning and
philosophical thought, Scott is trying to convey.

His role is to map the unknown regions between and official
version and the doubts that gossip and rumour have introduced. The
reader is closely involved and becomes part of the never-ending quest for
a complete and comprehensive truth,

After studying these writings, at the turn of the twenticth century,
we wonder whether the dominant metropolitan centre will gradually
diminish and dissolve as the marginalised border becomes more
self-assertive. It requires a commitment to write and explain how the
experience of one is tied down with another.
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